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SECTION I

T.NTERAGEICY COORD INATIOt

OBJECTIVE To provide interagency coordina ion

of efforts to as each participant to move from

economic dependency to self-reliance.



SECTION I. INTERAGENCY COOP ENATION

In 1967 Dr. Ha ry Hilton, Adult Education Program Officer U. S. Office

of Education, Region VI, was commissioned by a group of regional p e en-

tatives of the various federally funded programs of which adult basic

education is a component to make a study of the adult education programs

in Kansas City, Missouri metropolItan area, to identify the administrative

problems and make recommendations for Eh ir solution. Dr. Hilton conducted

a survey to determine if there was a way to develop a coordinated effort

among the several agencies involved which might solve some of the problems

common to all of the agencies lack of adequate budgets and poor int ragency

communication, cooperation, and coordination. The survey brought out

several interestin facts:

There are 119,000 educationally deprived adults in the
Kansas City, Missouri metropolitan area.

25,000 of the 119,000 are totally illiterate.

A person with an eighth grade education earns $4.15
more per day than one w th no schooling.

It costs the taxpayer a
keep an individual on relie

tely $2$00 a year to

The cost of keeping a youth in th
$1700 a year.

The taxpayer pay $3500 a year to keep a person In
the penitentiary.

The realization is growing hat the amount of education a man has

determines to a large extent his potential cont ibution to society,

y Is

certainly one of the greatest factors in determining how much inco he

earn in his lifetime,* as borne out by the following tables.

*Other th ngs being equal. The Black Heritage -eries presented in the
Kansas City area aver CBS TV in September, 1969,- brought out the fact that
a Negro with one year of college earns less in a lifetime than a white
high school dropout.



Years of school 1966 income
completed age 18 to death)

Tata l $321,000

Elementary: Less than 8 years 189,000
8 Years ....... 247,000

High school: 1 to 3 years 284,000
4 years 341,000

College: 1 to 3 years . 394,000
4 years or more 542,000

4 years 508,000
5 years or more . 587,000

Source: Current Population Reports, Con-
sumer Income, Series P.60. No. 56, Aug. 14,
1968, Bureau of the Census. p. 9.

Census Bureau esti-a es of lifetime income for men.

ESTIMATED.LIFETIME EARNINGS FOR MALES AGES 18 TO
64, BY OCCUPATIONALGROU.P.AND-EDUCATION

(In thousands of 1959 dollars)

Occupational group
All edu-
cational
leveic

8 pars of
elementary

school

4 years of
high

school

4 or more
years of
college

All occupations $229 $184 $247 $418

Professional, technical, and
kindred workers 355 227 288 418

Farmers and farm managers .. .... 140 126 167 266

Managers, officials, and
proprietors, excluding farm 362 267 347 551

Clerical and kindred workers 213 189 218 262

Sales workers 269 206 265 387

Craftsmen, foremen, and
kindred workers .. ........... .... 222 207 242 323

Operatives and kindred workers 187 185 209 229

Service workers, including
private household 156 146 180 198

Farm laborers and foremen 90 90 128

Laborers, excluding farm
and mine 143 150 173 189

SOURCE: Technical Paper 15, Present Value ef Estimated Lifetime Earnings, U.S. Department of Com-
merce, Bureau of the Census, table 1.

Lifetime earnings data by occupational group.

2
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At the time of Hilton's su__ ay, fewer than 3,000 of the 119,000

educationally deprived population in the Kansas City area had been

re ed. Analysis of the 1967 total figures for the programs

surveyed, Manpower Development and Training Work Experience Pro-

grair Human Res urces Corporation, and the Department of Extended

Services of the Kansas City, MissourI, School District, showed that

thn averag-e training cost per pupil was $161 Because the Extended

Services Depart - the only prog- ,ith the specific objective

of ,4nin3 tha educ tionally deprived and because it was doing

so at a cost lower than that of the other agencies, it was .

.ommended that other agencies contract with Extended Services for

their adult basic education trainIng. As a result, he Special

Project for Coordinated Adult Basic Education during its first

year of operation served as the _oordinating agency for the adult

basic edu-ation components of four federally funded agencies in

the Greater Kanse, City MetropolItan Area, admini tered through

the Department of Extended Services of the Kansas City, Nissouri,

School Di-trict.

It a:- anticipated, and has been borne out, that the key :o

such a coordinated effort is flexibility. Special Project, in

meeting the a.iult basic education needs of four separate agencies,

had to deal xrith four cepare coozdination agreements, five

dif er nt class schedules, four of educ tional goals and

four different budge ary requirements as required by agencies

representing three separate federal deparents, Health, Education,

and Welfare (HEW) Labor, and Urban Development. The h ter geneity

the target popu



special requirements of the agencies that Special Prej _t coordinated

with can be seen in the table below, fro_- the Spring 1969, Occupational

Outlook uartarly, V. 1 no. 1 page 7.

WORK EXPERiENCE AND TRAINING PROGRAMS OF THE MANPOWER ADMINISTRATION

Program

Estimated number
of opportunities, Target

FY 1969 ' population

Manpower Development 236,000 Unemployed and un-
and Training Act deremployed persons

with special emphasis
on the disadvantaged.

Services provided

Skill training, employment
related basic education.
and supportive services.
Training may be institu-
tional (classroom), on the
job, or a combination of
both.

Special requirements,
target areas, sponsoring

organizations

No limitations on areas.
Institutional programs de-
veloped by State employ-
ment service and voca-
tional education authori-
ties. On-the-job training
conducted by private em-
ployers.

For further
information

contact:

State employment:
service or regional
manpower admin-,
istrator

Neighhorhood Youth
= Corps .

440,000 Young persons from
families at or below
the poverty line.

New Care rs 5,COO Disadvantaged adults,

Paid work experience for
youth in school, as well as
dropouts, with a goal of
encouraging a continua-
tion or resumption of ed-
ucation.

Training and support to
prepare disadvantaged
persoes for paraprofes-
sional positions in public
and non-profit agencies.
Emphasis on fields of
health, education, welfare,
and public safety.

No limitations Pn area.
Sponsoring organizations
usually public or non-.
profit agencies.

Regional man-'
power administra-.
tor

Many projects directed to R g i o n a I rn a
CEP areas. Sponsoring power administra-;
organizations usually pub- tor
lic agencies.

Operation Mainstream 11,C 0 Disadvantaged adults,
primarily older per-
sons.

:Concentrated Employment
Program (CEP)

60,0002 Unemployed and un-
deremployed disad-
vantaged persons.

ork Incentive Program 90,000 Aid to Families With
Dependent Children
(AFDC) recipients.

Work experience in such
activities as beautification
and development of rec-
reational facilities.

Comprehensive system for
delivering the total range
of manpower services to
42 target areas.

Training, employment, and
supportive services, plus
an income incentive.

Programs directed to Regional man-,
smaller communities. power administra-i

Programs directed to spe-
cifically designated areas.
Single sponsoring agency
designated to provide a
coordinated program.

All counties meeting a
specified minimum AFDC.:
case load eligible.
Sponsoring agency usu-
ally the State employment
service.

tor

Regional man-4
power administra- :
tor.

State employment_f
service or regional
manpower admin-;
istrator

! Based on new obligational authority.
F Additional Manpower Development and Training Act (MDTA) opportunit:es occur in the JOBS and CEP programs which are jointly funded from MDTAi
'and Economic Opportunity Act(E0A) sources. Several thousand opportunities are counted both in CEP and in the' New Careers or,Speciat Impact programs-

The Target population of the Kansas City, Missouri, School District
includes anyone who wants more education; a special effort is made,
however, to recruit in law incame-high unemployment-low education
areas. The Services provided are primarily academic, but include also
Health and Social Ltving and Consumer Education. The goal is to
provide as much education as a person is capable of completing
through high school or high school equivalency.



level of education an MDT student is scheduled to complete

depends upon the occupational training for which he has been scheduled.

In general, it varies from 5 weeks to 40 weeks of basic education only,

and is offered concurrently with vocational training. WIN students

achieve first, the level of educ tion necessary for their individual

vocational goals, going to school full time after which they are placed

on a job. CEP students also have individual educational goals, depend-

ing on the job they are training jn, but they go to school one day a

week and work on the job the other four days Both CEP and WIN make

an effort to keep a student in school until he earns his high school

equivalency, if the student chooses to do so. In the School Di trict's

Armchair classes and Programmed Learning Center, the student sets his

awn go 1 but is encouraged to remain until he has attained as much

education as he can.

In keeping with the diverse goals above, the principal responsibility

of the Special Project is to learn the determined goal of each individual

student and see that the goal is reached. Only rarely is a goal short

of 8th grade equivalency, although occasionally the student is scheduled

to terminate his education after he ha- received his Eighth Grade Certi

ficate,

COORDINATION AGREEHENTS

Concentrated Employment Program (CEP). The Special Project provided

basic education under a subcontract; Six hours per week for each

student was scheduled, ith more to be scheduled if a contract modlfjca

become possible. The target agreed upon wa

.in literacy-- with 6-p -D

eighth grade

or hiring the t

a significant improvemen

_ertificate (upon referral after completion

equivalency)

ache

ome. Special Project WAS responsible

ion



Work Incentive qgra:IN A contractual agreement was de with

Special Pro ect Students referred byWIN w---e scheduled to receive

30 hours of basic education per week, the educational goal of each

specified by WIN as determined at weekly assessment meetings attended

by a Special Project representative. Teachers were hired by Special

Project.

Th_ basic education

programu sincluded under the g neral supervision of the Special

Pro ect on a consulting b,lois. Such consulting services wore requested

1) give leadership in structuring course material
2) help-develop new techniques in use of materials and equipment
3). offer additional teacher training. sessions
4) to exchange ideas and methods developed by Individual teachers.

Teachers were selected by MDT approved by the School District of

Kansas City, -Missouri and cer ified by-the State Department of Vo-

-cational Education. -Basic-education-was included on-a concurrent- basis

-one or two .hours 6--day of basic.education alonEr 1,rth s_x or seven

hours of. Vocational training.

PROBLEMS OF COORDINATION

Some proble s encountered in the coordination process appear to

be common to the relationships among all the coadjutant agencies; others

are specific to the structure or philo ophy of a Pa

Some examples of the former type may be char cterized as follows.

1. ConnunicatIon may be the mo t annoy ng problem in maintaining

harmoni us accord. Experience showed that it cannot be assumed that the

expectations of a given agency will be met unless they have been

specifically stated, p eferably in writin . Frequent meetings at t e



hIghest local 1 vel appeared to increase synoretIc effect the most,

particularly if suffi lent intra-agency cormunication followed. Ho _ver,

if policies andior decisions were not passed along to, or understood by

staff members at the operational level of all agencies involved, inter-

agency relations were impaired rather than strengthened.

2. Closely related to the problem of communication is the problem

of including all feasible contingencies in the contract, where a con-

ractu 1 arrangement was made between Special Project and otht agencies.

The question may arise, "Does the contract include this sc 4 or

"Does :he contract allow this action?" It is a basic questia "Are

being fair to each other?" Any detail that logically det es to be

negotiated would produce smoother coopera ion if it could be 1 cluded in

the contract.

3. The t achers' cont acts brought up another question. S nce all

ABE teachers a e contracted under the sa e arrangement as those in the

Public Schools vocations ane holidays are also the sa e. One agency

qu ioned whether 0 not the teachers should work more than six or

six-and-a-half hours a day, and whether they should get a Ch istmas

Vacation;. In fac .questio ed whether or not the ABE students

should have a Christmas vacation. Plans were made to Include such

Items in the succeeding contractual agreement.

e physical facilities of some of the elassas offered a

problem in the viewpoint of one oi the agencies. The vintage school

building was not air conditioned had no water cooler on the floor

where ABE classes were located, and had no rooms on the classroom

&Dor where students could smoke; b cause of insurance regulations,

they must instead descend two floors to bisement level to smoke. At

the end of this yea operation, plans had been made to move the



classes contracted by this agency to auother _ocation at_ some greater

eXpenee to them.

5. In order to accomplish th ir ends, as seen by them, the

pstudents sometimes tended to clay one agency against another,

a student might have blamed Special Project for what he deemed un-

desirable in the program when he was talking to a WIN representative,

and he might have blamed WIN when he was talking toaSpecialPoet

repr sentative. This made interagency communication and understanding

doubly important.

6. What to do about student absences and tardiness, and who holds

responsIbility for them, were topics that many people spent much ti e

considering . Spe ial Project teachers tried differ nt techniques to

hold the students' interest (SEE Section III below ), and counselors

and coaches in other agencies also tried to pinpoint reasons and possible

solutions. While it was recognized that adults were oft n absent for

reasons beyond the cont ol of themselves or the agencies that serve

them, it was felt that stricter measur s were necessary to encourage or

force better attendance in general. Hence, one agen y deci&T that

if the student was absent 10 days, or five consecutive days, he wuld be

terminated; another determined that if the student

eks of classes he would be withdr

7. Some discontent was voiced regarding student records going both

directions to the agency from Sp cial Project and to Special Project

from the agency. Subsequently, attendance reports, test scores, progress

reports nd promotion reports were provided in pre-agreed form by

issed two consecutive

Special P oject and new student scheduling, notice of terminations, and

placement test scores were provided Special Project on a ore regular

basis.



need for a clearly defined measure of success on the part

of students was consid- -ed for coordination. It was d cided th t the

teacher should be informed of th- educational goals set f r oath thdvIdual

the acad_ic achievement needed on the one hand, and on the other

the teacher would inform the agency counselor of the student's deMonstrat-

ed potential to meet the goal set. In turn, the ref rral sheet would

include more information on the student that pertained to the teaching-

learning situation.

9. An agreement had to be made regarding classroom interruptions

since the agency repres ntativ s felt that they p- ded acCess to the

students and the- teache- felt that unscheduled class-oom interruptions

worked to the det.tment of the student academic progress. The

Special Project agreement finally worked out with WIN allowed for group

counseling each morning from 8:30 to 9 15 or 9:30, and no counseling

or observation during class sessions... Individual- counseling would be

scheduled ahead of time so that the student could just walk eut of the

class at the pre-arranged time without undue disturbance to the enti- e

-class. CEP counselors had acc ss to their-clients -at--the end of _ach

-6chool.day in the..Special Project .classroomsi Othergroup-and

dividtal couns ling.sessions were scheduled by agreement between the

Special Project liead Teacher and the agency representative to -minimize

classroom-interrupt

.10. Entrance testing posed;,a. problem principally _o the Special.

Project. Eadh agency chose tests for placement of students on their

awn wIth somewhat labyrinthine results. The basic entrance achievement

est used by MIT was the Stanford Achievement Test, Level Primary II,

Form W, although occasionally Level Intermediate II, Form 11 -as used

in_ ead. WIN consistently used the California Achievement Test, Level

10

17
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Junior fligh, Form W. CEP used the Stan o d Ac ievement Test, Level

Intermediate II, Form W at the beginning of its aseociation with

Special Project, but after a few mont:hs changed over to the Californta

Achievement Test, Levi_s Elemen ary or Junior High Form W. Special

Project place student- by u e of the California Achievement Test

Level Lower P,.1mary or Elementary ( or Junior High in a few instances)

Form W. 17.-inr, a :rd ;_ent based on obje tive standardized test scores

as to t.711c,thor -e actually progessing a level of ABE every

180 I- uid

manipulation of

a considerable amount of

scores to make a r asonable appraisal

of student progress. The Revised B--ta, the General Aptitude Test

Battc77y _3) and the Science Res arch Associates (SRA) Form AH tests

used v=io 31y by the separate agenci,2s to obtain an estimate. of

scholaG litv if the students.

11 Earv in Special Pro op ration, it was necessary for a

1ineatIcn of the roles of the Special Project cou,selor, MDT, the

TiJIN cou- the CEP -cou -selor/coa hes t- be clarified

...ng-Special Project claste4. The follow hg.

agr=ents Ware reac_

No couaselItg servIces were to be provided by Special

the relationship -s advisory only. Where referrals

ate Erapl

ICTA. through

vat_ Sery

could refer people to the blissourl

Or C2P or WIN, as ref -rals must cone to

There would bsi no nee for Special Projec

cferrais and no promise that the would be accepted.

I- All referrals were made th o. gh the 'Welfare Office. Inig

client had own _ounse_ors and problems fo= - action were re-
,

ferred to them. Edu_ational problems were to be handled by Special



a-d a representative from Special Project was a part of

their evaluation commlttee to help evaluate referrals.

CEP: Referrals were made to CEP by (1) sending them directly

to the CEP office as walk-in- or (2) sending them to poverty area

out-reach workers. It was requ sted that no counseling be done by

Special P -ject; each client would have about three different

counselors in the CEP office; the Special Project counselor was

-trictly of a-liaison nature. In matters of an educational natu-e,

Special Project left free to counsel NYC clients.

School Distric Special Project counselor was responsible

for all counseling functions with regard to Armchair Class students

and Programed Learning Center students.

BENEFITS OF COOflDThTION

MDT

Of the 722 students who received the benefits of an association

ith Special Project, 316 were MDT students. Actual coordination at

the instructional level got off to a slow beginning due possibly to

the need for a precise definition of coordination goals. After

clarification had taken place, real cooperative effort en ued.

Exchange of ideas was one of the obj ctives of MDT. To this en

Special Pro ect and MDT teachers met to :her twice to ex hange ideas

:,and techniques, and to learn operation of teachingjaaphines.-

joint Staff

:gular.

os_.ings were _proposed, ..DiSausSed a/So..was. the pi) sibility.

of an exchange teacher program to broaden the scope of understanding

in the area of instruction. T Instructional Coordinator also attend-

ed a consultation session with the School District's ABE General

Coordinator and the Special Project teachers in which problems involving



methods, materials, :otivation and general learning problems were

brought up.

Workshop involvement for MDT teachers al o came to f-uition.

EDT teachers and Instructional Coordinator attended an in-service

wo_kshop held by Special Project for ABE teachers that lasted two

days. In planning the workshop EDT staff was polled verbally relative

their need . Each workshop consultant was informed of the

heterger=us grouping and problems pe uliar to each situation.

Special 7roject was able to provide MDT with a teacher aide t ain-

ed through the New Careers program. The 11,14 Careers director and the

Sp,cial Project instructional staff -et with the MDT instructional

staff to discuss the concept of New Careers and the training and ski ls

which had been developed by the aides in the first phase of their-

training at Carver Adult Education Center. Subsequently all the aides

and some Special Project teachers toured the EDT facility,- sat in on

classes, and met and talked wIth the teachers. One of the aid s was

assigned to MDT; the ABE staff there reported exeellent re ults. Special

Project's head teacher continued responSibility of scheduling) attendance

problems and conrinued supervision of all aides,

EDT's Instructional Coordinator, who assi-ts with orientation

all new MDT 'trainees, maintained a la ge supply of brochures and fl

ers telling about tle Special Project and the Programmed Learning

-Center, n turn, passed them out at orientation to all trainees

and encouraged them to increase thcr educatIon skills In spare hours

by attending the PLC.

Special Pro ect's recruiters referred a number of people to EDT

through ESES who wanted job training. One former MDT student con-



t c ed through the recruiting effort of Spec al Pr-ject wanted to

ntcr T, but lacked cour ge to go back. He prevailed upon the

recruiter to talk to his former counselor about his reinstatement.

WIN

78 of the 722 Special Project students were refer ed by the

Work Incentive Program. Of those 22 received Eighth Grade Certifi-

cate and six were pro oted from Level 11 to Level III.

Benefits that accrued to both WIN and CEP from coordjnatjon with

Special Project have been expressed verbally, and/or on paper.

Saving in program costs was one of the principal benefits. At Carver

Center 130 students used the same equipment (EDL equipment, Language

Masters, DuKane projectors, film strip previewers, phonographs, tape

recorders, overhead projectors, controlled readers, and 16 mm. projectors

whereas, if the students we e hou ed in separate agency facilities

duplic tion of equipment would increase government expense several thousand

dollars It would also be difficult to provide from 400 to 600 square

feet of space for each classroom at as low a cost as has been done a

Carver Center, A further savings as affected through the services of

the General Director of Purchasing of the Kansas City, Missouri Schoo

DIstrIct.

Expo ienced professional leadership, maintaining a manageable

teacher-pupil ratio, a flexible class structure, and agency savings in

time and cost resulted from operational planning and implementation

being carried out by Special Project. Students were able to benefit

from establishment of a Reading Laboratory instituted

which was used by cli n

Carver Center

of more than one agency for intentive train-

g in communication skills. The Assistant Director f the Readin



Laboratory at UMKC provided consultative sorvjces for the Carver

Laboratory.

The WIN staff requested Special Project's head teacher to give

talks to WIN elicits who are potential ABE enrollees, the talks or

discussions designed to acquaint clients with objectives of the ABE

progr benefits of education, introducti n to new teaching techniques,

description of learning atmosphere, and to build up enthusiasm to learn

through use of ve

CEP

novative machines and adult-oriented mater a

Of those 203 CEP students who received inst-uction through June,

1909, 18 obtained their Eighth Grade Certificates and 19 received

Level -p-o-ptions.

Coordination made it- possible- to arrange daytime classes for

CEP students; the alternate plan was _o have them attend night classes

under volunteer .teachers.-

-Coordination-provided intern counselor

Counseling students attending_the University_ of _Missouri at Kansa

_city, by- agreement with CEP.. The .counselors were assig ed to work_

aining for Guidance and

di tly with Work Orientation and Employment (WOE) enrollees parti-

ipating in the Special Project prog am. At CEP's requast al

cords were

were asked

-ade accessible to the counse

_-o -cpoperate fully.

or ainees,- and the teachers

At the request of Special Project, CEP's Depu y Director for

P1 nning communicated CEP's opinions regarding the advan ages and

difficulties of inte -agency coordination in adult basic education.

(SEE Appendix A. for a copy of the letter

School District



C-npultative services were supplied by the Kansas City, Mi-souri,

School District. The General Direttor of the Department of Extended

Services, the General Director of Research and Development and the

General Coordinator of Adult Education made the-selves readily avail-

able to assist and encourage the effo_ts of the Special P o

The .Audio-VisUal D partment of the School Dist ict also furnished.

films, _lmstrips, and atdio-visual -achines on a loan basis..to Spetial.

Project. They were used in all agency classes.

The School District Director of Guidance and CounaelLng made

records and other cc:insulting and counseling services available to

Special Project staff.

OTHER AGENCY COOPERATION

Although more or less formal coadjutive ar angement was made with

the above mentIoned agencies School District, WIN, CEP, and MDTA,

inte agency cooperation by no means stopped the Coefficacy resulted

from establishment of work ng relations with a number of other agencies

in the Kansas City area.

Operation Mainstream

Through an Advisory Board mee ing it was learned that OperatIon

Mainstr am t,ainees could paint the Programmed Learning Center at an

expense only of the cost of the paint. A very adequate paint job

resulted, and a job -ite of two months duration was opened for some

Operation Manstream trainees . One of the painters subsequently

enrolled in the Programmed Learning Center as a special expe mental

case. He had b en tagged mentally retarded although an objective

app a sal warranted only a "borderline abel. The expe imental

16



treatment is discussed at more length in SectIon III below.

1112.1Yersito".-XlissolansasCita_M)

A recruiter workshop was conducted by UMKC to provide pro-service

training to the recruiters prior to coimnencement of actual recruiting

efforts. Actual practice in the field took place du ing the workshop.

A two-day In-Se vice teacher '-rk3hop was sub-contracted through

the MCC Regional Specialist for Adult Basic Education at a later date.

All Special Project teachers participated, including those fro

and teachers from the On-going ABE and GED programs in the Kansas City

School District and even some teachers from the North Kans s City adult

education program shared in the workshop.

The Assistant Director of the Reading Laboratory of UMKC has

served as a consultant to the Special Project. He assisted in planning

the Reading Laboratory set up at Carver Adult Education Center. In the

course of his evaluation of teacher effectiveness he made some video

tapes of some of the teachers in action and, after teacher skills i

proved, planned to make second tapes and evaluate the results. He has

received permission from Special Project to use the Programmed Learning

Center and its adult students as a laboratory for a proposed experi-

ment in computerized learning.

UMKC Guidance and Counseling students, th ough the Concentrated

Employment Program have done intern work in counse ing Special Pro e

students in the CEP classes.

Special P eject t achers attended an evening wo kshop sponsored by

UMKC in the area of human relations which was arranged by New Careers

Program as part of the teacher aide training agreement.

A Sens tivity Workshop designed to p omote rapport bets acher

17
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and student has been planned by UlcC and Special Project for the immediate

future .

a L Off ic

All the WIN students were referred t- WIN by Welfare, a U. S.

Department of Labor requlrement. Oeher Welfare clients were referred

directly t_ the Programmed Learn ng Center. By June 30, 19690 ten students

enrolled in the PLC who had been referred by Welfare, and a number of

others were referred by them who did not complete -nrollment procedures.

Such referrals consisted of clients who could not be put in .work training

or who were not yet ready for work training, but who were in need of

education.

Model_Cities

Model Cities provided bulletin board materials to the instruct onal

staff, p -phiets, graphs, and pictures. They offered to malte a

spedker available upon request.

Model Cities has.expressed an interes_ in coo dinatin- with the

Ochool-District- itelnding SpecialProject to .provide the edncational

component for their agency. Several meetings have-been held to ex-

change info- ation and -ideas for adult education. Progr

ties have be n discussed.. (SEE: Appendix-A)

Bnman Resources Co oration

Mutual assistance -as.established with HRC regarding,referrals.

The Programmed Learning Center received a few students

Neighborhood Centers, one Center particularly, and in return, the

recruiters referred potential students to the Neighborhood Centers,

particularly if the individual lived close to the Center and i

more convenient for him to go there than the PLC.



New Care -s

Ten teacher aides were trained through the New Ca- ers Program

by the Special Project instructional staff. After four months in

Phase I, during which time Special Project paid 10% of the aides'

salary, the aides were proclai ed- sufficiently trained for all-day

duties and were entered on the School Di-trict payroll. Their hours

changed from four hours of study and four hours of on-the-job training

to six hours of work per day.

Voc-- onal Rehabilitation

Special Project was served by Vocational Rehabilitation in the

area of testing. One slow learner was sent to VR for individual

testing and an opinion as to whether he was teachable.- He is to be

referred back to VR for further training when he.terminates from ABE.

Bureau_for

A few people have called the Special Project who -learned about

it f-o- the Bureau for the Blind. Only one- studentenrolled who.was

r-ferred from there-

-Urban 14ague'

The-Urban I.eague agreed to work with Special. Project by both

accepting clients from_and referring clients to the Project. Clients

. under 40 who were r ady to go-to-work -at $1.60 were r --ed- to them

for On-the!-Job-Trainin

Naturalization Council of Kansas City

The President of the Council has made several reference books for.

teache s available and has donated ame to the program. The recru

have r ferred some people they have IntervIewed to the Natural zation

Council.
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To assist in publicizing the Adult Education Week in January,

Fairiont confributed to the effort by placing a full panel ad on

half-gallon milk cartons delivered to their customers for thre

weeks prior to and including Adult Education Week. (SEE copy of

ad, Appendix B)

Chain_grocery s ores

Two large grocery chains, United Super (Fle ing Company) and

Safeway, donated space in th ir weekly ads in the EmupEiLy_2119.92

to publicize Adult Education Week. The Times has a circulation of

a half million.

Radio and television station

Announcements of Adult Education Week were made on radio and TV

at no charge to Special Project. Several other releases have been

aired giving information about S ecial Project's free education

offerings. (SEE Appendix B)

Other agencies

In addition to the associations listed abave, Spec al P o ect

maintains contact with other agencies through th ir representatives

that serve on the Project Advisory Board. These agencies include

the Mayor s Coun il on Youth Opportunity, Am rican Society for Tra_

ing and Developm

Manag

nt, Division of Employment Security Personn 1

ent Association, nd Community Development Division.

AlSo represented Ott the Advisory Córrunittee are agencies aforementIon-

ed: UMKC,-WIN, T, CEP, Department of Extended Services of the

W101- Di-t ict, and Human Resources Corporation.

7
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New Classes for Adult

Basic Education
One new- class in the General Adult

Basic Education program has opened and
four others are in the .planning stage and
are expected to open soon. Mrs. Antron-
ette Brown, General Coordinator of Adult
Education for the School District is in
charge.

An adult basic education class at the
HRC Neighborhood Center in Area 6, 3714
East Twenty-seventh Street opened Feb-
ruary 11. Mr. HoracePeterson, _Neighbor-
hood Developer, worked with representa-
tives of the School District to . establish
the- class. The class with an enrollment
of twenty-five is taught by Mr. Darby
Ervin.

Plans were made -during the last week
in March for opening two classes in
dependence at the Zaun House under the
supervision of Father John H. Lembcke
of Trinity- Episcopal Church, Mr. Millard
Caldwell of HRC Heighborhood Center 7,
and Mit.- Mary. Taylor of the Community
Welfare League.- .

Through the- .efforts -of Reverend E.E.
Chappelle,- a new :-class is scheduled .to
open soon at the Second Baptist Church.

Plans have been made for an ABE
Club Class to open-soon in the Tenth and
Woodland neighborhood. Meinbers will
meet in the homes- of enrollees.

115
a

_. Mr. William R. Tillman -directs
SpecIal Project-ABE program.-

the

Special Project Adult Basic Education ProVides

Wide Range .Of Opportunity
What is Special Project Alult Basic

Education and how does it fit into the
total adult education program of the De-
partment of Extended Services in the
School District?

What services are provided through the
Special Project and how may the general
public take advantage of its offerings?

Mrs. Antronette Brown, General Co-
ordinator of Adult Education in the De-
partment of Extended Services, offered
this explanation. "Our Special Project,
headed by Mr. William R. Tillmon, is a
very important facet of the total adult
education program. It is a specially
funded proposal submitted to the United
State Office of Education by our office
more than a year ago. It is designed to
set up experimental basic education
classes for disadvantaged adults, moving
them rapidly toward an eighth grade di-
ploma and providing motivation for even
greater attainment a high school di-
ploma and a better job. It is a coordin-
ated effort where the School District joins
hands with other agencies in identifying
and serving individuals who need such
education.

Because of its experimental nature, the
Special Project serves only a small num-
ber of individuals in relation to the total
number of adults being served through
the Department of Extended Services,
but already the impact of the Special Pro-
ject is evident in many ways.

RECRUITMENT PROCEDURES
REACH MANY

Recruiters under the able leader-
ship of Mrs. Joyce Brown, have reached
scores of persons. Through a bombard-
ment of recruiting techniques - the news-
paper, the radio, milk carton advertise-
ment, and handouts distributed to stores,

churches and placed in mailboxes,
scores of people have learned about

the offerings and have enrolled in
classes.

PLC OPEN LONG HOURS
The Programmed Learning Center al-

ows an individual to choose his own class

hours. The Center is open Monday
through Friday from early afternoon to
late evening. Persons may attend any
day and stay as long as they desire. Lat-
est books and equipment are used and
a teacher is available at all times.

ARM CHAIR CLASSES
Patterned after the Philadelphia Arm-

chair classes, the Special Project sets up
basic education classes in homes in neigh-
borhoods. Education is taken directly to
the people. So effective .has recruitment
been in this area that soon classes will
be set up in the General Adult Education
Program- to take care- of the overload.

The administrative staff in addition to
Mr Tillmon,- who directs the Special Pro-.
ject, includes -Dr. Molly McCampbell, .co-

director and researcher;- Mr. Caulbert
Livingston who -is in 'charge 'of testing
and counseling: _Miss Patricia Cowan,

..-Head Teacher, .. who sUpervises- teach-
ers and . teaching.techniques; and Mrs.
Joyce -Brown, who heads the recruit-
ing team.

SPECIAL PROJECT
APPROVED FOR 1970

Word was received this week that
that the everimental Special Projects
Adult Basic Education Program was
approved for further negotiations by
the U.S. Office of Education.

The second year of funding would
mean that $127,000 would be spent to
continue the operation of five full time
adult basic education classes in co-
ordination with the Manpower Develop-
ment and Training Program, the Work
Incentive Training Program and Con-
centrated Employment Program; nine
neighborhood armchair classes held in
the homes of enrollees: and the opera-
tion of the Programmed Learning Cen-
ter where idividuals may choose their
own hours for study.



Pa -a-Professionals
Hired

Para-professionals have been assigned
recently to classes in th- General Adult
Basic Education Program.

Five part time teacher aides will assist
ten evening school teachers; one para-
professional will work full time with three
day time teachers.

The recently acquired employees will
perform a variety of duties. They will
distribute books and materials; grade
papers; order, set up, and operate audio-
visual equipment; keep attendance re-
ports; assist in keeping cumulative re-
cords and completing quarterly reports;
time tests, and function in other such ca-
pacities.

A workshop designed to provide special
training began April 7, 1969 and will be
held for four successive Monday evenings
at the Adult Education Center under the
direction of Mrs. Antronette Brown.

Joyce Brown, Recruiter Co-
ordinator, works with a team to find
potential participants and urge them to
enroll.

THE LAMPLIGHTER
Published live time during the fiscalyear,September, Novem ber anuary,

March, June.
DR. A. ODELL. THURMAN, General Direc-

tor of Extended Services
MRS- ANTRONETTE 3ROWN, General C

ordinator, Adult Education
MR. I-lows DAHLOR, General Director,

Vocational Technical Education
DR. ESTHER E. PREVEY, Director Fam-

ily Life Education

Mr. Caulbert Livingston, counselor,
assigns enrollees to levels, administers
tests and counsels them.

HIGH SCHOOL CALSSES GROW

Offerings in the high school adult
evening classes at Central, Van Horn,
Westport and West Junior are attract-
ing for more students this year than
last. Last yoar in five sessions, 4,709
students were enrolled: with the com-
pletion of three sessions late in March,
already 3,950 persons have enrolled in
classes.

The break down in enrollment indi-
cates that Westport Evening School
leads with 1,307 persons. Central is
second with 1,066 persons: Vah Horn
s third with 984 enrooleees West Jun-

oir Valls with 593 students.
If enrollment continues at this brisk

rate, more than 6,500 persons will
have enrolled through the anticipated
summer session.

Mr. Don Tira is director at West-
port. Mr. Percy Caruthers heads the
Central Evening School, Mr. John
Perry is the director at at West Jun-
ior.

:AAP

CLAN', FEE

.Mr.
--..Mrs.

Miss

Favori e Foods
institute

Our annual Favorite Foods Institute
will be held in the Litt_ Theater, Munici-
pal Auditorium.

Dates March 25
April 1
April 8
April 15

Time - 10:00 to 11:30 a.m.

Convenience foods and short cuts will
be emphasized. Home made bread, food
mixed in the blenders, foods cooked in
the rotisserie will be featured. Pop-
lar dishes from area restaurants will be

. demonstrated, namely steak soup from
Plaza III, chateaubriand from Le Cha-
teaubriand, spinach -salad from Putsch's
and. chicken Maciel which was a favorite
at the Westport Room.

This project is co-sponsored by the De-
partment of Home Economics and Fam-
ily Life Education, Kansas City Public
Schools and the .Home Service Depart-
ment, Kansas City Power and Light Com-
pany. Mrs. Olga Schley will be the de-
monstrator. All interested persons are
welcome. There is no fee:. Please do not
bring children as there are no facilities
for child care.

ABE ENROLLMMENT
PASSES 1968 MARK

After nine months of operation in
the 1969 fiscal year, adult basic educa-
tion enrollment has soared above the
figure for the previous year. There
were 1,031 ABE students enrolled in
classes last year. So far this year,
1,066 adutlt basic education students
have been counted.

Seven hundred and sixty-six persons
are enrolled in the General ABE pro-
gram, and three hundred are students
in the Special Project.

CLIP
REGISTER BY MAIL

Date

LAWI NAME FIRST NAME MIDDLE INITIAL

Aninmss

Subje( I Desiled

Crry STA., E.

Adult Center Desired

ZIP TELEPHONE

No Refunds Alter the First Week of Attendance
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BASIC EDUCATION
HIGH SCHOOL - PERSONAL DEVELOPMENT COURSES
ENROLL AT THESE CENTERS

Central Evening School
3221 Indiana
Tuesdays and Thursdays
6:30-9:30 p.m.
Begins September 10

Gar field Day School
421 Wabash
Thursdays and Fridays
8:30-12:00 Noon
Begins September 12

Van HornMr. John Lancaster,
Director

1109 Arlington, Independence,
Tuesdays and Thursdays
6:00-9:30 p.m.
Begins September 10

WestportMr. Don Tira, Director
319 East 39th Street
Mondays and Wednesdays
6:00-9:30 p.m.
Begins September 9

West Junior (All offerings a e free
to all area residents)
1936 Summit
Mondays and Wednesdays
6:00-9:30 p.m.
Begins September 9

Garrison School
553 Tracy
Mondays and Wednesdays
6:00-9:30 p.m.
Begins September 9

S ubj ects Offered
ADULT BASIC EDUCATION (Free

Any adult, eighteen years of age or
over living in the Metropolitan area
of Kansas City, Missouri who has not
completed the eighth grade may enroll
in adult basic education at any center.

Adults are provided basic instruc-
tion in communication arts (reading,
English, speech, writing), numerical
skills, consumer education, health and
social living.

Adult Basic Education is offered at
Central, Garfield, Garrison, Van
Horn, West Junior, and Westport.

GED CLASSES Fee $20.00
Adults, twenty years of age or over

may enroll in General Educational De-
vtlopment classes to improve their
chances of passing the Missouri GED
test and receiving an equivalency di-
ploma.

Enrollees study English, reading,
Social science, mathematics and
science for a nine week session, two

mes a week from 7:00-9:00 p.m. If
enrollment justifies operation, classes
are scheduled at Westport, Central,
Van Horn, and West junior.

Adults can move faster through
grade school than children can.

PERSONAL -DEVELOPMENT
-. COURSES

GYM and SWIM for Women
Fee: $15:00

Hips,- waistlines_ and that -.extra
Weight --can- .all .be- corrected- and
-brought under- -control by relaxing
-exercises, -fun- games and weight
watehing:-- -This 'class iS.ftin,. tensiOn
releasing and very rewarding in the
better figure control you .will gain.
Gym period -.folloWed by. swimming.
Tuesdays -and -Thursdays 7:00.p.m.
to 9:00 p.M. Van Horn.
GYM and.SWIM for Men Fee: '$15

Keep- -phYsie-ally fit with a p-rogram
of exercises and -garrieS, plus a relaxing-
dip in the pool. Tuesdays and Thurs-
days 7:00 p.m. to 9:00 p.m. Van Horn

SENIOR HIGH SCHOOL CLASSES
Persons 16 to 21 Free
Persons 21 or over . .$20 (minimum)

Persons sixteen years of age or older
ay enroll in the senior high school

division and fulfill requirements for
graduation from the Evening High
School just as for day high school. The
evening schools will, when a student
completes 19 units in the schools or in
combination with units earned in an-
other accredited high school, grant
a diploma. Of the nineteen units, how-

30

ever a student must earn at least
TWO FULL UNITS in the evening
school to obtain a diploma issued by
the Kansas City, Missouri Board of
Education.

The nineteen units must include the
following:

English
Mathematics
Science
Social Science
Practical Arts

High School Course

3 units
1 unit
2-units
3 units
1 unit

0 fie ri ng

English 1, 2, 3, 4, 5 or 6. .

Basic English
American History
Current Affairs
General Mathematics
High School Arithmetic
Algebra
Geometry . .. . .

Spanish ....
General Science ..

1/2 unit
1/2 unit
1/2 unit

.1/2 unit
. 1/2 units

1/2 unit
1/2 unit
1/2 unit

unit
unit
unit
unit
unit
unit
unit
Unit

1/2 unit
.- 1/2 unit

...... ... 1/2

.. . 1/2

Human Science .. . ..
Accounting. ... 1/2

Stenography /2

Typing $21.00..
Drafting.. .... ..
Self-Study 1/2

Family Relations
Driver Education - $50.00.

SELF-STUDY
The self-study tutorial-examination

plan enables a student to enroll in a
one-half unit course and study inde-
pendently under the direction of a
teacher. The work under self-study
consists of reading assignments, writ-
ten reports, scheduled conferences with
the teacher and comprehensive exami-
nations.

Subjects offered by self-study are:
American History
Current Affaiis
Human Science
World History
Psychology
Economics
Citizenship
World Geography

REGISTRATION INFORMATION
WHO? Res,ident or Non-resident six-

teen years of age or over. High
school students must have the
written permission of their princi-
pal. '

HOW? Mail in the fee with the com-
pleted form found in this paper
or go directly to the school and
enrolL



Practical Nurse Pharmacology
The Kansas City Board of Education Vocational and Technical Program

is pleased to report that during the year 1968, 152 Licensed Practical Nurses
took advantage of the Post-Graduate Pharmacology course. Thus far, for 1969,
36 students have completed the course.
The course consists of 60 hours of

theory plus 100 hours of clinical practice
and is open to those who have completed
their Practc-al Nurse training and Li-
censed Practical Nurses. The student
who satisfactorily completes the theory
portion of the course is given a clinical
rating sheet to be presented to his or
her supervisor or employer.-

The Practical Nurse is then required
to receive 100 hours of clinical practice
of administering medications under the
supervision of a Registered Professional
Nurse or a physician. Upon satisfactory
completion of this :experience, including
understanding moral and legal responsi-
bilities and observation of drug action,
the Lincensed Practical Nurse receives
a certificate which allows them to ad-
vance to a better position.

SERVICE TO KANSAS CITY
BUSINESS AND INDUSTRY

Over 250 Different businesses and in-
dustrial firms were represented by em-
ployees enrolled in the trade extension
classes of the Adult Vocational Technical
Education Service. An estimated addition-
al 350-400 companies are being served
through the apprenticeship related train-
ing program.

With each new course and more effort
toward public notification other Kansas
City businesses are able to send or en-
courage their employees to attend a train-
ing program. Approximately 20 of the 250
companies mentioned before found, for
the first time, a training program that
was helpful to their employees.

The Adult Vocational-Technical Educa-
tion Service is proud to be a service to
the community in this way. In fact, we
expect to serve many more persons and
businesses in the future.

Adult Distributive Education
Nearly two years ago a position was

created within the Vocational-Technical
Department for a person assigned to de-
velop, establish, and operate Adult Voca-
tional Distributive Education classes.

This increased emphasis on Adult Vo-
cation Education in the service and dis-
tributive areas grew out of a realization
that employment in these areas is grow-
ing at a very rapid rate and this develop-
ment of evening classes was important.

In the past two years much has been

Adult Vocational-
Technical Report

The completion of the 1968-69 Adult Vo-
cational-Technical classes is rapidly ap-
proaching for some 1400-1500 persons in
116 courses. Because of the various
course lengths, ending dates range from
mid April through early June.

Many of these people will receive cer-
tificates for their satisfactory completion
of special courses..Others will return next
year to enroll in an advanced phase of
training. These persons will receive cer-
tificates after completing a series of
courses.

A steady growth is noted both in the
number of enrollments and the number
of courses. A portion of this growth can
be contributed to new courses developed
this year.

New trade extension courses for this
year included; Testing and Balancing of
Air Distributions Systems, Supervisory
Communications for Hospital Housekeep-
ers, Refrigeration Electricity, Litho-
graphic Color Etching, Maintence
Electricity, Industrial Fluid Power, and
Mathematics and Drafting for Mainten-
ance Mechanics.

Several apprentice related courses
were also added this year. These include;
Related Training for Insulators and As-
bestos Workers, Teletyping, and Refrig-
eration.

Other new courses are in various
stages of development and should be
ready to operate next year.

A few classes will be operated during
the summer months. Yielding is one that
continues year around because of the
heavy demand.

accomplished in providing the adult com-
munity with opportunities to study such
subjects as Retail Sales, IVaitress Train-
ing, Commission Sales, and Supervisory
Development. Approximately 30 different
classes have been conducted this school
year. In addition to these classes several
firms have been assisted in their specific
training needs in the Distributive Educa-
tivon area.

The demand by our adult community
for evening Distributive Education train-
ing opportunities is sure to increase and
the Adult Vocational-Technical Education
Service is striving to meet the needs in
this vital area of Vocational-Technical
Education.
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Local Painters hold
Apprentice Contest
The apprentice painters of Painters Dis-

trict Council No. 3 participated in a skill
demonstration contest on February 22,
1969. The contest was .the result of a co-
operative effort of the Adult Vocational-
Technical Education Service and the
Painters Joint Apprenticeship Commit-
tee.

Approximately 30 apprentices submit-
ted samples of their craftsmanship in
three categories. These categories were
natural wood finishing, immitation wood
graining, and decorative. The sample
work was completed on 16 inch by 22
inch panels with specific procedures and
operations performed in each category.

The judging :team- consisted of journey-
man painters and contractors from the
Kansas City area. The Painters Joint Ap-
prentiCeship Commiktee as+arded cash
prizes in each category to the top three
entries.

Winners of the natural wood finish cat-
egory were; 1st Robert Seward, 2nd Russ
Allen, 3rd Robert Seward. Imitation wood
grain awards went to; -1st- JarneS Barker,
2nd. Stan .FriSbie, -3rd James Barker. The
top . three entries in -decoration went to;
1st Gary Freeman, 2nd Stan Frisbie, 3rd
(Tie)-Steve Perkins and Stan Skinner.

Panels were then -shipped to the ..na-
tional contest which was held at Pheonix,
Arizona this- year. The -national .contest
.draws entries :from apprentice painters-.
from all over the United States.

The biggest benefit derived, from such
.a- contest was the generation of a corn-
petiVive spirit and -importance of true
craftsmanship. -This will undoubtedly be
established as an annual affair with more
and better entries anticipated in: c-omm-
ing years

PRACTICAL NURSING TESTING
DATES SET

Persons interested in_ applying for
the Practical -Nurse _Training- should
plan to:lake r the:pre-entrance test on
otiO of the following-dates:

April 16, 1969
May 21, 1969

9:15 a.m.
9.15 a m.

The test will be conducted at the
Carver School, 1514 Campbell, Kansas
City, Missouri.

Applicants should be prompt.



S CTION II

RECRUITMENT

OBJECTIVE 2: To employ new tec niques of recruitment

irned at r aching the target po ulation and stimulating

their desire to be involved.



SECTION II. flECtWIflr

The Rocrtttment Department of the Special Project con i ted

of the Recruiter Coordinator a d four recruiters. Choice of

recruiter wa- determined in part by the resIdentIal area in

which he/she liv d, since it ppeared advantageous to pick

recruiters indig nous to the areas from which

be recruited. The area" in which a recruite

dents were to

fer-

red to the Human Resources Corporation area divisions, which

number six in Kansas City, Missouri. Four of the HRC areas

were worked intensively, as ware parts of the other two areas

o in lude those s ctions where the education need appeared

o be grea est.

A

Missour

recruiters prior to _ammencement of actual recruiting efforts.

The

IN-S RVICE TflAINING

er workshop Imo con ucted by the Univeraity of

ansas City to provide Ore-service train ng to the

iter told about the Special P oject; the General

Coordinator of Adult Education from the School District explained

adult basic education to th,m and what was offered in classes'

a UMKC representative diseu s d recruiting techniques and some

experience through role playing and a representative from the

Regional Health and Welfare Counsel gave them information and

a handbook on resources for aid and referral. The recruiters

proceeded next to the field for actual practice and re

ported back to the workshop with r sults.

In Octdber an in-service t aining meeting Iwas held at the



Programmed Learning Center. The Executive Director of Turner

House Kansas City, Kansas, was guest speaker. He presented

different techniques used by him in selling his progiam. The

Recruiter Coordinator fel- that He w-- vary informative,

and,..I felt that he provided insight needed brthe recruiters.

An all-day-workshop was held at the Programmed Le

Center in Jul- 1969. A film and discussion were presented

by two Ma ine Corps rocruLtors based in the Kansas City are-

the morning sessLon. In the afternoon, a "Group Therwa"

session vas conducted by a recruitment officer in the Kansas

City Missouri Police Department.

A videotape reoruitment fLlm IMO dev loped to be used

ree--iting students and in training reeruters. At this writ-

ing it had not had sufficient try-out to base

as to its effectiveness.

be g ileveloped

a judgment on

Slides ler use in rruL

PECaUIVEIT PR

Several opera

tment.

Door-to-door eontaet
Radio promotion
Newspaper promotion
"Downtown Project"
"Grocery Store Proje
"Church Project
Hospital Project
"School Project

CTS

by the

"C ub Projeet"
"Open House Project"
"Follow-up Project"
"Apartment House Project"
"Career Week Project"
"Recruiter ideas Project"
"Pool Hall Project

In nine months of recrutti nt effort, more than 5800

people wre tntorvtewed by the recruIters v a do -do

eontae For ach person the recruiters were reques d to

34
22



FILMED FROM BEST AVAI

report the dat

of contact; t

person; the y

r=ferrals that

B E COPY

of Ale contac the time of day and the place

name address, and t lephone nun ber of each

of education he had completed; and any

e:e made for any reason. Brochures were left

in mailbxec or in doors _hcre there was no answer to a knock

on the door. e about 100 people were brought into the

program by the reruiting staff, it was evident that for

every student enrolled in Armchair classes or the Programmed

Learning Center it was necessary to contact 000 or 6000 ti ople

On their monthly reports (SEE Appendix B for report requirements)

recruiters h d various comments regarding their door-to-door

operation.

Feople who have not had a basic edu a ion are usually
interested.

This month I recruited for PLC. I found a lot of people
eligitle but ill with flu.

This report leaves me with a strain on my confidence in
people. We have a great task ahead of us if_we are to
make an impression in the public's mind about ABE. Of
well over two hundred people I have contacted this month,
65 of them had accepted our program. But when it came
tf.me for clasz only-about 37 Showed up.

I waS able to_secure over
rm, but on the follow-up
promiesd were now working
wanted to wait until next

r f1:71 7 e,Who

on a summertime basis and
fall

There was a tendency to complain of the heat and lack of
evening babysitting facilities; as a matter of fact for
come of those I brought to the Center (for assessment)
I had to bring the baby along.

I am fIndir g some who would like to attend PLC after
school starts which will prevent the problem of child
care.

Prospects were =eh greater workIng in Area 2 than any
of the recruiting I've done before; one out of every
five persons was in need of ABE.

I find it impossible to use the same tactics all the ime;

it depends on the individua 's willingness to listen.
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It helps to talk to peop1e on their level,

A recruiter needs patience and understandins of the
problems and conditions of the population.

I give as purpose of ABE 1) Securing certificate,
2) better jobs, 3) better living conditions, 4) better
social standing, 5) helping children and others.

The recruiters have reported that they believe working

women to be the easiest group to recruit, young men the hardes

(they would like to be paid '3 go to school); that people lath

lIttlo or no education like a classroom atmosphere, people with

more educatIon like an informal atmosph that people with

educati n are more cooperative about coming the imenter

for testing and orIentatIon than people with li tle or no

education. They have found that people express more intere

in ABE if recruiters expl in that education is fre that

they do not have to go to a school building for la_ that

the teacher will come to t ach them; that the t et to

it he students, that the classes are not toe long' that

classes do not take up every evening f the week; and tha

they can progress at their awn rate, The reoruiters have

reported, also, that their efforts a essEul if they

are informa if they talk to people en their level; if they

show patience,anod undaxstanding of the peoples' prob ems aM

if, instead.of using the terms -.beat edwebbiore" peeia

P oject n describing the reason for their visit, they simply

say they are helping people get more education and a k if any-

one there is in n ed of it. They have tim n sueh problems

as illness, drinking, handeaps, babysitting, transportation,

too many children much tiredness, unheated homes, ehildr

smoking, and lon People unload their preblems on the
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recrui ers, the younger ones particularly; they want

miracles worked. There are a few areas the women recruiters

felt they should not enter. They would recruit in high

rise apartments only in pairs in the daytime. It was not

particularly unusual fdr the recruiters to report Lady

would not open door-" "Heard people talking-wouldn't answe

"People talking inside-would not answer door;" "TV going-

no answer;" or "Saw someone part cu tains but did not show."

The Recruitment Department was able to solicit free

r dio space to carry releases acquainting people with Adult

Basic Education offerings of Special Project. Several

of the releases are included in the Recruitment Handbook 1969

in Appendix B below. The recruiters and fl.ecrulter Coordina-

tor also made tape recordings publicizinc, the Special Project

which were broadcast, fee free from one of the Kansas City

radio stations.

In a'newspaper popular with the target populat on

newspaper space was frequently contributed for advertising

the Project's progra. Several releases are tn the it

vent Handbook in Appendix B.

Advertising assistance was also requested of a number

f business organizations in the Kansas City Area. Letters

were mailed to the Office s and Board of Directors of the

Kansas City, Missouri Chamber of Coerce, with a copy of

the brochure, 'What Adult Education Can Do For Our Community."

(SEE Appendix B for a copy of the letter) The Recruiter

Coordinator reported that

Thus far, I am receiving a good response to my let ers



Those .la

brochure,
tion rega

:eplied asked for addit _oriel copies of the
and stated they would assist in passing informa-
d-mg our program to their employees.

The "Downto- Project was conducted in early Decembe

recruiters were assigned to posts in the downtown Kansas City

shopping district to hand out promotional material to

The

passers by.

In ne.dition to downtown stores, flye-- were handed out at the

Jackson County Cou thou e and at the Kansas City, MIssourI, Police

Headquarters.

I passed material on the corner of 12th and Wyandot:e and
the Jackson County Courthouse. I found the people very
willing to take or accept the material.

Some days we were downtown passing out ABE literature.
Hundreds of people received first hand information concern-
ing this program.

I feel the "Downtoun Project" was chosen the wrong time
of the year, and the location was not too effective because
Downtown is already a target area for passing out pamphlets
flyers, and advertisements. The bell ringers for the
Sal,Tation Army were on every corner collecting donations
for the needy, and there were so many distracting things
taking place downtown. The passers-by seemed to be in a hurry
and many refused to accept the flyers.

The outside project results were very good in the morning.
The people would accept the material although they didn't
inquire about the program. I found one group of people
from out of state interested and thought they would like
to have this kind of program in their city.

For the most part it was interesting watching people
rushing and hurrying from the chill wind. Only about four
refused the information we had for them. Usually they
would make some comment like "This is good". Often I'd
tell them, "If you don't need it please pass it on to
someone else." I was pleased with the response and cold
too.

From December through February a concentrated recruitme

effort wa ade in grocery sto es whe e the recruIters handed

out brochures and leafl ts and interviewed potential students.

Nore than forty grace y stores w re involved in the p oje

Seve al laundramats w re included, also.



FILMED FROM BEST AVAILABLE COPY

I found the larger stores to be mo e coope ative and give
more service than the smaller ones.

At the Area grocery stores, the ABE literature reached
mostly the kind of persons we are seeking for thIs program.

Five Chain Stores gave permission to display in their window
the ABE poster for a week interval.

Phone:
AC-816
471-0775

SPECIAL PROJECT
ADULT BASIC EDUCATION

The School District, Kansas City, Missouri

RECRUITER

Office:
YWCA Building

1903 Paseo
Kansas City, Missouri



Church Pro started in November. Vi -ually all

churches of all d no inations in three HRC areas were lo ated

by the recruiters; most of the churches are not listed in the

Yell Pag_s. The pastors of the churches were told about the

program, and their help was solicited in steering members of their

congregation who were in need of basic education to the Special

Pro --t. Approximately 150 churches were visted.

I made a telephone li ting of large churches and canvassed
my area for the small churches. I found all of the
minietrs very cooperative. -I was also invited to talk
to the members of one church. I-- found it hard to contact
or find anyone at the very small churches;.so far I am
very pleased with the recruitment of the churches in my
area.

I have been involved with the preparatIon of church packets
and packets for church organizations.

I delivered packets to all churches in my area, in regard
to the ABE program. (SEE Appendix B for letter)

We delivered literature to the churches, whenever possib e
making contact with the minister. If contact could not
be made literature was left at the church. I have talked
to some of the ministers who have promised support.

Ln January recruiters were stationed in three hospitals

where their main tas!.. was handing out promotional literature.

Although they received encouragement from many people, it was felt

that the results were not profitable enough to warrant any further

effort along that line.

I vas assigned to work at the Wheatley Provid nce Hespi al
passing out information about the Programmed Learning Cente

I was given Children's Mercy Hospital. I think my project
wlas very well chosen because I was able to reach a lot of
people within the time limit. Everyone I talked with was
very nice and also interested. I was able to gain the
prospect of one lady attending class after February. I

found babysitting to be a major problem for most that was
really interested.

The recruiters covered their _hcapital project assig n ;



however, very little was gained as a result of this
project.

The recruiters undertook a "School.. Pro ect" in May,

contact several local schools before the end of the school term

to locate parents in need of ABE.

We left mate-ia1 at all
in for parents who were

The project was not too
nearing an end when the

Contacts were

schools with forms to be mailed
interested.

successful because school was
project was started.

made with various clubs especially social

clubs, In the community in order to recruIt students for the

Programmed Learning Center.

I visited the Urban League to get information for our
Club Pro ect.

I distributed PLC Information to all al- Social Clubs
listed in my area in the newspaper).

Th "Open House" as one of the largest promotIonal activities

launched by Special Project during the first year of operation.

In an -ffort to acquaint the Kansa6 -City community with the

effo ts of the Adult ducation element in Kansas C ty both the

Special Project and the School District General Program, Mayor

Ilus W. Davis p o laimed Adult Education Week for the veek of

January 26 through February 1, 1969. (SEE Appendix B for Procla-

mation) The kick-off for the week took the form of an Open House

held on Sunday, January 26.

Urban Adult Education

principal speaker.

a tes imonial seec

Dr. Joseph Paige, Director of the

Institute at Detroit Michigan, was the

HIs speech was well received, as was that

given by a former adult student Who had

completed the program and found a good ob. The St. Stephens

Baptist Churci choir provid d musical selections, and the in-
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vocation and benedIction were pronounced by the pastor of the

Centennial Methodist Church and the pastor of the St. Joseph

Catholic Church. The Fairmont Country Club Dairy placed a full

panel ad on half-gallon milk cart ns deliv to grocery sto

and customers, wIthout charge for three weeks prior to and

including Adult Education Week. Two large grocery chains contributed

gratis space on their advertising pages also, during the week

preceding Adult Education Week. A letter was sent to many churches

inviting pastors and their congregations to a tend. Recruite s

handed out special flyers, and The Call and the Kansas City Star

ran articles. Flyers were ci cularized by the recruiters.

(SEE Appendix B for promotional fforts

Recruitment concentrated for a time on two low-inc

apartment house complexes. Both women and men recruiters worked

the apart ent houses. As happened in many of the projects, an

enthusiastic response was reported, a fairly good follow through

ensued (large Armchair class was set up) and it gradually falter-

ed. There is further discussion of this phenomenon in Section

III Axmchair classes, bel

This month I was assigned to Wayne Miner Housing Development
Area to set up an Armchair class. In two days we were
responsible for nineteen interested participants. We think
this undertaking was very successful. We made 30 to 35
more contacts for the FLC with eight showing definite interest.

I spent all of my time in Wayne Miner Court where contrary
to the reports of the press I found the people very friendly
and sympathetic to our cause. The reports of the criminal
elements have been over emphasized, while the good of the
responsible people of the community has been ignored.

During the latter part of the month I worked in the T. B.
Watkins Housing Development. I found the management much
more friendly than in Miner Development, and through her
assistance I made contacts, some of whom were sent to
the Miner Armchair class, others to PLC.



During the month I recruited both in Wayne Miner and
Watkins projects, contacting approximately three- hundred
to four hundred people. My reception was more friendly
than the past month.

In the Wayne Miner class- eighteen people are scheduled
or the Armchair class.

I think the experience of recruiting in pairs was most
appropriate in the Housing Projects, plus we found so many
young people in need of the ABE program; I feel the
recruiting in the housing projects was quite successful.

When "Career Week s held in the Kansas City Municipal

Auditorium the Special Project was invited to set up an exhibi-

tion booth. The exhibit was set up by the Recruitment Department,

with the two m n recruiters tending the booth during Career Week

open hours. Posters that had been made for display during Adul

Education Week and in the 1tGroeery Store Pro*e were set tin

in the booth, and a great deal of p o otional materIal was

distributed. (SEE Appendix B)

I was fortunate to be named one of the two to represent
us in the booth at the Auditorium for the exhibit of
our material. The young people and adults responded
wonderfully.

The recruiters from Area 4 and Area- 5. were given a twe-week

pe iod-to try out ideas of their own without direct supervi ion,

a request made by the two r_-cruite_s.

We were given permission to try for two weeks a new
project, by this we are supposed to work on our own
ideas tb try and reach the people for the PLC. lere
is a list of the places I went and contacted.

1 City Market 5. Headstart program (Parents)
2. Commodity Centers 6 Welfare Offices (both)
3 Laundries 7 Salvation Army
4. Barber shops 8 P.T.A. (schools)

I found a few people interesre4 aad wanting to participate.
I also made a good contact with Jackson County Welfare.
Here I talked with one of the supervisors of the section
which deals with non-working recipients but who would
need education. This list will be ready for me to pick-
up on Wednesday. I am hoping for a big and successful
turn-out for the PLC. I also recruited a few people at
the polls while they came to vote.



Hy recruiting varies. I went such places as manufacturing
companies, toy companies, cocktail lounges, bowling alleys,
bus stops, etc. I found lots of eligible prospects for
the PLC.

For one t&ecruitment Department project one man recruiter

was assigned exclusively to pool halls, taverns and bars

the evening hours to try to locate really hard core young men

and attract them to the Special Project prog am. Subsequently

other recruiters also did some recruiting there. The effort

proved singularly unsuccessful.

We canvassed bars, saloons, pool halls, and taverns.
This was the most unsuccessful project we had.

Pool halls and taverns proved to be a failure for the
second attempt.

In the spring a project was launched to re-contact all

people who had dropped out of class, who had started but not

completed their assessment to enroll in class and who had said

they were interested in the program but who did not fo low

th ough by starting assessment.

During the =nth of May I- helped in-a follow-up--p oject--
of people from:both_Armohair. classes-and the PLC. -I

found a few--had-been put-A-tithe Miner- OregrAM, .ao-me
were ill, .some had -gone -On different joba, and-meW'jobs.
lound,a let were pleased to see the program Was con

cerned about-them.

1 worked on a complete follow-up of all students that
were originally recruited, all the withdrawals, and
absentees, and the reasons for the attendance to fall
down.

In doing my follow-tp it proved to be very success u
because the people were really pleased to see that
we really cared and were interested in their welfa

The PecruiterCoordLnator reported to the Advisory

Committee fo 'the SpedialiProj garding r_lasons given by

the people for n t following throughoi for dropping ut. Her

analysis sh ed that the principal reasons given, and the



percentages of those giving each

Illness .. ....5%
Moved away .10%
No transportatio 1%

No longer interested.10%
Working . .........51%
Family problems...... 970

reason were as follow_'

Class terminated.. .. ........... 170

Pregnancy 370

Transferred to another program..5%
Tecither-student conflict. ......5%

Recruitment follow-ups appear to be quite effectiv

esp-cially wjth absenteeism. One student report d that the

reason she came back to class (she had terminated upon the

death of her husband) because recruiter came around and ex

pr ssed an interest in her and in continuing her education.

OTHER IECRUIThENT ACTIVITIES

In April the flee itment Department completed compilation

of a handbook to serve,as guide to new recruiters entering

the p ogram.

B below.

The recruiters made visits

copy of the guidebook can be found in Appendix

ever 1 HRC Area Neighbor-

hood C nters to le rn more about the r cruiting being done

by HRC rc,ruiters and to coordinate referral -ethods to Special

Project from the Neighborhood Ce ters and from the Neighborheod

Centers to the Special Project Recruitment Department.

Here I was given some good information about their program
and ways they could help with this program.

I went to the Area #4 Center to talk to the Coordinator
about their recruitment program. We set up an appoint-
ment for another conference. I talked to the Area 2
coordinator secretary about their recruiting program.
Later I went back to the Area 4 Center and conferred
with the Head Neighborhood worker and was briefed on
their recruiting.

The Recruitm nt Department d

use in carrying out thei

of individual contact



reasons for absences or drop-outs, for weekly sched les,

and for porting recruiting tIme. They also developed a

Cert ficate of Appreciation for Armchair class hostesses.

A "Recrujter of the Month Award" was presented to the re-

t _ who recruited the most actual enrollees each month.

(m Appendix B for forms and certifi s)

In Ma ch the recruiters found fourteen people in one

area who wished to attend an Armchair class. Since the Special

Project could not odatc an elp,hth rchair cicos one

was provided for by the General Coordinator of Adult Education

in the Kansas City, Missourf,, School District for the fourteen

people.

The recruiters took it upon themselves to provide

fran portation in many instances. They and the Special Pro ect

counselor picked up students and brought them to the Center

for assessment and later progress tests. The recruiters also

drove students to class on occasion. TranspoLtation and child

care were often cited as reasons by people o indicated that

they would like to be involved In the program, but for those

reasons could not.

At the end of May the recruiting staff were asked to report

on ideas they would like to see t ied out in the up-coming year

of Special Project operation. The following ideas were forth-

co-ing:

Set up speaking engagements for a student that has
completed ABE.

Each recruiter could display ABE st cker on cars.

Schedule for 12 hour-per-day rec uiting.

ore older people that are really in need.



Provide transporta=ion for out c ients.

Work for recreation for the elderly.

B ing in more younger people.

Work more closely with instructors of our program.

Work re closely with -elfare workers.

Utilization of public address system in automobiles
driving around in various neighborhoods.

Go to unskilled union halls such as Labor, Hod
Carrier, Bakeries, Janitors, etc.

Contact plants and factories that use unskilled help.

Since this is a non-profit program of comnunity help,
solicit advertising time from TV stat (Th s

was done for the Adult Education week

Recruit outside the HRC areas.

Have more school contacts.

Ask cooperation from various firms for names of persons
that are employed in their establishments who need ABE.

Carnivals.

Fund-raising events.

Prov de babysitting center for partici atin studen



SECTION III

INSTRUCTION * TESTINC COUNSELING

OBJECTIVE 3 To bring, about bett=r utilization of

Federal funds by raising vle educational level of a

greater number of enrollees in a lesser amount of time.

OBJECTIVE 4: To provide a more effective program of

instruction using and testing the values of a vavi-ty

of published materials, wide and improved use of

educational t chniques, through a well planned teacher

training program and in-seJj-ice series conducted throug,1

the Adult Basic Education Regional Specialist at tiie

University of MIssouri, Kansas City.
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SECTION _III. INSTRUCTION

Better utilization of Federal funds involves at least three

compo raising the educational level of a greater number of enro ees

in a le unt of time; retaining a maximum number of students in

cl s es at all times with a mfnimLmi of absences; and making econorn Lc use

of sp ce and supplie_ apidly an individual's edu ational level

can be raised also dep nde on several things: the competency of the teachers

in motivating students and developing techniques the availability of

adequate hard ware and soft ware and the use made of them, and the way

problem situations are resolved.

In order to provide an effective program of instruction, a variety

of hard ware and soft ware was tried out and assessed by the teachers

of the Special Project. Many of these materials were supplemented, im-

proved, or even replaced by teache -created materIals. Participating

teachers were exposed to frequent in-service training situtattons and to

the constant supervisIon of the Head Teacher. Teacher aide trainees ender

ed the program to a8SLSt the teachers and relieve them of routIne cla

ro detail.

Between October 7, 1968 and June 30, 1969 inclusive 722 students

participated in Special Project Adult Basic Education. They were

enrolled through four agencIes, each with a different plan for providing

its clients with ba ic education. The WIN students attended class five

days a week for six hours a day (a total of 30 hours per week) under three

teachere a Carver Adult Educat on Center, with a maximum of ten studen

a class. The CEP students att rded one day a week for sIx hours (a

tel of six hours per week) under two teachers at Carver, with a maximum

of ten students per class. Each of the two CEP class teachers had five

differ nt classes per week. The MDTA students attended class five days a
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week for either one or two hours per day ( a total of five to ten h u s per

week) at the MDTA Training Area. School District students attended either

a Programmed Learning Center (PLC ) or Arm Chaid Classes. The PLC had

one teacher, and the students could attend as many days and as many hours

per day as they chose. Seven Arm Chair classes, at most, were in operation

at one time wIth the students meeting two hours per day two days per week

(a t tal of four hours per w ek).

MATERIALS ITNDER ST

HARD WARE

Many items of hard ware were used in the Special Project, some

already proven, some newer ones being tried out These items included

the Learning 100, a 16mm Sound Proector, FIlmStrIp Projectors, Over-
.

head Pro actors a Portable Video Tape Recorder, Cera and Monitor,

Language Masters Record Players, several Film Strip Pr viewers, Craig

Readers Hoffman Readers, DuKane Filmstrip Pro tor and Tape Re-

innovating techniquescorders. Special P ect teachers were Charged with

for use of the hard ware in ways better suited to a disadvantaged adult

population. Following are teacher comments regarding their opinons of

and use made of some of the teaching-learning machine

prolectors

e selection of films for use with adults is s -ewhat limited

Film stt$ps are not generally enjoyed. I think it's because
most of them are not on the adult leve

otnote
These and all subsequent teacher cents were made in response to
a request made by all teachers entitled "Research Needs- Teachers
(SEE Appendix C).
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Some Consumer Education films and filmstrips used were
"Consumer Problems in Nutrition", "Future to Bank on",
"Using Bank Credit", "Pay to the Order Of", "Money Talks,"
and "Why Budget". Used in the area of Social Living
were: "Your Daily", "Safety in the Kitchen", "Cancer",
"Heredity","Bacteria", "Friend or Foe", "Dental Health",
"Protecting Your Baby from Infection", "Human Heredity",
"Eat Well", "Essentials of Diet", "How Food is Digested",
"Human Reproduction?, "Nutrients in Food", "Hair Care",
and "Making the Most of your Face", among ethers. In the

area of mathematics, a few of those were: "Meaning of
Fractions", "Adding Fractions", "Subtracting Fractions",
"Measuring Haw Long" Measuring How Much", Let's Measure",
"Measuring and TestIng Thin s", and "Why Study Math."

Not all of these ere recommended by the teachers.

The DuKane Projector was very popular.

Tape Recorders.

Used extensively, especia ly with non-readers or nee-rea ers.

emarks regarding teacher techniques in use of the tape

recorders are in section entitle TECHNIQUES UNDER TEST.)

Overhead Projectors

Net uSed to their potential. The teachers need instructIon
in how te =Ice tr4nsparencies
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T..EARNING100ITULTI7MEDIA :CODWNICATION SKTLLS SYS_TEM CUIL

Produced marvelous results. Reading comprehension,
speed, word attack skills, and spelling show marked
improvement after a few sessions. Helps hold adult
interest longer, -llows rapid learning.

My students seem motivated and thoroughly inter s ed
in their work.

Some students are interested in rea_ing things they
never touched before. It improved word recognition
and meanings as well as speeding up their reading.
Material is job oriented and is concerned with work
attitudes and the process of living in a working
-world the students seem to enjoy reading. Allows
immediate success.

Very good results. After reading on the controlled
reader and in the study guide book the students
answer questions and summarize -a story on the tape
recorder. 'They enjoy it and it also gives the teaeh-
er a idea of whether or not they understood what they
read.

Many studen s come in a half-hour early to sta t on
the Aud-X. The majority of students enjoy the EDL
equipment. This method builds better comprehension
and more speed than any other method. It does need
reinforcement in language skills, particularly in
writing.

For Communication Arts, we are using the Adult Reader,
BA Series and stories from They Served America. Flash-
X is not very popular. Most cannot see the words and
lose interest quickly. There ii a considerable amount
of progress from the dauly use of the Skill Builders.

We are using EDL Science D series to build vocabixlary
and knowledge infield while sharpening reading retention,
reasoning, making outlines, summarizing, sorting opinions
from fact, finding key sentences. It offers a change of
pace.



LANGUAGE MASTER

It has great potential for use In spelling
and vocabulary.

Language Master has not gone over too well
because many adults pronounce words poorly
and they claim they do not like to hear
the sound of their voice.

It is easier for a student to say the name
of a letter and then the sound than it is
to hear the sound and recognize the letter.
Special cards should be made for the Language
Master correlating picture with sounds.

Du Kane Flip-Top

DUKANE FILMSTRIP PROJECTOR_ _ _

"AV-MATIC" SOUND
FILMSTRIP PROJECTOR

The DuKane stimulates interest. It needs eacher--ade
supplementary naterial, however.

DuKane film strips are wonderful (in math). They work
with number combinations individually and in groups of
two or three. Groups make it a competitive game.

41
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HOFFMAN READER

The Hoffman stimulates interes

It needs teacher-made supplementary
materials.

The students enjoy Group 6 sto ies much
more than Group 3 stories. No spelling
was learned as a result ol the lesson.
The "Flashback on Facts" did not reveal
_reading comprehension. The lessons can
be used to best advantage by using only
the first of the four strips in each
lesson supplemented with teacher-made
material. The same. tesulta (in tal- s
of student learning) Could be achieved
with an interesting 5-minute story on
paper supplemented with teacher-made material.

CRAIG READER

The Craig Reader is used daily, individually
or in a group.

We are using it to increase comprehension
and speed in reading.



lnitrictjon III. Instruct1oy

SOPI"4ARE

Many sof items were tried o'ut only hose that mer

omment by Special ?roject eachers are listed below with A4 ompanying

rem rks.

Prommm0_ mEri#s_trgne_T#1,

A person working with programmed math can.easi y
see the forest for thó trees." The programs r ally
should introduce concepts first ani Chen break them
down into sequences or, conversely, present the concepts
after the sequences have been presented. Programmed
math mtterials can he used somettmes for the actual
teaching _of concepts to slow learners, depending
on tte book and the learner's reading ability.
However,-in Most-cases-they are merely practice books
the concepts hay-1PR, to be preserted by the teacherw-
Quick students learn faster 'ty use of other materials
for math practice than the programmed math hooks.

All programmed material must be.supplepent
depth" material. A program, in moit tasas
a skeleton.

We_used the programmed series but find they
tired and bored in about 30 inInute 4rj need -Change.

ni tit Go o

accomplishments re made

i4plai4se Series Arithmetic

This is a good seri s for mathematic

uck F

Is very thorough. Upon c

se.

on of Books and II,
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learners should have a much better understanding of
fractions than gotten from other programmed materials.

Is good for those students without an understanding of
fractions and decimals.

Steck-Vaughn Basic Essentials of Mathematics

Very good for those students ho have an understanding
of the processes involved.

Find good results, on the whole, through major
use ofthe Basic Edsentials. When the student,
hits a plateau, if he works out-several pages
of the Sullivan_Programmed Math he is ready to
move on, as a rule.

McGraw Hill Programmed Math Books

Provide competency only in manipulating figures--canno
teach students to understand why they manipulate the
figures in such a manner. Even the problem books which
offt practical problems cannot be used successfully with .
out a teacher's help. Programmed materials could be more
useful if they showed in the problem books a step by
step analysis of how to derive the .answers.

Modern ReadIng Skill Text Series

This has been exceedinly popular. The adults like the
stories and seem to enjoy correcting and keeping their
own records. It is an excellent learning device.

I use this for higher level-students.

Steck-Vaughn Working With Words and Working With Word P tterns
_

I was not too pleased Vith these,
except to use as.-suppIementary
_sight -reading. They -do-not give
enOugh.-practice to...teach. the_letter

combinations they purport _to teach.
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Follett's On the Way and

Much better than
F.22:11na:With Words

and Working With
Wor:d Patterns in
teaching letter
combinations.

Games

'kW 4:1'4% f-'ISenEaMitaiBrlMirrAr'_.t,

=2=g Started

On the
-COMMUNICATIONS 2

BY JOSEPHINE BAUER41.
Full Speed Allead:5.:_ycojoNzupNti,c,NAET,B0ANusE3R

Some students enjoy playing
the games that teach things;
a few do not. Although it
usually requires two or more
to play the game, one by
himself car& learn things just
just by fooling around with
them himself.

Quizmo, a mathematical game,
was enjoyed by all my students.

Other materials

Many other items purchased or brought in by the staff do not

fall under the heading of hard ware or soft ware. More details regard-

ing their use are mentioned in the TECHNIQUES section.
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Newspapers
Magazines
Catalogues
Maps, Atlases
Globes
Calendars
Measuring cups
Bulletin boards

Telephone directories
Encyclopedias
Dictionaries
World Almanac
Books, hard back
Books, paper back
Measuring spoons
Labels from products

Rulers
Protractors
Compasses
Pictures
Charts
Posters
Chalk boards
Felt boards

Charts were made that posed problems for the students to solve;

the answers could be found by checking under a flap on the chart.

(SEE Appendix C for several of these learning devices). They were

posted here and there on walls, doors, and bulletin boards. Mhny

other charts wre posted from time to time, changed frequently,

to provide incidental learning and to Wet the student appetite for

finding answers to questions.

ropular magazines such as Look, Jet and Ebonz were available.

Newsweek, Reader's Dirmst, and My Weekly Reader were also used in

learning situations. One teacher searched for books and from a

library "scrap" heap came up with four large-print, junior high

level books with dates ranging from 1913-1939 that he was able to

use in his classes.

The search for reading material for members of the classes
has been a source of frustration. I visited two local
branches and found only one or two books that were mean-
ingful for adults and yet written with a style and vocabulary
within the range of a typical ABE saident.

TECHNIQUES UNDER TEST

New techniques both to motivate students to continue attending

until their educational goals were reached and to move students from

level to level as rapidly as possible and with the greatest educational

enrichment possible were assayed and repeatedly modified, discarded

and/or adopted during the course of the first year of Special Project's
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operation. Some techniques reported by the teaching staff were

designed to motivate, others to accelerate and enrich, but it

was reported that many contributed both to student interest and

student progress.

The Students.

It is almost a truism that technique differsvith the type

of student population, and it must differ even on an individual

student basis. Therefore, the teacher must appraise her adult

learners in order to hypothesize that these materials and these

techniques should be tried in this case. A few generalizations

are probably supportable along with the recognition that such

statements are not true of all students in a given category.

Older students don't need as much motivation. They ;kave

experienced the disappointment of not qualifying for jobs
and have realized the need for academic skills. They are
motivated to attend and learn, are able to cultivate the
needed discipline of outside study and concentration.

Extra preparation and planning are needed for the youth
group. To them school is an unnecessary institution;
jobs are insignificant, their peers are "workers of the
street game" and bring in "mo' dough than the mayor."
Many are cooperative; some are used to obeying people in
authority, some take part but resent it, others openly re-
bel and are present only in a physical sense. Behavior
and attitudes need to be taken into ecnsideration. The
young people are rebellious, energetic, curious about life,
academically disinterested, impatient and inexperienced.

Older students are sincerely interested in learning and
consequently are no problem. The younger students have a
tendency to know it all and can find no purpose for attending
school--they cause a few discipline problems; but these are
insolated cases and are caused by individuals who need extra
attention.

Several ideas have been considered to help the young group
get into a learning grove:
1. Records (jazz) played during lunch periods by students.

60
47



Section III. Instruction

2. Providing tables and chairs in upstairs hallway
or card games, dominoes and checkers.
3. Contacting celebrities who come into the city and
inviting them to visit and speak with the group.
4. Requesting permission to change teachers. Putting
under-thirty teachers with NYC groups for experimental
purposes.
5. Polling NYC group to ascertain wants and needs.
Planning full session around their suggestions and in-
corporating as many ideas as possible into class sessions.

The first two weeks a new student attends class are consider-

ed orientation time. Easing into the study situation allows the

student time to pick up forgotten skills and become adjusted to the

schedule and the people with whom he is to be involved. Orientation

is expected to accomplish the following goals:

Acquaint people with the daily schedule
Acquaint them with the facilities of the building
Familiarize participants with the building and ground rules
Give teachers and students an opportunity to get acquaint-

ed with each other
Introduce the adult learner to study materials
Refresh past learning
Build up the attention span
Give teachers an opportunity to recognize the stt

needs
Increase the student's confidence in himself
Impart to the so-called "captive" students the u r-

standing that coming to school was part of tb ix job,
that the employer was giving them this opport lity
to learn, and that they had a need for more c ucation.

The Teacher

Special Project's Head Teacher has pointed out that it takes

a unique individual to have teaching-learning success with adult

learners. It depends on the rapport she builds the first day her

students meet her. An attitude of trust does not come easily to

students who come to Special Project classes, and the teacher whoa

inspires the adult learners' confideade has accomplished no mean

feat.
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The teachers need to have an interest in people, to
be well qualified academically, to relate well to
the hard core population, to exhibit patience, com-
passion, and a desire to help others, and have the
ability to be creative relative to the learning
experience.

Haw can teachers set a good tone for an effective
learning situation?

Several approaches have been tried.

Teacher G: Our most interesting and effectkve results
have been student-led classroom methods. It helps them
understand their deficiencies and set about to remedy them
Even the slaw students participate in this. The students
are very good participants when the subject matter relates
to them. When I explain that they are here to hmprove the
skills necessary to help them increase their salary or to
obtain a better job they work very well.

Teacher J is employing a free approach to learning. Students
choose areas where they "think" they are weak; these areas
of their choice are worked on and the teacher incorporates
into these lessons other areas where he knaws the skills
are low. He makes clear his role as "helper" and has
given the adult enrollees the responsibility to learn.
Classroom procedures are informal. As a rule, students
don't necessarily have to do what is planned for them at
a particular time, but more or less what they want to do
in the areas where they need help, with the understanding
that all areas will have to be covered during a specified
time. This plan has worked out fine so far. I appointed
one of my best students to assist with a very slow student.

Teacher E: The most effective technique seems to be keep-
ing my ears open to what the students want to do and giving
them some time for oral participation. Students need
materials that keep them involved, but offer some opportuni-
ty for success. They need individual help from the teacher,
and students helping each other seem quite effective. The
class is allowed to take part in classwork planning. A
technique that has worked here has been to center the
lessons around ideas and interests presented by the students.

Teacher H experimented with A. S. Neill's progressive
approach to learning, appealing to the student's curiosity
and spontaneous learning needs. This teacher has few books
but has informed the students to bring in something or
anything they want to work with. They gain a feeling of
accomplishment and great anticipation of what they will
bring nest session. For a time after initiation of this
approach in an Armchair class, attendance held at 90%.

Teacher A: I let the students browse through the books
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and choose several they would like to work in. Since
many of the same skills are taught in these books, it
doesn't matter which they choose, and they might as
well be reading something they are interested in.

(SEE Appendix C)

When a time of little discernible improvement appears,
Teacher F puts to advantage discussion under extremely
informal circumstances to start ideas flowing and to
encourage intellectual stimulation. Students who
enjoy discussion and a free atmosphere seem to get
good usage of studies, students who like a highly
disciplined class-like situation enjoy direct
assignment of hove work. Teacher F uses a "let's
help each other" approach a great deal. It is
important to develop in the class an atmosphere
of good group spirit, of mutual concern. Education
must be rewarding, enjoyable and profitable ex-
perience for voluntarily participating adults (such
as those in the Armchair classes and Programmed
Learning Center.) (SEE Appendix C for a discussion
of this orientation.)

Teacher B: My greatest accomplishment so far is
having created in some of the adults the desire to
learn as preparation for job advancement. It is
import...Int to present well-planned units of study
including a great deal of student planning and
participation.

Teacher C developed an outline or guide as a basis
for student guidance. It does not hamper the im-
plementation of the concept of individualized in-
struction designed to meet peculiar individual
needs. We are not bound by the curriculum outline;
deletions and additions are made to suit individual
needs. (SEE Appendix C for the general outline used
in Math.)

The Materials

Haw the teachers use the available materials and how they find,

modify, or create new materials play a large part in the effectiveness

of the learning situation for adult learners. These materials may

include anything from machines to published soft ware to educational

games to measuring spoons.

Adults' interest is held longer and learning takes place
more rapidly when they are actively involved. The
EDL system provides this active involvement.
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Changing from one machine to another cuts down on boredom.
It also allows students to experience immediate success.

The arrival of new materials and additional teaching-
learning machines increases enthusiasm and interest
among most of the students.

With most machines, when a student has figured it out
he is no longer interested. But techines are most
helpful with some people.

Software only reinforces;it does not teach.

There is a tendency on the part of trainees to grow
borad much more quickly with the programmed math
materials than they do with verbal, blackboard, etc.
instruction.

To relieve a tendency toward boredom, we use such games
as Scrabble, Monopoly, and Cross Numbers from time to
time.

When the students were tuckered, we played a word game.
From one word they made other words, not less than three
letters and never using any letter more times than it
appeared in the word. Some were words they could not
recognize three months ago.

Today we did an exercise on recipes. Two students
brought in cookbooks and from them we picked out a
recipe for discussion. This revealed the students'
ability to follow directions, to organize, and to
comprehend.

We used a mail-order catalog in all areas of our
curriculum, for reading comprehension, numerical
skills, writing, and sotial living. It was re-
ceived with great enthusiasm.

We use a daily newspaper, The Kansas City Star, and
Times, for areas of Communication Arts, Social Living,
and Consumer Education. Students write on it,.take it
home to complete assignments or to share with the
family. They read it aloud and/or make oral reports
on various articles of interest. It has stimulated
reading and improved reading skills and vocabulary.
The open sharing of interesting facts replaces shy-
ness,fear of mispronounced words, self-consciousness,
and increases community, national and world conscious-
ness.

Students "eat up" information on basic science (the
earth, leaves, animals, weather) and they also like
true stories about history.
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Special alphabet flashcards where the picture not
only says the name of the letter, but has the letter
within it, has accigerated the progress of one slow
learner who learns by association. He also uses
the Language Master cards with the flashcards clipp-
ed onto nem when working alone; he can hear the,
name of the letter and see it at the same time.

Many of the materials ahcve were created to assist one particular

slow learner in learning to read, and to provide materials that he could

use by himself without the help of the teacher. It was reported that

they have been equally helpful with other adult non-and neo-readers. The

method is given in more detail in Appendix C, and program entitled, "-Pro-

gram for Teaching Sam How to Read and Write.M
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The students show a completP lack of interest in federal
government; they have shown very little enthusiasm for
the study of the earth, the solar system, etc.

One young man was asked to read the Missouri Constitution
and report on it. On his own initiative, he drew a
comprehensive diagram showing the inter-relationship
between the various branches of the state government.
(SEE Appendix C) It provoked numerous questions from
class members, and a lively discussion ensued. A heat-
ed discussion followed the mention of Adam Clayton Powell
regarding the question of the part self interest plays
in the legislative process.

Money is an interesting subject in reading or mathematics.

Consumer Education and Social Living.

The students enjoy experiences, stories or conversation
that bring out useful information for their everyday
living. I hare used insurance agents, one from a
mutual company and one fron a privately awned corpora-
tion, on a couple of evenings for information or
appropriate plans and selectIng a company. Both even-
ings were profitable.

One class meeting was spent discussing, without formal
materials, purchasing practices or wise and unwise
spending. Feedback led me to believe it r_s a useful
session.

I use magazine articles about money management, career
opportunities, or the like. We participate as a group;
try to get every class member to verbalize his opinion,
insights, projections. Next the use of academic Skills
is demonstrated (usually math) and some sort of paper
is written by the student, using the material covered.
The cl.-Iss might 1) Discuss why people borrow money,
2) Figure how much should be borrowed; 3) Understand
the meaning of a contract, 4) Encourage contribution of
specific (non-embarrasing) examples, 5) Actually com-
pile finance charges, 6) Compare financing homes, cars
and appliances, and/or 7) Write ideas on how to avoid
or improve aonditions in this area (the instructor can
always find something to praise here). In this dis-
cussion,the instructor gives direction but does not
dominate.
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Mathematics

The newspaper io used in the areas of consumer education
and social living at levels II and III. I use it as a
primary material supplemented at intervals by BRL
material, films and filmstrips.

Units II and III of :.L:11._aaly2lr_narijul (Steck-Vaughn

Company) were put on tape. For each lesson, the students
were given new words for study and exercises to complete.
We also used a movie about buying food and filmOtrips
about proper foods, health and hygiene.

In explaining liquid measure to my Armchair class, I
asked the hostess if she had anything in a pint bottle.
She brought in a jar of Mrs. Butterworth's syrup, Here,

on the label were also percentages, weight, and volume
shown in two ways. After that, I also used Total Bran
Flakes, Aunt Jemima's Pancake Mix, Carnation Instant
Breakfast, Sego, Black Flag Insect Spray and many more
labels. With men, I found it effective to introduce
fractions and decimals in other ways than for women,
by comparing the size of a fifth of liquor and a quart
and by discussing gasoline which is sold in tenths.

I started out.giving 15 minutes of record drill each day.
Except for one person, the adults thought record drill
was juvenile and dull. I then gave oral drills. Re-
sponses were slaw, hesitant and wrong in many eases. I

used quite a number of film strips and movies on fractions.
Adult reaction was less than enthusiastic because of the
juvenile orientation of the material.

Ve..use measuring cups, measuring spoons, and labels of
various products.

I find good results, on the whole, through major use
of the StecTt-Vaugym_Bas.is_Emailitals of Mathemrtics.
When the student hits a plateau, if he works Out
several pages of the Sullivan proarmEgAllath he is
ready to move on, as a rule.

use math flash cards along with the programmed text.

The programmed Irath books are being used along with
supplementary materials. I sometimes use card games
that involve counting.

I give my own pretest in different areas of math,
partly to convince the student of his deficiency in
areas in which he claims km3w1edge but actually needs
help.



Section III. Instruction

I use "Make l"--game for learning fractio,s, decimals
percents.

My teacher aide made up a Bingo game using addition,
subtraction and multiplication. We made flash cards
for multiplication.

Communications

By far the most extensive comment was made by teachers in the

area of Reading and other language skills. This fact suggests that

reading gives the teachers more concern than mathematics, consumer education,

or social living Skills; perhaps it is basic to the other skills as well.

During one month, we concentrated on machines for read-
ing comprehension and speed and word usage. The students
need a greatdag1 of drill in basic skills. They have the
problem of making their knowledge functional; it should
be done by broadening their experiences, which is extremely
difficult under a one-day-a-week system. It apparently
can be done only through jirect supervision. The students
cannot be depended upon to work successfully alone be-
cause their careless attitude toward language reasserts
itself.

Almost ever- As I and II needs to study
phonics, ei ing or spelling. I nm making self-
instructional For teaching an illitet.1Le, it is
much better to play the whole A-B,C game by ear than use
any of the reading preparation books designed for this
purpose. Find out what letters the student knows, if any,
and from there proceed with letters in words that mean
something to him--his name, address, children's names, etc.
Use preparation books as the second step to reinforce the
A.B.C's. Good here are suggestions from Adult Basic
Education (Publication No. 134 G, 1967 revision put out by
the Missouri State Board of Education).

For word study I use the Tach-X machine. We play a game
by flaShing the word on the screen and the adults are to
tell how many different ways this one word can be used.
Many times it is necessary to look the word up in the
dictionary because only one or two ways of using the
word is known. Oral sentences are made using the word
with its various meanings.

We use the record player for "Listen" (EDL). True stories
are recorded on records. Before the story is related, the
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vocabulary is written on the board for study and for
sentence usage. After listening to the story on a
record, the adult is given a list of questions to
answer. The class members are able to answer all the
questions but are unable to relate the details of the
story in logical sequence. The "Listen" program is
so popular with the adults that adults from other
classes frequently ask permission to come in nnd parti-
cipate.
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Teacher A created a number of teaching aides for the
adUlt illiterate and neo-reader. Many aids were pro-
duced through modification of the Montessori method.
They appear to be superb TEACHING TOOLS.
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Section III. Instruction

Having group spelling and pronunciation exercises for
at least the first hour of class has proved most
effective. Hearing errors made by classmates makes
students more aware and alert. Teacher-made exercises
proved more rewarding than texts for grammar and read-
ing. I feel that many students now have difficulty in
reading and understanding exercises in the texts be-
cause they are unable to understand exactly what they
are supposed to do. We discuss magazine articles in
health and nutrition, underlining words or passages
the students did not understand or could not pronounce.

A neo-reader in my class has been using the EDL Controll-
ed Reader. It has proved quite effective.

The Controlled Reader gets vdry good results. After
reading on the controlled reader and in the study guide'
book the students answer questions and summarize a
story on the tape recorder. They enjoy it and also it
gives the teacher an idea of whether or not they under-
stood what they read. I emphasize subject and verl,
agreement from the stories told on the tape recorder.

We concentrated on Negro History and Black Organizations.
One student made a notebook of famous Negroes, search-
ing through magazines for pictures (SEE Appendix C).
Her report iS full of grammatical errors, which I pointed
out to her and praised her for her interest and effort.
Social studies students made reports from the book,
Famous Neproes. Group discu&sions were held on the Black
Panthers and Soul, Inc. organizations. The students
reacted for and against the platform to release all Negro
prisoners from U. S. jails. One student, the secretary
of Soul, Inc. discussed the origin and development
organization.

Four students dramatized the role of four characters in
a story, a fifth acted as announcer. The production was
far from perfect, but the participants were thrilled and
felt that they had actually accomplished something. The
play was taped and played back to the class. One perform-
er suggested that we write an original play and produce it.



ection III, Instruction

Short vowel sounds are harder to learn than long vawal
sounds.

We have read biographies of Marian Anderson, Thurgood
Marshall, Daniel Boone, and Jesse Owens. We also use
GO series stories and Modern Reader stories.

During homeroom time we are reading together Learnina
Tree by Gordon Parks. Each adult reads several para-
graphs aloud, then passes it on to the next adult.
The interest is intense. The fifteen minutes passes
too quickly for the satisfaction of the class members.,
Two students have said they plan to purchaee the book.

We build reading skills through books and articles
dealing with health, science, social subjects, etc.

Poor readers are encouraged by using the AR series
(EIDL). We take word study from current events and
all reading materials, including word problems in
mathematics.

During Observance of Negro History, we read biographies
from Famous Negro Americans. The entire SVE series on
Leading American Negroes was shown. The bulletin
boards were used for "The Black Gift"; for the first
time, everyone was interested in samething there.

Greater attention has been given to pronunclati.on
to help the spelling of common words, especlally for
those who tend to spell phonetically as many do; if
a word is said incorrectly, it will be misspelled.

For spelling, I had an adult take the place of the
teacher and conduct the class in a spelling bee.'
A student had to drop to the end of the line if he
missed a word. The winner was awarded a coke. It

generated a considerable amount of enthusiasm.

Shott10-mlnute tapes are more suitable for use in
the language area than longer tapes. Level I people
can be handled effectively if tapes are made or
bought and adequate material is made for the language
Master. Students might not mind helping to make their
own material if they could learn something in the .

process.

Since receiving the new EDL equipment this month I
have been conducting a reading laboratory. In this
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3ection Instructions

program students fram the other rooms come to me for
special help in the communication arts. Besides using
the Aud X, Tech X, Controlled Reader, and Go, / try
to give them extra lessons in English and penmanship.
So far this plan has been quite successful. lie can

accomplish more and faster than by previous methods.
The majority of the people at my level are working
very well. However, I still could use something on
this equipment for the non-reader. It would give
them a change. They see others using the equipment
and wonder why they can't. I also have some high
school graduates who need reading comprehension and
word skills.

\ I have found these to stimulate interest and a:calibrate
\ learnings: individualized spelling lessons on the
\ Language Master; alphabet cards; Password game; Dolch.
\list of basic sight words to determine reading vocabu-
lary and spelling lists; blend cards that teach the
;Itind of the blends; phonic wheels for learning blends

aad diphthongs. Phonics tapes act as teacher substi-
tute.

A number of books have been collected for a library.
Theiwill be catalogued, using the Dewey Decimal
System. A library area could be open during lunch
hour and afternoon break; books checked out for a
week. I would like to get same furniture denoted,
have a coffee urn, and have an aide or volunteer to
supervise this area. The market is practically void
in high\interest-lou readine: level books for adults.
Same of !Ale books collected use so-called "gutter
language.\" Readers have been adked to note these
terms and\think of standard words to express the same
thought, the aim being to reduce the sub-standard ex-
pressions frequently used by the student population
with their peer groups.

SPECIAL TECHNIQUES

Lifferentiation Schedulins

/n the fourth month of Special Project operation, the Instruction

Department experimented with departmentalization at Carver School.

Each student spent a half hour at the beginning of the day, and a half

hour at the end, with his "homeroom" teacher. Those adults with poor
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communication skills then moved to the Reading Laboratory to work

primarily in this area until they could function at a higher level;

at that time they were placed in a more advanced Language Workshop

for further emphasis in communications. Students with poor math

skills were placed in Math Lab A until they had mastered skills

sufficient to allow their entrance to Math Lab B. Primary emphasis

was on the area needing the most tmlarovement; other areas became

secondary, but were not neglected. Each teacher was given a set of

goals for LA department to accomplish.

LANGUAGE WORKSHOP

Comprehension

Science

General Info. books

Magazines

Vocabulary ( Gen, Sci, Soc. Stud.)

Spelling

Language

Punctuation

Capitalization

Word Usage

Speaking

Writing

Listening
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READING LABORATORY

Word Attack Skills

1. sounds

2. syllabication

Word Recognition exercise'.

a. Flash-X

Vocabulary (General)

1. understands synonymns, antonyms and homonyms

Spelling (level II)

a. Flash-X

Reading (0-4)

Language

1. punctuation

a. period

b. question mark

2. capitalization

a. First lett....r t sen,ce

b. Speeific name of person, place or thing.

General and Special information

1. Blau

2. fila strips

3. records

4. transparencies

5. tapes

6. "Go" magazine B.A.-C.A.
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MATHEMATICS LABORATORY

* Maintain reading level

a. EAercises to increase speed

bt. Exercises to increase comprehension

A

**c. Increase vocabulary

1. synonyms 4. suffixes

2. antonyms 5. prefixes

3. homonyms root words

Math

Reading

1. pleasure

2. information

3. inforenaee-

4. opinion of author

Speaking

1. group discussions
geared toward student's

Addition

Subtraction

Multiplication

Division

Fractions

Measurements

* reading material in areas of science (health), consume

education, history, geography, E.D.L. Ms,* controlled

reader material and miscellaneous Teading material

interest

concept4 computation

problem solving

same as above

(drill, drill.* drill)

all skills

**General,science, and mathematics vocabulary
(Use words which comes up in any printed material. Make
student responsible for finding words. Insist on student
keeping notebook of new words, definition and a sentence
using words)
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MATHEMATICS LABORATORY B

* Maintain reading level

a. Exercises to increase speed

b. Exercises to ircrease comprehension

**c. Increase vocabulary

1. synonyms 4. suffixes

2. antonyms 5. prefixes

3: homonyms 6. root words

Reading

1. pleasure

2. information

3. inferences

4. opinion of author

Speaking

1. group discussions

geared toward student's tnterest

Math

Common and mixed fraction

Measurement

Decimal fractions

Per cents

Geometric figures
and measures

Basic understanding of
symbols and simple
equations

review, review

concept

computation

problem solving



After a time teachers reported certain difficulties that

became apparent with the schedule as it was initiated:

30 minute beginning and ending periods prove to be awkard.
There is too little time to become truly involved. We
have tried free reading of current material or discussion
of current topics which are usually spontaneous. The last
half hour the student may "do his awn bit". Showing sound
filmstrips helps; the students can look and listen without
exerting themselves at the end of the day. We have seen
the Negro History series and the,SVE series on "Drugs in
Our Society."

Very little is accomplished during the first period.

We find a major difficulty in the intensive pursuit of
one subject to be overly fatiguing to the student. We
are determined to try more time on the secondary subjects
and less on the primary, and more variety of methods and
activities utilized in presentations. Perhaps we could
have one math group in the mornings and a different one
in the afternoons.

A new schedule was tried after a four-month trial of the one

described above. Each student would receive intensive work in

r.:mmunication Arts for a half day, and in Numerical Skills for

a half day. There was no opening or closing period; role was

taken outside the door by aides. This system has not operated

long enough to have a fair trial, but some comments have been

forthcoming.

The students fussed about the new schedule the first two
days, but by the end of the week they had adjusted and
stated they like it very well. They enjoy working with
audio visual aids and are aware they have improved.

With a half day of Cammuhication Arts and a half day in
Math, people seem to be motivated and better satisfied, with
less tendency to be sleepy and inattentiVe.

We like the new schedule better, but adults work so slawly
there is not enough time to cover lessons as planned; they
forget fram one week to another. To have time to see each
adult and time to get their papers corrected, I need a
very capable teacher's aide.



Social Security Unit

A comprehensive unit on Social Security was worked out by
one teacher with the assistance of the director of the
Regional Social Security office and Anoler Special Project
teacher. It was the main project for a month. They had a
complete display of social security literature, posters,
cards and movies. One movie called Silver Dollar City had
just been made recently and was to be shown by only the
local TV stations. Other movies included Samuel and Social
Security, The Joey Bishop Show, You and Medicare, and The
Quest for Social Security. (SEE Appendix C)

After the first movie, a talk on the history and benefits
of Social Security was given by the Social Security re-
presentative. Time permitted questions and answers, and
filling out applications for a social security number ty
those adults who had lost their cards or had never re-
ceived one. Each day the group selected a leader, a
secretary, a librarian and a monitor. They decided the
way they wanted to present the information they had learn-
ed. One group presented a panel discussion. They decided
what each member of the panel would discuss. All the ABE
classes at Carver were invited to hear the panel and ask
questions. The group was so interested in the program
that they sacrificed their lunch hour to work out the de-
tails of the panel discussion.

The second session consisted of teacher-made review questions
which the adults were asked to answer. A photographer from
the social security office took a picture of the class that
presented the panel discussion. The Social Security re-
presentative took a copy of all the review teacher-made
questions on social aecurity to include in his report of his
class visit to Social Security headquarters. Throughout the
month, the students (all one-day-a-week-students) were
11 remarkably responsive and interested."

The Social Security lesson was followed by a lesson on etiquette.
This included group discussions on table manners, dinner parties,
proper dress, proper speech and what makes a good dinner party.
This was climaxed by a lunch at the Gold Buffet paid for by
an anonymous donor.

Job Clinic

A Job Clinic was planned to increase student familiarity with
the world of work, and to help the students see the relation-
ship between a good education and a good job.(SEE Appendix C)

At the beginning session, Mr. Pemberton, Industrial Director
of the Urban League, covered areas where jobs are most avail-
able, and the education and/or educational training required.
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He explained that men can earn nice salaries with only
an eighth grade education, if they have strong, backs_.
He emphasized the need for G.E.D. or a high school diploma
as a "door opeLer" for desirable jobs. He was enthusias-
tically received.

Mr. Hess from the State Employment Security office was the
only other speaker.. He spoke on filing applications for
jobs. A tape recording was made of his speech to play to
other groups. Mr. Pembertcn's speech was taped, also.

The teachel and aides made attractive bulletins with job
application sheets. A student made a poster which listed
the "don'ts" for job interviews.
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Some of the students told about their jobs. Many of them
are interesting, but a few students feel they are not
accomplishiLg anything. We had a vocabulary study of words
used in employment. Students wrote a paragraph or paragraphs
on the Job Clinic for language study. (SEE Appendix C for
two examples)
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The presentation of the Job Clinic suffered because of too
many interruptions. Some sessions had to be po, .,x)ned be-

cause of the testing scheduled, and some speakers had to
be cancelled.

The climax to the Job Clinic was a field trip to the TWA
plant. The students were shown operations and exposed to
the various jobs performed in maintaining aircraft. One
point of interest was the female mechanics. Students
boarded a large plane and were shown the cockpit. TWA
has offered to repeat the tour bi-annually, with the possi-
bility of a short flight on future tours. The Kansas
City Star ran a photograph of this activity.

Driver's Licenses

A fourth of my students desire to get their driver's
licenses in the immediate future. To some it is vital to
educational and/or vocational advancement. An arrangement
was -;aade with a driver education instructor to tutor those
students who wished to get their licenses. Follett's
"Understanding the Automobile" is being supplemented naw
with the " Missouri Driver's Guide."

unit cis_ !atlas

A teacher-made programmed unit on voting modified to Level
1+ reading level was constructed by aSpecial Project teacher.
(SEE Appendix C) The Voting Board cooperated by making avail-
able a minature voting machine as an aide to learning the
mechanics of voting.

Family Plannins

A social living series on sex education and family planning
was presented in several of the classes. This was made
possible with the assistance of a nurse and helper from the
Kansas City Planned Parenthood Association provided through
the Human Resburces Corporation.

Teacher-Created Materials

A good many materials were developed by the Special Project

teachers, examples of which may be found in Appendix C. They include

such things as a program for using the dictionary to improve spelling

and a reading lesson for Level I.
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Section III. Instruction

PROBLEMS

The inevitable problems that arise i efforts to make

education palatable to adult learners presented a considerable

challenge to the ingenuity of the Special Project staff. The

instructional staff has reported on a number of puzzlers and on

their attempts to resolve them.

Student Attitudes

A certain amount of fear seems to be present, fear of the
unknown, or because of previous academic failures, or
lack of confidence, or because the student feels he is
just too old to learn.

People came with an aversion to school. Some of their
abilities are so poor that I find myself marvelling
at how they exist.

A few are downright bitter about being sent to school,
but all seem willing to do the work.

Students want to learn things that are practical right
naw. They want instant success.

There is a constant need to keep practical applications
of ABE in the student's mind.

So many of the learners have an idea that they can get
their equivalency in Five Easy Lessons. I think this
partially accounts for the lack of interest, especially
in those who came once weekly.

Many of the adults are young, aggressive know-it-alls.

We have al2 types, including the ones needing a bath to
the ones with crawling creatures and the ones who steal.

There is some verbal abuse of the teachers. The teacher
must go all out to keep her pupils in school. The only
logical approach to the problem is to take it all as
impersonally as possible and not become offended.

The students sometimes have difficulty staying awake.
When this happens, I encourage more audio-visual work.



Why students don't test out satisfactorily:
1. Basically a problem of carelessness
2. Short memory span
3. Preferential interest in another subject
4. Disinclination by student to view good language usage

as important to them.

mEnina_1211021119DA

The majority of adults need reading comprehension and
numerical skills. Many read words beautifully, but without
comprehension.

Most students don't know all their basic math tables even
when they test at fifth or sixth grarle level in math.

Have'experienced some frustration -tn attempting to teach
the proper use of commas without -me background in or
mentioning sentence parts and structure.

Students have difficulty solving problems two different
ways, for instance, solving a problem by using an equation
as well as the procedure given. I prefer the students
to solve problems-the way they can best work them. They
all tend to use equations, which will probably hinder them
in working word problems.

Many learning difficulties are brought to the attention of

the Head Teacher. Most, as reported by her, have been similar

to the following:

1. We have been over fractions each session and Mrs.
still does not have the eoncept. Can you

suggest another method?

I will normally ask the age group, personality type and
then make suggestions from that, such as: Have you used
concrete examples to show fractions? Have you tried
breaking up a dollar into fractions? (SEE Appendix C)

2. Mt. just cannot be motivated to participate.
He sees no need to learn to read better. What do you
suggest?

Oftimes I will ask the teacher to sacrifice a few minutes
from the busy classroom to sit down and talk with him.
Go downstairs and have a smoke or soft drink with him.
Find out what his aspirations are. Tell him you have
some materials he would enjoy reading or looking through.
Share an experience you have had where you felt the
same way he does. In talking, please do not flinch at
his four-letter vocabulary. Try to talk his language
if it is not forced. I know this suggestion has great



merit; but as I mentioned, time is a negative factor
in doing this with all our students who feel like
Mr. . This would be a special case.

3. I don't have enough material.

We both know the shortage of Level I materials, but letts
see what we have in the other levels. We find adequate
reading and math materials, because everyone does not
need to work on the same thing. Give your Level I
group a small reasoning task which they must fc 1lAte

in their minds and relate to you in a few minutei.,. During
this time introduce your lesson to other individwls or
small groups. Work around to see that each one under-
stands bis program; then go to your Level I group. At

this time, it is best to use either programmed matemisl
or dittoed sheets which stimulate, reinforce, test ame
lend immediate confirmation to the learner.

4. I find it difficult to follow lesson plans. I make all
these elaborate plans but they fall apart during the
course of the day.

My reply is "Good!" All you need is a basic plan: other-
wise you find yourself too rigid. Our program is to be
flexible. If the atmospheric conditions are not conducive
to a reading lesson, do something else. If the students
show interest in some issue, take up from there and create
a lesson from it. You must remain sensitive to the
students' moods; a rigid plan cannot and should not be
followed.

Eowever, I would suggest making individual lesson plans
for your students. Use the diagnostic test to discover
needs, write out a plan to correct the deficiencies,
books (with page numbers) to work in, machines and
materials. Set this up on a daily or weekly basis and
guide the individual along these lines. It is good to
set up goals or subgoals with him. Let him see what he
needs and how he can arrive there.

Class Size

In the home situation an instructor cannot work with as
many people as he can in the classroom. "Armchair Classes"
is a misnomer; it should be "Dining Room Table Education."
There is a limit to the number of people who can work
around an average table. Those seated in chairs, at other
tables, in other rooms feel left out even when the instructor
emphasizes individual work.

A class of seven students seems ideal in a classroom. Can
give more help to each adult, and they seem enthusiastic
and more attentive.
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Eumher of Houza in Class

Armchair classes on consecutive days is not good.
Retention of material is considerably lower after six
days have passed. A. wrong procedure or method goes
six days without being corrected, causing much re-working
and un-learning of problems. Also, an employed person
has little or no time for preparation or practice if
classes are held on consecutive days; it interrupts shopping,
housework, etc., and attention span and motivation seem ,

lower the second session.

It is more efficient from the learning standpoint if a
Level I student will come one hour, fonr times a week,
than four hours, once a week.

It is difficult to maintain motivation and learning
momentum with one-day-a-week students as compared with
five-day-a-week students. Of the former, many find it
difficult to relate well to a learning atmosphere. There
is also a problem of retention from week to week. A
significant period of time is required to "review" processes
learned the prior week before trying to build something
new on the old foundation.

Cumulative results of some of the program is nil with some
of the adults, due to the limitations'of the one-day-per-
week schedule. Others do show a growing awareness of the
difference between good and bad English. In many instances,
the absence of a week from the classroom dissipates learn-
ing that occurred the previous week.

It is difficult to give enough to the one-day-a-week people.
They do what I ask them to do, but never get into it enough-
to become really involved...I think I could do more with two
half days each week.

Especially with those who come once weekly, I think the lack
of interest is partially accounted for by the fact that so
many of the learners have an idea that they can get their
equivalency in give Easy Lessons.

Materials

Some material suitable for the average person is misleading
to members of the target population. Some of the students
do not sound their letters in the standard manner. The
teacher must select-with great care the pictures with...7721201
the student associates the sound. Even after the student
sounds out a word he may not associate it with the word he
already knows orally by a different pronunciation.

The seaz.ch for reading materialsfor members of the Armchair
classes has been frustrating. Libraries have few books
that are meaningful for adults and yet written with a style
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and a vocabulary within the range of the typical ADE student.
Perhaps we need a mini-branch library at an adult education
center.

There is a lack of appropriate adult oriented material for
Levels I and II.

There is a paucity of printed material for the non-reader
and new reader.

Homework

Only a few ask for homework. Others take it reluctantly and
return with excuses as to why it wasn't done.

I am unable to make learners realize haw helpful it is to
do same homework.

Homework is neglected consistently. The invariable answer
is that they left it at home.

Discipline

The youthful group at Carver, which is somewhat in the
majority, made it necessary to have a full-time matron
on duty to curb some of the undesirable behavior that vas
taking place.

The drinking problem has been solved by the matrono but
there is some drinking outside the building.

Should students be removed fran the school when they
bother other students? The population we work with could
hardly be expected to hold to the ideal standards of
conduct.

Try to keep alcoholics out of Armchair classes with deeply
religious class members. At first sign of drinking, contact
the group member before the class meets again. The recruiter
or counselor should contact him. Many people cannot be the
losers for the sake of one.

Physical facilities

Insurance regulations prevented the students from smoking
in Carver any place but One restricted area in the basement,
two floors down from the classraoms. Permission was
finally given to eat in the classroom, but the students
preferred to eat where they could smoke.

There is no water cooler at Carver on the floor where the
classrooms are.

Tardiness

Absenteeism is not much of a problem as tardiness and
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leavir early.

More time than necessary is taken at break time, Students
are always late back to class.

The students take extended breaks. They say the heat puts
them to sleep or makes them unable to work. It is cooler
in the basement.

I gave a nickel, candy bar or something to the first
student to come in each morning. Once a week I gave a
dime or equivalPnt. We didn't tell the students *by,
but 'waited for nem to catch on. It was fun and worked
rather well.

Absenteeism

Progress is slow with poor attendance.

Some students were pulled out for jobs, then came back
in two or three weeks,showing what appeared to be an
erratic attendance pattern.

Armchair attendance is usually better on Tuesday than
Thursday, for same reason.

We are dealing with people responsible for themselves
and others. Illness or special needs of their children,
and illness of their parents or other special adult
responsibilities are the cause of many absences.

Lack of efficient bus transportation, money for fare,
and lack of funds for child care keep many people from
attending classes even when the classes are free.

The teachers have mentioned several,other excuses or reasons

given for absences:

Family illnesses
Babysitter problems
The heat
Lack of a water cooler
Lack of space (armchair class)
Not enough books
Some women won't came to the PLC at night
Noise from the Boys' Club downstairs
Buses don't run often enough
Stipend from agency doesn't cover transportation and extra

expenses involved in going to school
Out of school children need care
Tired, and just don't feel like attending
Seasonal illuess
Had to work
Winter weather
Lack of funds 86
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Adults must deal with a multitude of problems outside the
classrooms. However, I wonder about their sincerity of
purpose in attending school. They may be more interested
in the stipend they receive than in real preparation for
a job. Or else they lack any concept of the effort required
to obtain knowledge. If work is involved, they are not
really interested. Some of the trainees, however, show
enthusiasm and growth.

When one of the coordinating agencies cracked down on
their clients, it had a positive effect on attendance.

I had my best results when an aide called all those who
were not in class by 9:00 o'clock. We always had at
least one person come back to class after being called.
Sending a postal card to the absent ones helped, but you
have to make sure you have the correct address and phone
number; many gave wrong numbers when they signed in.

My group was tested to motivate better attendance; I
feel it will give them a picture of their progress. It

helps them to see the correlation between attendance and
progress. The head teacher has had conferences with
the tested students to give them a thorough understanding
of what the test exhibits.

Anewsletter to group members might stimulate interest
and attendance.

Students need new goals and new rewards along the way,
perhaps a letter from the Head Teacher or Project
Administrator; or an awards ceremony with certificates;
or a reception and open house. Armchair hostesses and
secretaries should be rewarded.

TEACHER TRAINING

Workshops

All teachers in, the Special Project hold ABE teaching certi-

ficates, having attended ABE workshops and qualified for certi-

fication by the State of Missouri. In July of 1968 an%ABE

workshop held in Jeffersonrity, Missouri was attended by all

instructional staff teaching initial Special Project classes. Three

additional teachers were certified after attending a two-week work-

shop at the University of Missouri in Kansas City in the summer of

1968.
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A three-day workshop commenced at the end of February which

was planned and produced by Special Project's Head Teacher under

the sponsorship of the University of Missouri at Kansas City. All

of the Special Project teachers attended, full time and part-time,

including MDTi, teachers and Instructional Coordinator. Both ABE

and GED teachers from the General AZ. program of the Kansas City,

Missouri School District attended, and a few teachers in the

North Kansas CLty adult education program.

Three teachers attended an evening workshop at UMKC in the

area of human relations. Coordinated by New Careers, it was de-

signed to insure good working relations between teachers and

para-professionals. The latter participated in a similar but

separate sensitivity workshop.

three-day Sensitivity Workshop planned cooperatively by

Special Project and UMKC's Adult Basic Education Specialist

was held at UMKC with both Special ProjeCt and School District

General A7Program teachers participating, as well as some

thminiotrative staff. The purpose of the workshop VAS to promote

interpersonal relations and to cultivate teacher qualities that

promote rapport and help them to become more sensitive to student's

needs. An evaluation of the workshop was made by the ABE Specialist

at UMKC in a letter to the Head Teacher. (SEE Appendix C)

Teacher Orientation

All teachers in the Special Project received a minimum of

one to two days' orientation and preparation, and some as much

as three veeks. Several activities took place at this time:

Class schedules were tentatively planned
Exposure to and familiarization *ith curricula



Instruction in proper use and operation of audio-visual
equipment

Emphasis on individualized instruction.

Visits were scheduled to trio elementary classrooms that

employed the latest techniques and use of modern equipment. The

new methods of teaching were observed, including team teaching,

and some ideas were adopted, with modifications for Adult:in-

struction.

Staff meetings were held to bring the teachers together to

discuse problems and wofk out solutions. Ideas, techniques, and

materials were presented here at times as well as in frequent

contact with the Head Teacher. The Carver teachers spent a day

with the MDTA teachers exchanging ideas and techniques and

learning operation of teaching machines in use at the MDTA

facility. The MDTA staff toured the Programmed Learning Center

and again met jointly with the Carver staff.

Teachers all but exhausted available resource agencies in

the area: Social Security Office, Public Health Service, U. So

Post Office, Model Cities Office, schools, public libraries

audio-visual serviee, voting information facilities, and voca-

tional achoolaw

In the teacher's lounge both hard and soft materials were

set up so that teachers during breaks and preparation time

could stay abreast of materials and further develop skills in the

use ,of teaching tools. Film previeving could be done in the

lounge, also.

The Head Teaeher has emphasized the need fort
Stress on group discussion periods



Life situation problems
Critical word usage
Awareness of self and environment
Ways to cope in society

Standards set for teachers included the following:

1. Adult classes are informal and should have a home
atmosphere and not resemble the conventional class-
rooms from which most of our people dropped out
(either mentally or physically).

2. Individualized instruction, designed to meet the
needs of the adult learner is stressed by the teacher-
training program. This means that ten people should be
active throughout a school day. A teacher's place is
not behind the desk.

3 One's holding power is demonstrated by the daily class
attendance. If the class is interesting and the learn-
ing situation made intriguing, students will come and
stay.

4 Keeping aides busy comes with planning. The classroom
aide should be static only when recording attendance
and correcting papers. Otherwise she should be
actively involved with the teaching-learning situation.
She should never become bored.

5 Output is based purely on test results (involving length
of time and quantity of people exhibiting progress).

Teachers were exhorted to become familiar with all materials

during orientation to avoid wasting time hunting for materials

when they were needed for a student. The supervisor requested

each teacher to prepare an annotated bibliography for his use

so he could find the material immediately when it was needed, and

to aid in haintaining a ftexible program. Some of the teachers

prepared individual folders for each student containing such

things as objective and subjective evaluations progress graphs,

attendance sheets and planned program. Included also were student

assessments and suggestions provided by the counselor and head

teacher. (SEE Appendix 0)



The Head Teacher on occasion set up lists of special projects

for teachers to create, experiment with and evaluate. She reported

that all doors were left open for flexibility and individuality on

the part of the teacher. Such reminders as this nagged at the

teachers to stay on their toes:

'41taa..fr.Z7777:11:ZaEalE71"941L.

Memos from the Head Teacher to the teachers reminded them to check

for progress in specific learning areas. (SEE Appendix C). On

occasion, she asked the teachers for reactions to specific questions,

such as:

1. What method (s) have you used to uotivate your students
to contint: coming?

2. What vethod (s) have you used to motivate them to learn?
(Which of these have been most successful?)

3 What teaching machines have been nost effective with
your students?

4. Of the A-V equipment available, which have you used most?
5. Do your students work better in a group or on an individval

basis?
6. Haw do your students react to programmed learning uaterials?

Other suggestions communicated to the teachers are included in

Appendix C. There also may be found forms developed for use in the

Instructional Department.
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TEACHER AIDES

Special Project coordinated with the New Careers Program of

CEP in the training of teacher aides. The aides' time was

divided between classes at UMKC and on-the-job training in the

classroom. The National Education Association has estimated

that aides could perform duties that usually occupied about 40

per cent of a teacher's time. This was not true of the para-

professionals that assisted in the Special Project during the

first year of their participation; however, as the aides spent

mor2 time with the teachers, their skills increased and they were

able to assume progressively more of the routine duties of the

teachers.

In general, duties of the paraprofessionals included

Drilling students with flashcards
Setting up and put:-ing away equipment
Listening to students read or work orally
Helping students with penmanship
Typing up ditto masters
Making up crosswords and games for drills
Freviewing records, film strips, etc. and making summaries

or correlations with other materials already in use
Filing dittoes

A Inmo to the aides, a suggested teacher's aide schedule, and

forms used by the teachers and the aides in evaluating para-

professional performance can be found in Appendix C.

Teachers included a number of remarks regarding their aides

in their monthly reports.

I hrIve really used my teacher aides. They have been a
wonderful help. While I can't depend on them completely,
I find that with guidance they are most helpful... Some-
times their manner of 'speaking with the students communicates
better than I do They are especially helpful with non-
readers.
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The students welcomed the teacher aides and seemed to
appreciate their assistance.

My aide has made flashcards and other instructional
materials under my direction, has done cross-referencing,
and made vocabulary sheets to go with reading lessons.
With an aide, I can work with students more extensively.

The students do not accept my now aide and would prefer
her not to be here. I asked the aide to refrain from
getting into any type of controversial conversation with
the students.

In one instance, a teacher had the help of aides that were

not New Careerists:

AWN student and an NYC student stayed on in class after
v3ceiving their ABE Certificates to serve as volunteer-
aides until there was a vacancy in the GED class. They
were on duty in and out of classrooms in the capacity of
"big sister and big brother" to help motivate others and
assist with attitudinal changes relative to the adult
school situation.

TESTING

Testing has been discussed at some length in other sections

above. The WIN, CEP, and MDT students all received their initial

testing from Employment Service counselors. Special Project's

Counselor handled all the testing for the Armchair classes and

Programmed Learning Center students. It has been widely recognized

by adult educators that no test exists that is really adequate for

use with low-income adults, an opinion held also by the Special

Project staff. The use of objective tests posed further problems

to adults in that they were usually not "test-wise" and many

tended to work slowly, a disadvantage on a timed test. Poor or

short-lived motivation for efforts at self improvement, a

phenomenon apparently characteristic of members of the target

population, did not contribute to enthusiasm for test taking, either.

(SEE Appendix C for practice test devised by Project Counselor).



The California Achievement Tests were chosen for use by the

Counselor of the Special Project for the reason that the tests

were constructed to provide detailed diagnosis of student weaknesses.

The same test was used by the WIN and CEP agencies; the MDT

agency chose the Stanford Achievement Tests. Both WIN and the

Special Project administered the Revised Beta to obtain a measure

of scholastic aptitude for each student. The CEP and MDT agencies

gave the General Aptitude Test Battery which yielded a G Score

among others, labelled general learning ability; MDT also gave

the SRA intelligence test, form AH, a nonverbal intelligence test.

Anticipated drawbacks to use cf the California Tests in the

Special Project were communicated in monthly reports of the teachers.

I firmly believe that testing by means of Standardized
tests does not "belong" in Adult Basic Education. Great
efforts have been extended to determine a grade level for
Armchair students, but greater benefit would have resulted
for the student had such efforts been reassigned to
instruction. Recognizing that, in this situation, we must
test, efforts should be made to make the testing as informal,
unrestrained and, as close as possible, as unacademic as
possible. Simply havingthe counselor visit the clac9 is
a step in the right direction. Perhaps pretest instruction
in the mechanics of test taking would help, Certainly
the recruiters should deal with what is going to happen so
that the individual will know what to expect and not quit
the program later because of testing. Finally, testing
is not meaningful to the group members. Each wants to
know "How did I do?" "What does it mean ?" "Haw does it
help?" Telling sameone who finished the sixth grade--and
is proud of that much achievement--that he has third grade
skills creates obvious problems.

The untimed score on the California is much higher for
people who have trouble with phonics. Given enough time,
they can figure things out from content. Probably the
true score lies somewhere between the timed and untimed
scores. (For Armchair and PLC students, the test was
timed and scored and then given back to the student to
finish if he wished to finigh it.)

There is a vast disparity between the CAT scores given
as indicators of the probable placement and the aptual
ability of the student to perform at the level indicated.
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Several of my students scored high, but are not doing work
comparable to their scores in language arts.

The California Test tells me many things and is an extremely
helpful, if not almost indispensable, aid in my evaluation
of new students. It tells me many things that the students
do or do not know. However,...it doesn't tell me wf_th any
accuracy what grade level they are. The test was construct-
ed for grade school children...who have no exposure to say,
decimals until he is ready to learn about decimals in some
depth,...so there is a heavy concentration of right answers
at the beginning of each section tapering off and then
coming to a halt at the material which the child has not yet
covered. But our adult's test shows a completely different
pattern-scattered correct answers throughout the basic and
more difficult material. So a score of 6.3 does not mean,
as it does with a child, that the student is wofking at sixth
grade level. Indeed, it seems rather silly to me to try to
put a grade level label on an adult whose perfince on the
California is a hodge.pedge of all the things he balf-re-
members and has picked up since school...To create a progran
for a student, the teacher must know not only what the
ttudent doesn't understand, but why he is misstx, the boat...
so other methods of diagnosis must be used if tftie teacher
is to do a good job.

I am trying to get students not to be so test onscious.

I 'would like interim tests before 180 hours to see whether
or not results are being achieved before it is too late
to do anything about it.

More testing is needed to help keep a better evaluation on
everyone.

ARMCHAIR CLASSES

During the first year of operation of Special Project, seven

e/assesvere in operation most of the time. Because some classes

yore lost, the Special Project endeavored to find out what factors

were responsible for the success of some classes and the failure

of others. .0

Armchair Class 1 was set up in October, 1966, by the Recruitment

Department. Classes commenced on October 142 1968 and the class

vas still in existence at this writing. Of the five original members,



two remained and three were replaced. Of the three who withdrew,

one transferred to the WIN program, one got a job, and one quit

because of illness in her family. Another lady who was a

student for a time also got a job and terminated.

Armchair Class 2 was started October 15, 1968. The class

lasted five weeks. These reasons for leaving were given to the

recruiters by five of the seven students: illness (asthma),

teacher-student conflict, got a job, illness and no transportation,

and one moved away. The sixth student, who wanted to continue his

studies, was transferred to another class. The seventh, who

appearec to have been the actual cause of the class break-up,

vas an alcoholic who often came to class under the influence,

to the dismay of some deeply religious ladies, including the

hostess, who were members of the class.

Armchair Class 3 began on October 14, 1968 with ftve members.

Two of the original members were lost, and seven others attended

during the year. At this writing, six members were left. Drop-

outs reportedly occurred because of illness in two instances;

one member transferred to the PLC; and one transferred to another

armchair class.

Armchair Class 4 was organized with eight members scheduled

to begin. The class met once at the PLC because the lady who

was to be hostess took a job and could no longer participate.

It vas located in another class member's home and endured until

the middle of May, when the hostess moved to another part of

town and no one else colA1d host the class. Two students were

transferred to another class, one took a six-day-a-week job, one

entered the WIN program and the last could not be located.



Armchair Class 5 was organized October 16, 1969 with five

members to start; four more were added within thelvelelk, and one

more in April. Six members were left in June when the students

decided they wanted a summer break and class ws.a terminated

until fall. Of those five students Nobo dropped, one moved away,

one enrolled in another program, one lost interest, and one quit

because of his wife's illness.

Armchair Class 6 began on November 11 with live class members.

Three more were added in January. The class terminated in March

when the hostess had to stop having class because the press of

family duties became too great. The two class members who were

left eould not take th, class and could not join another because

nene were close enough. Of the five others who terminated before

March, one had marital problems and moved away, two took jobs,

one began working two jobs, and one could find no babysitter for

her new baby.

Armehair Class 7 began November 26. Five members came

initially; two more were added in, March. One of the latter two

quit coming in June; she was iti the hoapital but expected to

return in September. Near the and of August the class decided

to take a break and terminated temporarily.

Armchair Class 8 commenced January 7, 1969. Eight members

came the first week. Subsequently four more were added. Reasons

for terminations were illness (brain surgery); arthritis; and

illness in family. Absenteeism was very high in June and July;

one couple had a new baby, another couple took vacation out of

rovn; one took a job; one babysat for her grandson. At the

end of July they decided to take a vacation break and start

again in the fall.
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Armchair Class 9 we the last to be established. It started

in May with 14 students enrolled. Anticipating same dropouts,

the high enrollment vas permitted. Two did drop out soon be-

cause of class and job schedules conflicting; two more dropped

'because of personal illness. Absenteeism soared in July, with

only three and four attending each session. At the end of...July

It yes decided to terminate until fall. One class member finally

eonfessed to a recruiter that one of the students, a former

mental patient, carried a knife and threatened:to use it, and

that this had frightened people away. Upon being asked by-the

recruiters, other class members confirmed this.

It appears that individual student class members influence

to a great extent the success or failure of armchair classes.

A dedieated, determined, and dependable hostess probably has

more than anything eIse to do with the longevity of an armchair

eIaas (although not necessarily with the persistence of any

given el.ass meeiber). Au eqUally dedicated alooholic or agitator

pcobably has as mueh 'influence in bringing about the demise of

an armchair elass. Perhaps one of the earliest tasks of the

teacher should be to identify and remove people who represent

a threat to the survival of the class.

AN EXPERIMENTAL CASE

A 27-year-el4 borderline retardate (reported IQ scores ranged

from 45 to 55) expressed such a determination to come to the

PLC and learn to read that it we decided by.tbe Special Project

staff, ineluding the PLC teaeher, to take him on as a special



experimental case to fine: out just how far he could go under

Special Project tutelage. Some inevitable emotional disturbance

posed a further challem7e to the PLC teacher. Although Sam could

write dawn his name when first came in, he could not so much

as name the letters that made it up. With some persistence, the

teacher worked out materials and techniques that were acceptable

to Sam, and through which he could actually learn letters, blends,

and finally words. At this writing, Sam had been transferred to

the Carver Reading Laboratory to further the skills he had developed

in the PLC. The Reading Program developed for him is included

in Appendix C. The program, or parts of it, have been used with

other non-or neo-readers who have attended the PLC. A videotape

accompanying this report evidences the materials and methods used,

as described by the PLC teacher, and shows Sam reading to a teacher

aide.



SECTION IV

.-...ttiAlrr.SIS and EVALUATION

OBJECTIVE 5: 7.b) *levelop an adult basic education

evaluation sys.t. so that a continuing analysis of

all aspects ol program is possible.
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SECTION IV. EVALUATION

The target population at which the Special Project Adult

Basic Education was aimed coosisted of that uneducated end under-

educated hard core segment of the Kansas City, Missouri inhabitancy

which functions below an eighth grade educational level. Through

the four agencies that made a coordinated effort to meet this

challenge, 723* students were reached and enrolled in basic

education classes.

The primary target area was that committed to the Model

Cities program. It included Kansas City's low income, low

education, high unemployment area. The ethnic population of the

area was principally American Negro, Caucasian, and Mexican

American, in that order.

In order to collect the various kinds of information need-

ed for compiling data from which to make generalizations regard-

ing the students and the program, a Digitek form was developed

(SEE Appendix D). It consisted of three pages of information

about each student: how, where, when, and by whom he was recruited;

all his intelligence end achievement test data; when tad how long

he attended classes; who his teacher was and from which agency he

was referred; much background inforulation; and where he was referred

after completion of his education. By use of a Digitek optical

scanner, IBM cards can be punched automatically, one pard for

each page of data, which can be used for computer processing.

Once a computer program is written to process the data, extensive

information will be available almost instantly, saving many

hours and of hand calculator labor.

* This figure represents only those students educated
through Special Project; it does not include those who were served
by these same agencies, but atten&d classes outside the jurisdiction
of Special Project.
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RECRUITMENT

From September 1968 through may 1969 the Recruitment

Department made personal contact with more than 5800 citizens

living in the Moder. Cities area

Contacted 5318
4374 were not interested

Expressed interest 744
771 did not follow through

Began processing 173

Of the 173 who began processing to enter the Programmed Learning

Center or the Armchair classes, 84 were attracted by the efforts

of the Recruitment Department: 61 by direct recruiting, 16 heard

dbout it on the radio, 5 saw it in the newspaper and 2 from a

school notice given to schools by the recruiters. A number of

others entered the program as referrals: 7 from Welfare, 4 from

CEP, 3 from HRC Neighborhood Centers, 3 from ABE teachers, 1

from a call to the School District offices and 17 from friends

and other students. The rest did not indicate where they learn-

ed about the program.

Only 126*02 the 173 people above actually enrolled in classes.

Nearly 147 of them (24 in number) finished assessment but never

found their way to the classroom: they filled out an application,

took the Revised Beta, and took the California Achievement Test

battery. Fifteen people filled out an application but did not

start testing. Three people "dropped out" after filling out the

application and taking the Beta, and three more started, but did

not finish the California test--two of these had taken the Beta,

one had not. These reasons were given for the 46 people not

starting classes:

* Only 126 of the 723 total Stecial Project students were the
follow-up responsibility of the Recruiting Department,
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Project did not offer what was wanted 7

Got a job, changed jobs, changed hours 4
Could not get a babysitter 2

Was not notified of start of class 2

Illness 1

Had too much work around house 1

Would not come without wife (no babysitter) 1

Pregnant now 1

No transportation 1

Moved away 1

Irked by delay in start of class 1

Marital problems 1

Too young (16 years old) for program 1

Still scheduled to come to PLC 1

Recruiters were not able to contact 21

It is probable that those who went so far as to fill out an

application had the intention of actually entering class, but some-

thing--either the reasons listed above or reasons the people did not

care to divulge--caused them to change their minds. Those people

who expressed an interest but did not so much as come in and fill out

an application nay or may not have had any intention of actually

joining the program. In the opinion of several Special Project

staff members, it w-as typical of the life style of a large per-

centage of the target population to put off the recruiters by

agreeing to their requests rather than just saying " I don't want

to" or giving other valid reasons for not complying with the

recruiters' wishes. One could speculate about this phenomenon

further--if this is a "putting off" technique, is it because the

people are easily influenced for the moment, or because they do

not wish to hurt the recruiters'.feelings, or maybe because they

have found it to be particularly effective to agree quickly to

involvement for the very purpose of avoiding it? But that is

a study in itself, and no real evidence has been collected to

support or refute any of these speculations. In any case, the

reasons actually given to the recruiters in a follow-up of 213



people who had expressed interest but had not come into the

program, and of those who had come to classes for a time but

then dropped out, were as follows:

Number Per Cent

Started work or changed iobs...
(includes babysitting)

51 24

11111 consider it later 31 15

Moved (or moving) away 22 10

No longer interested 21 10

Will come into prograa now
(one actually did come)

13

Illness (surgery, eye trouble,
heart trouble, rheumatism,
hospitalized) 17

Have joined other programs 15 7

Couldn't be located 15 7

Can't get a babysitter 9 4
Maybe will come now 5 2

Out of town 5 2

Family problems 2

No transportation 1 0.5

Don't have time 1 0.5

TOM 213 100.0
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INSTRUCTION

During the course of the 1968/69 fiscal year, a total of

723 students enrolled in the Special Froject coordinated classes.

The breakdown by agency is as follows:

School District (PLC & Armchair) 126

Manpower Development and Training 316
Work Incentive Program 78

Concentrated Employment Program 203

TOTAL 723

Students were asked to fill out data sheets ( or the teacher or

counselor filled it out in interview) giving background informa-

tion. (SEE Appendix D) Certain characteristics of the student

population were tabulated for descriptive purposes.

1. Male-female distribution

ACjPLC CEP WIN MDT TOTAL %
Male 33 37 5 169 244 34
Female 93 166 73 147 479 66
Total 126 203 78 316 723 100

It can be seen that all but one agency, females greatly

outnumbered males in the education area. In recruiting for

Armchair and PLC the recruiters actually contacted about twice

as marl:, women as men, no doubt due in part to the fact that men

often were at work when the recruiters made their rounds. Men

would occasionally remark that they would go to school if they

could be paid, and since men are the traditional breadwinners it

is likely that they could not afford to spend many hours in class

when they had to work; some worked two jobs or supplemented

their incmae by irregular extra pick-up work. The MDT facility,

which trained more men than women, geared its training to jobs

open to men more than to women, and it also paid its trainees
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(though still not as much as they could m,RIce on many jobs). PIN,

with its preponderance of female trainees,received its clients

exclusively through Welfare referrals which included primarily

ADC mothers.

2. Age distribution

Years of age: AC/PLC CEP WIN MDT Total %
16-21 7 60 23 16 106 27

22-27 11 37 21 17 86 22

23-35 29 23 20 9 31 21

36-45 27 8 5 12 52 13

46-55 22 9 1 7 39 10

56-65 12 5 0 4 21 05

66 and over 7 0 0 0 7 02
Total 115 142 70 65 392 100%

% of Group u. (91%) (70%)(90%)(2170) (54%)

As noted in the table above, CEP reached more of the

youngest age group, principally through its NYC program. Ninety-

three per cent of all students were under 56; in fact 70% were

35 or uuder, the younger employable members of the target popula-

tion being the segment all agencies were trying most to attract.

While most of the people with very little or no education were

in the 56-and-over age group, many of those under 56 had had

only a 7th grade education and, of course, none of the 723

students functioned as high as eighth grade level upon entrance

to Special Project classes, as demarcated by their placement

test scores/.

3. Ethnic composition

AC/PLC
American

CEP WIN MDT Total %

Negro 107 103 51 no 261 95%
Caucasian "5 5 1 record 11 04

Mexican
American 1 1 0 2 I

Total 113 109 52 274 100%

The area served by the Model Cities Program, from which most
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of the students came, was predominantly Negro. While about 35 to

40 per cent of the students in the MDT program were of Mexican,

Puerto Rican or Caucasian background, no record of the ethnic

classification was keitin MDT permanent files.

4. Mhrital Status

AC/PLC CEP WIN MDT Total %
Single 12 57 31 17 117 32%
Married 47 36 4 29 116 31

Divorced 10 4 7 3 32 09

Widowed 7 11 5 4 27 07

Separlted 21 22 23 13 79 21

Total 105 130 70 66 371 100%

The largn proportion of single people in the CEP program

represented largely ths young 16-22 age group. The large-single

group in WIN was accounted for in party by the fact that most

whre ADC mothers with no male head of household to support the

family. However, it was observed that a number of the students

considered themselves single if they were separated or dlmorced,

and often marked that category in preference to the other two.

5. Grade level completed

AC/PLC CEP WIN MDT Total %
None 4 0 0 0 4 01%
1-3 11 1 1 1 14 04
4-6 33 4 1 4 42 11

7-3 32 32 19 9 92 24
9-11 28 87 42 40 197 51
GED or h.s. 6 12 2 11 :31 08
More 1 1 0 1 3 01

Total 115 137 65 66 3 3 100%

In contrast to the table above which give the number of people

who had actually campleted the given grade categories in school,

the table below presents the grade lavel at which the student

ws functioning, as measured by the placement test administered

to him before enrollment in Special Project classes.
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AC/PLC CEP WIN HDT Total %
None 5 0 0 0 5 01%
1-3 45 23 1 24 93 13

4-6 54 123 44 35 306 60

7-0 11 52 33 6 102 21

9 and up 0 0 0 0 0 0

Total 115 198 73 115 506 100%

Aecording to these figures, 51% of the students had completed

9 to 11 years of school; however, 607 of the students were

functioning at the fourth to sixth grade lavel.

The opinion is often expressed by adult educators that IQ

scores do not give an accurate picture of the scholastic ability

of disadvantaged adults, but that they tem, tu under esttmate

the level of functioning of which the adults are capable. However,

various estimates of intelligence were made by the several agencies

to aid in assessing the individual and planning his educational

and job training. Those scores that were available for Special

Project students are tabulated below.

Beta I.Q. AC/PLC WIN Total % Description

129 and up 4 0 0 Very superior
120-123 0 0 0 Superior
110-119 0 3 3 02% Above average
90-109 24 57 81 49 Average
80- 39 23 22 50 30 Below average
70- 79 19 5 24 15 Inferior

Under 70 7 0 7 4 Defective

Total 70 87 165 100%

These figures would place about half the students in the average

range, and nearly half below average with a few who would ordinarily

be labelled retarded. It can be seen that Beta scores tended to

range lower for students in the PLC and Armchair classes than

those referred by the WIN agency, with only 31% of average in-

telligence, none above average, and 34% who would be slow learners
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or retarded. It was noted by the Special Project Counselor that

67% of the AC/PLC students who took the Beta were reared in the

South.

The SRA Short Form AFE, a nonverbal intelligence test, was

given the MDT trainees who took basic education. Of 122 students

for whom this score was available, 25 scored between 90 and 109,

21 scored 80-39, 27 scored 71-79, 20 scored in the 60's, and 7

scored under 60. Only 22 scored above average, 12 in the 110's,

9 in the 120's, and only one in the 130's. The scores tended

to distribute evenly over the 70-110 range.

MDT, CEP and WIN also administered the General Aptitude Test

Battery (GATB) which yields a general intelligence (G) score along

with a number of special aptitude scores. These scores were

developed through factor analysis. The G scores have a mean of

10 and a standard deviation of 20. A ninimum G score is suggested

for a person planning to enter a particular occupation--for

instance, a minimum G score of 115 is suggested for one interested

in general accounting,'SO for plumbing. G scores ranged as

follows for Special Project students:

G CEP WIN EDTA TOTAL %

120-129 0 0 0 0 0%
110-119 0 0 3 3 01
90-109 14 8 22 44 21
80-89 17 18 15 50 24
70-79 20 24 22 66 32
60-69 12 16 5 33 16
50-59 2 5 5 12 6
40-49 0 0 1 1 0

loTAL 65 71 73 209 100%

An enrollment and attendance report Bar the PLC and Armchair

classes was made on Page 91 atiOve. A similar report Bar CEP, WIN,
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and MDT con be found in Appendix D. The Special Project recruiters

had no responsibility to recruit or follaw up clients of these

agencies; the students were enrolled and withdrawn according to the

plan of each agency.

One of the goals of the Special Project was to develop and

find materials and techniques to assist students in moving rapidly

from one educational level to the next. Measuring the number of

hours a student spent in class from one test to the next was a

simple matter. Measuring the number of grades a student had advanced

in that time was another problem entirely.

Around the United States, a number of different objective

standardized tests are used in adult education, the California

Achievement Test battery and the Stanford Achievement Test battery

being the most widely used in the Kansas City area. While test

users have their own preferences, and while it is widely recognized

that the California tends to over estimate functional level (by

.55 of a grade at third grade level); both tests are generally

accepted as usable, practical instruments insofar as any

standardized tests on the market today are usable for undereducated

adults.

Special Project, as coordinatcr: of several federally funded

agencies in the Kansas City area, was committed to meet the needs

and requirements of each agency; the area of testing this meant

that the Project would accept and make use of the scores of whatever

placement tests were used by each agency. It was reported in

Section 1 above that two different test batteries representing grade

levels ranging from lawer primary through high school were used

by the agencies serving the Special Project students. If, for

* Stake, Robert E. "Overestimation of Achievement with the
California Achievement Test." Educational and Psychological
Measurement, 21: 1, Spring 1961, 59-62.
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purpses o_ statistical analysis, one considered each form, level

and test as separate tests, one would have to pool the scores of

15 tests admi=istered to 155 or 160 people for both placement and

progress teutfng. One of the tests (Stanford, Advanced level,

Form X) was used for one person only; several were used for only eight

or ten students, or fewer. Many students were administered same

form of the Stanford as a placement test and sone form of the

California as a measure of progress.

Considering these limitations, obtaining a good estimate of the

average progress of all Special Project students for the year was

difficult and, for some purposes, meaningless. As a matter of

practice, an instructional plan was made for each student, at

least initially, on the basis of his placement scores, regardless of

which test he had taken. Subsequently, a student was promoted to

the next level, or recommended for an eighth grade certificate,

according to his scores on whichever test he was given, regardless

of whether or not it was the same as his placement test. As a

matter of course, a student was given a test representing the

level at which it was expected he could perform because it was

opined that it would yield a more valld score than a lower level,

previously given, which would yield only an extrapolated score.

Amount of ProRress

In order to test student progress.under the specially develop-

ed techniques put into use by Special Project staff, the technique

of analysis of variance and covariance was chosen to compare the

progress of 1963-69 Special Project students with the progress

of adult education studel,..0 who participated in the Work Experience

and MDTA programs during fiscal year 1967-63 before Special Project
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was started. The post-test scores of the two groups were

compared, holding pre-test constant. Language scores were

not included because in some cases only the spelling section of

the Language test ws reported, in some cases only the English

section, and in some cases it was not specified whether one

or both had been given. The Reading and Arithmetic tests were

treated separately. Since the MDT facility usually administered

only the Paragraph Meaning section of the reading test and

the Arithmetic Computation section of the arithmetic test to

check progress, only those two test sections of the Stanford

test were considered in the analysis, Four analyses were

run.

It was first necessary to pool the reading, arithmetic,

paragraph meaning, and arithmetic computation test results

of several forms and levels of tests to see if each set of

scores could be combined for comparison purposes. All scores

were done to find out if pooling were feasible. Probability

levels ranging from .50 to .99 indicated that no statistical

differences existed, and it ws concluded that the groups

could be pooled.

ANALYSIS 1.

Null Wpothesis: That there wras no difference between the 19671

68 Work Experience student scores on the reading post-test and

1968/69 Special Project student scores on the reading post-test,

holding reading pre-test scores constant.

Bartlett's chi-square test for homogeneity of variance

revealed that the-control (1967/68) group and the experimental
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(1968/69) group did not differ as to standard deviations. A

subsequent analysis of variance and covariance yielded an F

value smaller than 1.0, indicating with a probability greater

than .05 that the experimental and control groups did not differ

in reading achievement.

ANALYSIS 2.

Null Hypothesis: That there was no difference between the 1967/

63 Work Experience student scores on the arithmetic post-test and '

the 1968/69 Special Project student scores on the arithmetic post-

test, holding arithmetic pre-test scores constant.

It was evident that the variances of the two groups did not

uiffer as measured by Bartlett's chi-square test. An F value

smaller than 1.0, with a confidence level greater than .05 re-

sulted from an analysis of variance and covariance, indicating

that the null hypothesis was tenable and that the groups did not

differ in arithmetic achievement as measured by the C.A.T.

ANALYSIS 3.

Null Iiypothesis: That there wzs no difference between the 1967/

66 MDT student socres on the paragraph meaning post-test and the

1968/69 MDT student scores on the paragraph meaning post-test,

holding paragraph meaning pre-test scores constant.

Bartlett's test for homoscedasticity revealed no differences

in variEmce, so the analysis of variance and covariance was

completed. AnF score smaller than 1.0 and a probability greater

than .05 did not result in rejection oi the null hypothesis, and

it was concluded that the control and experimental groups did not
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differ in achievement on the paragraph meaning section of the

Stanford test.

ANALYSIS 4.

Null Hypothesis: That there was no difference between the 1967/

68 MDT student scores on tbe arithmetic computation post-test

and 1968/69 MDT student scores on the arithmetic computation post-

test, holding arithmetic meaning pre-test scores constant.

No difference in variances were revealed by Bartlett's

chi-square test. An analysis of variance and covariance yielded

an F score smaller than 1.0 which indicated at a level of con-

fidence greater than .05 that no differences existed between the

two MDT groups as measured by the arithmetic computation test

of the Stanford test.

It is apparent fran the above analyses that no significantly

greater gain per se was made in Ma by Special Project students

than by students in the previous year's programs. While use of

stanine scores, which range only from 1 to 9, may have obscured

sone deviations, since .6 of a grade Was the largest difference

in gain observed, the concluSion of no differences probably holds

true.

During the first nine months of classes, 138 pramotions were

earned by Special Project students. Seventy-six of them represent

earned eighth grade equivalency. Breakdown by agency is as follows:

WIN-25 promotions (19 graduated from eigth grade); MDT 72 promotions

(36 graduated); CEP 37 promotions (18 graduated); and PLC and Arm-

chair 4 promotions (3,graduated).

Speed of Progress

Speed of progress was =assured by calculating how many



hours it took to progress one ABE level, using grade equivalence

scores as employed for placement and promotion. Whi'ic the

California test tends to overestimate grade level the agency that

used the Stanford test gave it untimed, though subsequent CAT

tests all were timed, and it appeared reasonable to surmise that

the one influence may have offset the other to some extent. If

one were to follow through on this conjecture to arrive at an

estimate of time necessary to progress one level, the following

figures would result: (Average number of hours reported)

Reading (CEP, WIN, PLC/AC) 192 hours (N=84)
Arithmetic (CEP, WIN, PLC/AC) 93 hours (N=85)

Average 137 hours
Paragraph Mraning (MDT) 65 hours (N=78)
Arithmetic Computation 'MDT) 72 hours (N=90)

Average 69 hours

The hours figureswere based on the number of hours spent in ABE

altogilther, not only in reading nor only in arithmetic. Since

the announced goal was for students of average ability to progress

one ABE level in 160 clock hours of classroom instruction follow-

ing a two-week orientation, the above hours may have overestimated

a little how long it would take. Beta I.Q. scores were available

for only 41 of the 102 students whose scores were used in this

analysis; scores of those known to be below average, slow learner,

and defective as determined by Beta scores were not included in

the above figures. Had they been, the number of hours to progress

one level in reading would have read 247 (N = 102) and the numbr

of hours in erithmetic, 115 ( N = 101), averaging out to 156

hours.

Sone other interesting results came to light in a breakdown

by agency of the above figures for Reading and Arithmetic. The
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number of hours necessary to progress one ABE lev21 reading

and arithmetic by PLC/AC, WIN, and CEP students were as follaws:

ReadinP Arithmetic

AC/PLC . . . . 62 hours AC/PLC . ..... . . . 17,hours
WIN 665 hours WIN 370 hours
CEP. . . . . . . 7 hours CEP 6 hours

Again, speculation suggested a number of possibilities. Did the

WIN agency serve clients who had lower academic potential? Did

people on welfare have less interest in academic growth? Were

CEP students better able to see the need for education by their

concurrent on-the-job training than were welfare students who com-

plete their education first and then go on the job? Were WIN

students reluctant to be taken off the welfare roles and therefore

delayed completion of academic goals? Were WIN students less test-

wise and did they therefore need more frecuent testing? Since WIN

and CEP students shared classes and teachers under the departmentaliz-

ed teaching schedule, a difference in teachers or classrooms would

not appear to cause the enormous difference in speed of progress.

Only seven students were represented in the AC/PLC group above,

so it would probably be meaningless to make any broad generalizations

from so small a sample. The 1967/68 Work Experience group, also

mak: up of welfare recipients, averaged a gain of one Reading

level every 661 hours, indicative of nu real difference between

the welfare student groups.

It is noticeable, also, from the above figures that more

hours were required to progress a level of ABE in reading than

in arithmetic. This woul e. appear to point to a greater need for

emphasis on reading in ABE programs than on math. It was further
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apparent that greater progress per se was made in arithmetic than

reading in all program. (SEE table of means and standard deviations

in Appendix D).

Further, with regard to speed of progress,it was found that

while it took 192 hours for all students to progress one level in

reading, it took students who attended the reading lab only 84

hours to progress one level of ABE in reading (V=43). The fact

that it took Reading Lab students 43 hours to progress one level

in arithmetic as over against 93 hours for all students ynay point

up the importanoe of good reading skills in arithmetic as well

as other subjects.

Analyses of variance and covariance above, carried on with

the use of stanine scores, indicated no differences between amount

of progress of 1968/69 SpecLe?. Project students and amount of

progress of 1967/68 Work Experience students, and no differences

between amount of progress of 1968/69 MDT students and amount of

progress of 1967/60 MDT students. These conclusions merit further

study and will get it during the next year of Special Project

operation. However, even if it is shown with greater certainty

that no fsfAcss progress is made, the gain in speed of progress

will be significant if it continues to hold true throughout the

second year of erperimentation.

Cost Per Pupil

It was the opinion of authors of the proposal for Special

Project ABE that the cost per pupil of educating Diult students

in the Kansas City Metropolitan Area, as determined by Dr. Harry
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Hilton's survey*, could be lowered and thus accomplish a savings

to the taxpayer. The figure reported by Hilton was $161 per

pupil cost.

The cost per pupil for the Special Project was based upci

expenditures similar to those used in determining the $161 figure.

Because the budget was set up and equipment was bought with the

expectation of the Project's running for five years, the cost

of the equipment was amortized over a five-year period. Exponditures

for the CEP, WIN, and MDT agencies only were computed since classes

were set up on the sane basis as those used in the comparison;

there were approximately 10 students per class.

as follows:

Disbursements rere

Teacher salaries $ 36,551.72
Head Teacher (83%) 5,859.39
Employers contribution 5,513.44
Rental and utilities 2,272.40
School supplies (83%) 6,900.01
Equipment (83%) 2,529.11
In-service training (73%) . . . . 2,156.62
Clerical ( 33%) 3,4E6.00
Telenhone (83%) 485.82
Postage (83%) 49.80

TOTAL $65,8Q4.31

In-service training was 'alculated at 78% of the cost of all

Special Project in-service training since two of the teachers

represented the Programmed Learning Center and Armchair classes.

The 83% figure is the percentage of all Special Project students

in CEP, WIN, and MDT classes. Based on a total enrollment in the

three agencies of 597 studInts, the cost per pupil figures at

$110.22, a savings of $50.78 per pupil.

*Harry H. lilton, loyort of a Suryny_of the Adult Basic Education
Programs in Kansas City, HissourLASsusliSAT Area, 1967



As a means of comparison of the cost of maintaining other

kinds of classes, the cost per pupil for students in the PLC

a-4. for students in Armchair classes were reckoned as follaws:

Armchair Classes

Teacher salaries $3,625.59
Head teacher (11%) 776.55
Employer contribution 572.28
Rental -

School supplies (11%) 914.46
Equipment (11%) 335.18
In-sel-vice training (11%) 304.14
Cleri (11%) 462.00
Telephone (11%) 64.39
Postage (11%) 6.60

TOTAL $7,061.19

ProPrarned Learning Center

Teacher salaries $5,139.22
Head teacher (7%) 423.57
Employer contribution 729.66
Rental . 964.17
School supplies (7%) . 493.79
Equipment (7%) 182.33
In-service training (117). . . 304.14
Clerical (7%) . 252.00
Telephone (77) 35.12
Postage (77) . OOOOOO . 3.60

TOTAL $8,583.10

On the basis of these figures, the cost per pupil based on

78 Armchair students figured at $90.53. It is probable that the

figure is lower than for the other agency groups because no

rental or utilities was involved; the classes were held in

students' homes.

The PLC figure represented the highest per pupil cost at

$170.31. It vas likely a result of the small number of students

who were enrolled there; only 40 attended in the first 10 months

of Special Project operation.
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Combining CEP, WIN, MDT, Armchair, and PLC figures, the

average per pupil cost reckoned at $112.65.
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S ECTION V

SUMMARY OF FINDINGS
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SECTION 5. FINDINGS AND RECOMMENDATIONS.

SUMMARY OF FINDINGS

lesardiallateamency_foordination

1. In the course of ten months' trial, interagency coordina-

tion appeared to be feasible; continuing effort to make it so was

required on the part of the Special Project staff.

2. Excellent interagency and intra-agency communication are

of prime importance in carrying out successful coordination.

3. Agency clients need to be provided with adequately

modern classroom facilites, air conditioning, water coolers,

smoking and possibly eating iacilities.

4. Agencies must recognize that adult students frequently

"play one agency against the other" and must be prepared to cope

with such behavior.

5. Cooperating agencies mt.-t determine responsibility for

and work together to reduce tardiness and absences.

6. Records and reports required by each agency from the other

should be understood at the beginning of the agreement.

7. A clear definition of what constitutes success for the

student must be agreed upon in early stages of coadjutancy.

C. Guidelines governing classroom interruptions need to be

established before classes start. 1.

9. The functions of the vaxious agency counselors should be

delineated with regard to their responsibility to ABE students in

a coordinated situation.

10. It would be greatly beneficial for research purposes for

choice of tests and testing to be closely coordinated.

11. Principal benefits that agencies feel they have received

from coordination were stet d savings in program costs, ex-



perienced professional leadership, a manageable 'coaelor-nuTil

a flexible class structure, savings in time, and provision of

daytime classes.

12. Disadvantages expressed were the artificial division be-

Ween ABE and GED classes causing needless administrative work, a

problem of keeping assignment to and withdrawal from classes current,

and problems in modificatior. of the subcontract agreement particular*.

ly with regard to an excess of time required for the process.

13. Coefficacy resulted also from establishment of working

relations with Operation Mainstream, University of Missouri, the

Welfare Office, Model Cities, Human Resources Corporation, New

Careers, Vocational Rehabilitation, Bureau for the Blind, Urban

League, Naturalization Council of Kansas City, radio and TV stations,

business establishments, and representatives of other agencies who

served on the Special Project Advisory Board.

Reprding Recruitment

1. Most people who had completed less than an eighth grade

education expressed an interest in ABE classes.

2. About 12% to 14% of the people contacted by recruiters

expressed an interest in adult basic education.

3. Onl* about 10% of people expressing an interest in Special

Project classes actually followed through and enrolled.

4. About 1.5% of people contacted enrolled in PLC or Armchair

classes.

5. About 2/3 of the students TAD enrolled in PLC or Armchair

classes came as a result of recruitment effort.

6. Recruitment efforts in hospitals, pcol halls and saloons
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were least successful, door-to-door contact probably the most

successful, in interesting people in ABE. School notices,

grocery store recruiting and church cooperation were fairly

successful. People living in high-rise low-rent apartments were

interested if classes could be held there or very close by.

7. Follow-ups revealed that starting jobs which interfered

with class times, moving away, "no longer interested", and family

problems were principal reasons given for dropouts.

8. Two of the principal reasons given for not enrolling in

ABE classes were lack of transportation and lack of a babysitter.

Rep,arding Instruction

1. Student participation in planning an educational program

and in choosing materials to work with increased student involve-

ment and interest.

2. Relating studies to obtzining better jobs or increasing

salaries added to student enthusiasm.

3. Providing students with evidence of success and progress

sparked thei interest and enthusiasm.

4. Active student inv. Lvement in planning and learning

contributed to holding interest.

5. Students seemed to want and expect instant success.

6. Older students were more easily motivated than younger,

more recent school dropouts.

7. New enrollees were consistently poor in reading com-

prehension and basic numerical skills.

8. Teachers who related well to the students and who inspired

their confidence within the first few days of enrollment appeared

to be more successful than those who were as well educated but were

more subject-than people-oriented, success being defined in terms

of holding power and amount and speed of student progress.
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9. Changing from one activity to another, from one machine

to another, cut down on boredom. New materials, new machines

and Niocetional games also increased enthusiasm.

10 Material with a juvenile orientation was not received

well by ;Adult learners.

11. Interest increased with the use of materials, stories,

or operUnoes that provided useful information for their every

day livitt, such as insurance, purchasing practices, money manage-

ment, rl'teer opportunities, social security, health services,

contkol Of diseases, legal aid, bank services, and driver education.

12 Materials for teaching non-readers and neo-readers, and

partUol4rly self-instructional materials, are badly lacking.

15 Books or stories at an adult interest level are in-

adeqn6te below high school level, rare below sixth grade level,

and Ivriekistent below fourth grade level.

14 gormwork was not generally popular with adult learners.

15 programmed materials could not be used alone succeSsfully,

eithw as a teaching tool or to hold student interest. They

aPPeved to be more helpful in supplementing and reinforotng .

16. Teachers were most enthusiastic about Educational

Developulnt Laboratory system, the Language Master, and tape

recokeers in hard ware. They spoke well also of the DuKane film-

stri projector and the phonographic records, Mathematics Skill

Builurs,

17. Soft ware most often pra: 4 the teachers included

the et, Qo books, :Life Near and Par, the Cambridge Arithmetic

sert%of liauck's Pv:ctton 7eries, Steck-Vaughn Basic Essentials

of Nei-el/macs used in conjuo:ctien with such programmed math
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as the Sullivan series, the Modern Reading Skill Text Series,

and Follett's On the Way and Full Speed Ahead. The daily news-

paper, Wards and Sears catalogues, and telephone directories

were commended as particularly useful teaching materials.

18. A departmentalized teaching plan appeared to speed

student progress, although this has not yet been firmly established.

19. After teadher aides had had time to acquire training

and experience, it was the concensus of opinion among the teachers

that the:paraprofessional provided invaluable assistance in the

teaching-learning process.

20. Armchair classes hosted by a determined and enthusiastic

host and/or hostess were most successful in holding students.

21. A single unsocial individual in an Armchair class, such

as an al coholic or mentally disturbed person could cause the class

to disintegrate if he was not soon removed.

22.. No standardized commercial achievement test has been

located that adequately measures adult learner progretii in basic

education.

23. Special Project teachers opined that the California

test overestimated the level at which their students could adequately

function.

24. The diagnostic section of the California test was found

to be of considerable assistance to the teacher in discovering a

student's strengths and weaknesses in reading, arithmetic, and

language-

25. Participants in Special Project could be characterized

as:
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34% Male, 66% female
83% under age 46, 17% oiler 46 years of age
95% Negro American, 4% Caucasian, 1% Mexican American
32% Single, 31% Married, 37% Divorced, Widowed, or

Separated
60% had completed 8th grade, 1% had no education
60% were functioning at 4-6 grade level, 1% Could not score

on the CAT, all functioned below 8th grade
49% of students taking Beta scored in average range, 2%

above average, 49% below average.

26. An Analysis of the amount of grade-level progress made,

comparing 1967/68 students with 1968169 Special Project students

demonstrated no difference between the two groups, using the

technique of analysis of variance and covariance with stanine

scores.

27. Taken as a group, the Special Project adult learners

completed a level of adult basic education in less than 180

hours on the average. Considered separately, the WIN students

did not achieve that goal.

28, Experimental reading techniques worked out by a Special

Project teacher were successful in teaching a 27-year-old man who

could not initially recognize the letters in his own name to read.

RECOMMENDATIONS AND CONCLUSIONS

It was concluded through this evaluation that most of the

objectives of the Special Project for Coordinating Adult Basic

Education were met. As stated in Objective 1, interagency

coordination of efforts was provided and, with continuing efforts

to keep it so, appeared to be beneficial to all agencies concerned.

Those disadvantages that were evident did not appear to be

insurmountable.

The recruitment effort, stateCin Objective 2, was apparently

effective in regard to reaching the target population; the 5800

Ag 8
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people contacted in 9-month period represented only a 47 or 570

segment of the 119,000 educationally deprived population, but

others were contacted through Employment Service, MDTA, CEP, HRC-,

and welfare for WIN as well as other Kansas City programs that

were not federally funded. The recruiters appear to have con-

tributed their fair share. As for "stimulating their desire

to be involved", however, the recruitment effort did not provide

the hoped-for results. They did involve 04 students in the

Programmed Learning Center and Armchair classes but this number

seems small compared to the outlay of funds for wages. It was

impossible to estimate how many students stayed in the program

or returned to it because the recruiters continued to check on

absences and drop outs. People with very little or no education

were reached, however, who were not reached through other agency

efforts.

It did appear that Objective 3 was met. Success must be

qualified by the fact that the group of welfare students moved

quite slowly. With other groups the accomplishment was greater

than expected, all of them progressing a level of ABE in consider-

ably less than 180 hours. Students who were in the Reading Lab

moved imice as fast. Of 723 students enrolled in classes, 76

earned eth grade equivalency and 62 earned Level promotions.

Per pupil cost was reduced by $50.

Objective 4 was met in that the Special Project provided

a wide variety of materials for use by teachers in the program.

The use made of several types of hard ware was described by the

teachers in monthly reports, as well as numerous kinds of soft

ware. The teachers devised techniques, created materials, and

made innovat5ve use of published materials, Teriich they resorted

and provided for illustration in thet reports. All Special
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Project teachers attended some or all of five workshops available

to them in the time period reported on.

In order to meet Objective 5, a Digitek form was developed

for data processing of information that could be put in numerical

code. Data sheets provided additional information for analysis,

and monthly and incidental written reports were received from

teachers, recruiters, Head Teacher, Recruiter Coordinator, and

Counselor. Notes on anecdotal observations were a final source

of information for evaluating all aspects of the ABE program.

Other agencies opened their files for collection of data from the

1967/68 fiscal year. The data collected appeared to be adequate

for making an evaluation of the adult basic education project.

Regarding Special Project, it is recommended that

1. Interagency coordination be continued with undiminished

efforts at maintaining good lines of communication with other

agencies.

2. A form be developed for use in reporting new enrolles

in and withdrawals from Special Project classes for agencies

that do not already have one in use.

3. New techniques be tried to reduce absenteeism and

dropouts.

4. Intensive recruitment efforts be made to attract

students through the assistance of students already in the program.

5. Attempts be continued to attract students through radio

and newspaper releases.

6. Efforts be renewed by the teachers to develop new and

effective materials and techniques.
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7. A special endeavor be made to move welfare students along

at a faster pace.

C. Encouragement be given to publishers of ABE materials

to publish adult-interest books below fourth grade level.

9. Encouragement be continued to teachers to develop skills

in interpersonal relations to more effectively relate to their

students.

10. Search be continued for a test or method of evaluating

student progress that would be superior to the presently available

standardized commercial tests.

THE aND
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APPENDIX A

INTERAGENCY COORDINATION
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INTERN COUNSELOR PROGRAM

The following is a suggested intern-counselor program for CEPtWOE enrollees

assigned to Adult Basic Education and GED training at Carver Center, 1514

Campbell:

The University of Missouri at Kansas City, Guidance and Counseling
Department, will provide for the WOE program 3 to 5 intern-counselors
during the spring semester of 1969. These counselors will be assigned
to work directly with WOE enrollees participating in the Adult Education
program at Carver Center, 1514 Campbell. The following schedule will be
used in coordinating the activities of the UMKC counselors with the WOE
program:

1. Each counselor will be assigned to a specific day of the week
and a set period of time during that day to work with the CEP WOE
enrollees

2. All client/counselor interviews will be held at the Carver Adult
Center, 1514 Campbell, Kansas City, Missouri.

3. A secluded area, with adequate lighting, a desk or table, two
chairs and an electrical outlet will be provided for the counselor and
the client.

4. It is suggested that all interviews be scheduled between the hours
of 1:15 and 4:15 p.m. Each interview session will last approximately 50
minutes; therefore, the counselor could schedule approximately 3 to 4
interviews on his assigned day.

5. Since counseling is part of the required CEP program, all
enrollees in the CEP WOE program would be required to be available for
counseling services. However, since each counselor could handl. a
limited case load at any one time, it is suggested that only those who
could benefit most from this counseling service be placed in the counsel-
ing intern program to begin.

6. Each CEP WOE enrollee would be required to participate in a minimum
of two interview sessions with a counselor. After the two initial inter-
views, additional counseling sessions will be scheduled at the counselor's
discretion,in conjunction with the adult basic education program supervisor.

7. The intern-counselor will be allowed complete access to the
records pertaining to those enrollees assigned to them ps clients. It

is understood that this information is to be confidential.

8. All intern-counselors will be under the direct supervision of
their practicum instructor at UMKC. They may be asked to consult with
educators at the Carver Center or with other CEP administrative personnel
about their clients. The last statement is to exclude client/counselor
confidence;
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Page 2

9. Each interneounselor will be required to submit a brief report
on each client interviewed. This report will be in the form of a
summary, and will include the counselor's impressions of the counselins
sessions in addition to recommendations for future action. This report
will be considered confidential and will be included as ;?art of the
enrollee's Master File, which is itself a confidential document.

10. The above implies that on any one day no !more than three or
four enrollees will be pulled from their regularly scheduled classes.
These would only be asked to attend counseling sessions during the after-
noon hours.

11. All scheduling for counseling sassions for CEP WOE enrollees
assigned to GED classes would be done through Mrs. Brown and Miss Cowan.
The intern-counselor, vzior to leaving the Center on his assigned day,
could re-schedule clionts for the following week. In the event that a
client is not to be re-scheduled, he could ask that she provide him with
a new client.
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HUMAN RESOURCES CORPORATION
CONCENTRATED EMPLOYMENT PROGRAM

3030 Prospect - Kansas City, Missouri 64128 - UN 1-9373, Area Code 816

August 15, 1969

Dr. Molly McCampbell
Research Assistant and Project Coordinator
Special Project Adult Basic EdUcation
Kansas City School District
1903 Paseo Boulevard
Kansas City, Missouri

Dear Dr. McCampbell:

This letter is la response to your request July 30 for a iltatOMMWt
of the advantages and difficulties of later...agency coordination in
Adult Basic Education. While the evaluation of the results of this
year's program is still underway, from a purely coordination stand.:
point, the following lists can be compiled.

Benefits:

1. CEP was able to rely on USD Extended Services to get classes
set up with staff, materials, and space completely arranged
for by KCSD. KCSD provided experienced professional leAdership
for the entire operation,

2. A savings in program costs resulted from the contribution of,V
or 3 adult ABE special project teachers to the total program
for CEP.

3. An additional savings was provided by the free use of KCSD
space. This free service, however, has ended.

4. A flexible class structure wai setup that allowed assignment'
to teachers on the basis of their specializatión.This
cawie additional classes were set up for the WIN program andCEP,
enrollees could share space in these classes.

Elledventagliv

1. CEP contracted with the Extended Services Division of the Kansas
City School District to provide educational servicesa The divi-
sion between HABE" and "GED" is both confusing to our minds and
highly artificial. This separation within the program created
needless administrative work. For example, a specific authorise..
tion was required to transfer between level 3, the last level of
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Dr. Molly McCampbell
Research Assistant and Project Coordinator
Special Project Adult Basic Education
Kani,as City School District
1903 Paseo
Kansas City, Missouri
August 15, 1969

ABE to level 4, GED. While we stated that we wished this transfer
to take place automatically, this was somehow not possible. This
would not have been an important problem, except that a number of
enrollees spend a number of weeks in their old level class waiting
for an unneeded transfer document to clear channels. In addition,
the distinction between ABE and GED led to certain internal admini-
strative problems for Extended Services.

2. The assignment of enrollees to clacses proved to be a far more
difficult coordination problem than originally anticipated. A pro-
cess to keep gisignment and withdrawals up to date was only devel-
oped in the late spring, after much trail and error and confusion.
While the causes of such confusion lar on both sides, the problem
still must be classified a disadvantage of participating in such a
cooperative effort.

3. The problem of modification of the subcoatract agreement with the
program was a great frustration. After a three month experience
period, it was determined that additional classes were required.
However, after a contract modification had been worked up over a
period of months, three - r--ths were required to clear the approval
process. A substantf
a very prefunctory r
process of clearance

of the period was spent waiting for
Board of Education. During the long

modification and its impmentation, much
of the expanded need disappeared because of the reduced enrollment in
the program. Such problems might not have occurred in an inishouse
operation.

The above advantages and disadvantages have been stated frankly. However,
we wish to state our tippreciation for the pleasant and cooperative attitude
displayed by KCSD personnel throughout the program.

Sincerely,

CONCENTRATED EMPLOYMENT ?ROGRKM

(111 t 2
4.1"I *

j. "2, e."4 .7 -

DAvid E. Knuti
Deputy Director - Planning

ccs Antronette Brown
William Tillmon
Vernon Brooks
John Renner
Chuck Royston
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KANSAS .0 ITY, 11.1 S.S. 0 URI
MODEL CITIES PROGRAM

SUN F LOOR CITY MA L. I.
.- 1 . , A--r,-.0. KANSAS CITY. MISSOURI 04100

HI6r Hi Ili
CR MIT V IS W 443117

Its sae

"R......,,,,
..............

- February 17, 1969
........-

- .... :. ::

JAMES I. THREATT
OIROICTOR

Xr. A. Odell Thurman, General Director
Extended Services
Kansas City Board of Education
121.1 McGee
Kansas City, Missouri 64106

Dear Xr. _Thurman:

On behalf of the Model Cities Program, I woad like to endorse
the Special Project - Adult Basic Education being administered
through your office. We were extranely pleased to be able to parti-
cipate in the Adult Basic Education Week held last month an d. feel
that fix= foundation has been laid for maximum cooperation between
our agencies. Tour experiences in the initial months of the program
Involving inter-agency coordination relate very closely to one of
the major needs of our oval program.

We look forward to working with you In the future and to
.. coordinating our educational component with the on-going SPABE

Projedt.

irr/sjj

Sincerely yours,

James I. Threatt
Director

-- 123
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APPENDIX B

RECRUITMENT
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REPORTS NEEDED FROM RECRUITERS

1. Every day- ill out form

name of recruiter
Date of contact
Amount of time talked to person
Place of contact (home, church, grocery, store, etc) and address
Naos* address and telephone number of each person you contact

whether he is interested in ABE or not
Years of education completed whether person is interested in

AME or not
Any referrals made-for glasses, child care, other education

or training or anything else.

2. Every time you'A7isit someone ae a follow-up (if he didn't come to
class or didn't come to fill out an application, or if you went
to see him for any other reason) we need his name and address, why
you had to see him, and what results there were.

3. On the first day of every month hand in a written report.

Things you think are important about recruiting.
Your opinions and ideas about the methods that have worked

best for you
What problems you have had in recruiting
What kind of problems the people have
What kinds of help you think they need most

4. Please make a guidebook that you thihk would be helpful to re-
cruiters here or in other cities. It should be finished by
April 1.

5. We will follow the people up after they have finished our program.
I will give you a paper about that later.
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TRE SCHOOL DISTRICT OF KANSAS CITY, MISSOURI

"SPECIAL PROJECT" ADULT BASIC EDUCATION PROGRAM
1903 Paseo Boulevard - Phone: 471-0775

JAMES A. HAZLETT, Superintendent of Schools

May 1, 1969

I am writing this letter to ask of you, your assistance in advertisin,
our Adult Basic Education Program. The Special Project is sponsored by tL,
School District of Kansas City, Missouri. This program will provide peop":.
with less than an eighth grade education, an opportunity to receive their
eighth grade certificate. We are providing an educational background for
our citizens in order for them to qualify for new job skills.

Every community in this country has a dropout problem, and an expen-
sive problem it is. Citizens pay heavily for the support of their elemen-
tary and high school dropouts, both youths and adults.

Enclosed you will find one of our brochures which I am certain will
of interest to you. If you would like additional copies, please do not
hesitate to ask for them. Please call me at 471-0775. Thanking you in
advance, I am.

JJB:eab

Encl.

Sinc e I

,

(Mrs.) joyce J. Brown,
Coordinator for Recruitment
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Adult Education Can Piay A Major Role In

1. Providing a second chance for school dropouts.
2. Cutting down welfare costs.
3. Providing educational learning for new job skills.
4. Guiding the undereducated parents, and making

them better parents.
5. Developing more effective solutions for problems

of modern life through an emightered citizenry.

Many communities have made meat progress toward
solving some of their most serious problems. Fre-
quently, this has been done through adult education
programs, sponsored or co-sponsored by their public
schools. In our ,-:ommunity, adult education is a co-
operation-venture in which the public schools, govern-
ment agencies, men's and women's clubs, libraries
collegesand universities,local business and industry
all work together to identify, and through. educational
help, solve community problems.

.e A

Are School Dropouts Costing Our Community
Money?

Every community in this country has a dropout prob-
lem, and an expensive problem it is. Citizens pay
heavily for the suppori of their elementary and high
schoc; dropouts (youths and adults) whose rate of
unemploymen't is extremely high, and whose names
appear with monotonous and expensive regularity on
welfare rolls and police rosters, We are providing an
educational background for our citizens in order for
them to qualify for new job skills. A dynamic prac-
tical elementary program is underway in Kansas City
to help men and women who have not finished school
to enter into )me /pe of ..ituat 1, 1,

,de them with basic education and job skills
that will help them become self-supporting, self-
respecting citizens.

Are Our Community's Welfare Costs Incr-,nsing?

Welfare costs are becoming a mammoth heaitache to
taxpayers in most communities, as automcn and
other economic factors are putting thousand!: Df func-
tional illiterates on relief, and KEEPING THEM
THERE!

Result: a boom in basic education, and rr, new
approaches to this unique problem.
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Is Our Community Feeling The Effects of Under-
educated Parents?

It is an accepted f ct that parents "hand down"
undereducation to their children. Parents whodo not
have a hiah regard for education, who have never
been inside a public library, who have little or no
contact with the dulture they live in,. rarely have
children with a ,.strong motivation to complete their
education. From such families come lifetime relief
recipients, criminals, and multitudes of men and
women with little or no appreciation for the finer
things inlife. We have started to experiment with
different techniques to boost the cultural level of
parents of potential dropouts. rhe following is one
method:

to reach the hard-core, uneducated, under-
educated, unemployed, underemployed, and
functional illiterate,

and involve them in an Adult Basic Education . 4

;Program.



Are Our Citizens Enlightened Voters?

A community is enlightened and progressive in solv-
ing its problems if large numbers of its citizens are
open minded and eager to learn. Public school adult
education programs are the most accessible and
!east expensive way of providing continuous learning
about government affairs, school problems, urban
renewal, mental health, traffic problems, juvenile
deliquency, human relations, aging, and national and
international affairs.

* * ** * ***************

ADULT EDUCATION PROGRAMS

Adult Basic Education
Adult Education & Learning Center, 1903 Paseo,

Kansas City, Missouri GR. 1-0775
Central

Kansas City, Missouri
GarfieH

Kansas City, Missouri
Garri son

Kansas City, Missouri
Van Horn

3221 Indiana,

421 Wabash,

553 Tracy,

1109 Arlington,
Independence, Missouri

West Junior 1936 Summit,
Kansas City, Missouri

Westport 319 East 39th,
Kansas City, Missouri

Home Economics and Family Life Education

Register through the Office of Home Economics and
Family Education BA. 1-7565, Ext. 233.

High School-Personal Development Courses

Central 3221 Indiana,
Kansas City, Missouri

Van Horn 1109 Arlington,
Independonce, Missouri

West Junior
Kansas City, Missouri

Westport
Kansas City, Missouri

193 6 Summit,

319 East 39th,

Adult Vocational-Technical Education
Manpower Development Training Program, 2323 Grand

Kansas City, Missouri 421-7280
Vocational -Technical Education Office,1514 Camp-

bell, Kansas City, Missouri 421-0295
PRACTICAL NURSE EDUCATION, TRADE AND
INDUSTRiAL TRAINING, TECHNICAL EDUCATION,
BUSINESS EDUCATION, DISTRIBUTIVE EDUCATION

******** ********** ********

Department of Extended Services,
The School District of Kansas City, Missouri
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Dear Reverend:

Adult Basic Education
T. W. C. A. Building
1903 Paseo
Kansas City, Missouri
November 27, 1968

There are many people in need of base education, For those with less
than an eighth grade education, the School District of Kansas City, tassouri
is offering an Adult Basic Education Special Project with the assistance
of federal funds from the Office of Education in Washington, D. C. This
program is F R E E !

We would sincerely appreciate your help in encouraging the members of
your congregation that are in need of basic education to participate in our
program.

We now have our Program Learning Center in progress. time enclosed.)
If you wi more detailed information, please contact us at 471 0775
between 8.&41. a.m. to 4:30 p.m.

Sincereiy,

Recruitmeat.Staff

12,
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Open House for Adult
Education Center

Open House on Sunday, January 26,
1969, at the Adult Education Center at
1903 Paseo will herald Adult Education
Week activitiei; highlight of the day will
be the appearance of Dr. Joseph Paige,
Project Director of the Urban Adult
Education Institute, Detroit, Michigan
and a leading figr.re in adult education
circles in the nation.

Dr. Paige, a dynamic speaker, will talk
about :his experience in adult classes.
He has served as a consultant for num-
erous adult basic education seminars at
ur '-'ersities around the country. His

appearance at the Public Meeting at 4:00
p.m. on Sunday, at the Center, will be his
first before the general public in Kansas
City.

The recently opened Adult Education
Center houses branch offices of the
Department of Extended Services of the
School District, a Learning Center where
adults may do individualized study from
early afternoon until late evening and
other classrooms where coordinated adult
basic education classes are held daily.

Visitors will have the opportunity to
view some of latest technological equip-
ment and materials which are especially
designed to move adults very rapidly
toward the acquisition of basic skills and
an eighth grade certificate.

ates for Evening
Sessions Announced

Session III January 27-March 28
Session IV March 31-May 29
Summer Session . June 9-August 8

Classes meet for three and one half
hours each evening, twice a week, at each
school. Hours arc from 6:00 p.m. to 9:30

Anu-LT EDUCATI
4111* OCLAIME

EE

In a ceremony on the twenty-ninth floor of the City Hall on January 23, 1968,
with Mr. James A. Hazlett, Superintendent of Schools, Dr. A. Odell Thurman, Director
of Extended Services for the School District and other dignitaries present, Mayor Ilus
W. Davis, highest official of Kansas City, proclaimed the week of January 26 to
Fehruary 1, 1969, Adult Education Week.

Only in recent years has adult educa-
tion been recognized as a very important
facet of the total educational program in

.PROCLAMATION
WHEREAS the future of this city

and of the nation is dependent on
basic academic attainment, coupled
with training in a saleable skill, and the
development of an artful use of leisure
time as essential for effective living,
and 1

WHEREAS the 1960 Census re-
vealed that there were twenty-five
thousand individuals in the Kansas
City area who cannot read and write,
119,000 who have not obtained an
eighth grade education, and thousands
more who have not completed high
school:

NOW, THEREFORE, I, ILUS W.
DAVIS, MAYOR of the City of
Kansas City, Missouri do hereby name
and declare the week of January 26
through February 1, 1969 as ADULT
EDUCATION WEEK and call upon
the citizens of the City of Kansas City
to recognize the heed for an expansive
Adult Education Program. and solicit
their support of such an endeavor.

Done this 23rd day of January,
1969.

Ilus W. Davis Mayor

128
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communities which have emphasized in
the past the education of youth. There is
increased desire to return to the class-
room to learn or re-learn basic skills, to
develop hobbies for leisure hours, to
obtain eighth grade certificates or high
school diplomas, or to pursue vocational
technical courses. A larger number of
adults are enrolling in daytime and even-
ing hour classes of their choice.

Even, with increased enrollment, the
need for adult education remains great.
Thousands upon thousands of adults in
the metropolitan area are educationally
crinled.

"The hope of members of the Adult
Education Week Committee", said Mrs.
Antronette Brown, General Coordinator
of Adult Education and chairman, "is
that the week of activities will bring
about an awareness of the constantly
expanding program, awaken new interest
and inspire many individuals to seek
renewed opportunities to learn."

Enrollment in adult basic education
reached a new high for the first six
months of operation in the current fiscal
year according to the Quarterly Report
submitted recently.

The cumulative total number of stu-
dents is 7'16 since july 1.
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PLAN SESSIONS ON

ADULT EDUCATION

Karma City School Marie,
he Observe a Special
. Week

SOME tVENTS ARE TODAY

Open House at Learning Con-
ter inchrtes Prograrri

With Speakers ,

Adult education will be em-
phasized at au open house and
assemblies this
week In a series
of programs at
Walt education
centers s p o
aored liy the
'tangos City
school district.

The programa
are An tamers-
name of Adult
Education week,
Afficially pro.
claimed 'by *May- .

or.Onvii, which will prpmote the
tree classes that aro offered to
paws who have not finished* oraleatory high school,

.
Tbe weeks events will hetin

*with an open house today at the
;kw Aduit Learning center, 1993
the Paseo, from 2 until 8 *lock,
A special program there. et 4
o'clock will feature Dr. Joseph
Paige of Washington, a special
proje:t director of the illtan
Adult Education !nstitute in De-
trait, and germeth Jones, a
graduate of the school district's
.adult education progrem.::.

PM Paige

129

Special assemblies aro' sched-
uled at two of the centers. Dr. A.
Odell Thurmal, director of the
school district's exteided sere-
ices division, and L'rnis Mehl,
former sports editor for The'
Star, will speak at 9 O'clock
Wednesday night et Westport'
h!gh school, *,15 Fikst Thirty.
math street. -

Ed Fir*, The Ster's promotion
director, wW. address the Gant-
SOD adult edmation classes, 54
Tracy avemie, Wednesday.

Courses at the cente: are free
to persons oVer 18 who have riut
completed trade school and
youths from 16 to 29 who have
riot obtained a high school diplo.
Oa.

A daytime center is operated
rtt Garfield elementary school,
421 Wabash avenue, from 8:20 to
12 o'clock !Thursday and Fridey
Mornings. The learning center is
open without charge from I to 9
o'clock Monday through Friday.
Classes at the other centen

meet from 6 to 910 o'clock two
evenings a week.

The centers:
Central Kiri school, 322 ine/lang ave-

nue.% Van Hon, NO 1 Or p.c..
ie,,f,itavam. TA summit' vitenvoinfd

nerf Sf.h014.

150
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OPEN NOUSE
ADULT EDUCATION AEII

LEARNING CENTER
1903 PASEO

KANSAS CIPI,
2:00 TO 8:00 PPli

DAY CLASSES... EVENING CLASSES

MANY LOCATIONS

GET FACTS ABOUT ENROLL=

ADULT EDUCATIM WEEK
JANUARY 26, 1969... FEBRUARY 1, 1969

DEPARTMENT OF EXTENDED SERVICES
SCHOOL DISTRICT OF KANSAS CITY, MISSOURI
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ANNOUNCING
L4r;1
ks

IPL " Er) '?1 TPN
L

Theme: Adult Education is for the birds who want to got

JANUAnY 26. to FEETZLIAPIY 1

Join the crowd in learning more about La Adult Education Program
In Your Co7rimunIt7

OPEN I.

ADULT EDUCATION OFFICES & LEAMING CENTER
asJANUTAIIY

1903 PASZO

PUISLIC PLEETING--4:03 IJVh

Hear Dr. Joseph Paige, Director of the Urban Adult Education Insti-
tute, Detroit, Michigan

See the newly remodeled Adult Education offices

View new technological equipment designed to help adults learn Laster

ENUOLL IN AN ADULT CLASS
Adult Centers

Garrison Van itorr.
Wer:t Junior . Garfield

Central -

Westport

FROGRAMMED LEARN3NC:i CF,LITEri
. Call GRand 1-0775-6 io secure informatioz al3out clays and $ours

132
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THE SCHOOL DISTRICT OF KANSAS CITY, MISSOURI
SPECIAL PROJECT ADULT BASIC EDUCATION

1903 Paseo Boulevard
Phone: 471-0775

January , 1969

Kansas City, Missouri

Dcar Reverend:

We would like very much to be of service to you in ttle
religious education development of your Church. The new yea, has
just begun. Long before it ends, we would like to see membe,a of
your congregation who cannot read or who read with difficulty reading
the Bible and other Church literature with greater understanding.

We are observing Adult Education Week from January 2h Fetruary
1. On January 26 there will be an Open House at the YWCA building,
1903 Paseo, between 2 p.m. and 8 p.m. so that people can come to
visit our Learning Center. There will be a Public Meeting at 4 p.m .

with a speaker and some musical numbers. During the rest of the week
other adult education centers will be open for observation.

We sincerely invite you and your congregation to come to see
our Center on the 26th or later in the week. If any members are
interested in learning to read better, or in improving their education
in other ways, we would be delighted to have them enroll while they
are here. We do hope you will come.

Sincerely,

William R. Tillmon, Director
Special Project
Adult Basic Education

133
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1Pto-&

GA 1 \ON WEEK
zTq rstuAKY 26 wa* F E RUA /Cs)" ict6q

Join the crowd in learnina more about tht
Adult Eduction Program in our cocwaunitz/

c.4)Lj:U rC

Aputzer Epucirrtt,N OFFIcES 4 LEARAthis Cs ttdrz

eAszo ZAN LARY 7441969

PUBLIC YEETINa 4:00 P.M.

e2lata:000%

- Hear Dr. Joseph Paige, Director of the Urban Adult
Education Institute, Detroit, Michigan

- See the newly remodeled adult education center

- View new technological equipment designed to help
adults learn faster

ENROLL \N AN
A.DUL2

CENTRAL
GARRISON
ViZ HORN

PROGRAYYED

APULT CLASS
CENTERS

WESTPORT
WEST JUNIOR
GARFIELD

LEARNING CENTER

CALL GRAND 1-0775-6 TO SZCURE INFORY,ATION ABOUT DAYS AND HOURS
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THE KANSAS CITY STAR 3

ldty, Jemory 2.4, 175? :

Week is Designated
for Adult Educalion

Mayor Ilus W. Davis has
proclaimed next week as Adult
Education Week in Kansas
City.

Ile pointed out the 1960 cen-
sus revealed 25,000 individuals
in Kansas City cannot read
and write, 119,000 more lack
an eighth grade education and
thousands more failed to com-
plete high school.

Asserting that the future of
the city and nation arey depen-
dent on basic academic skill,
the mayor tyged citizens to
recognize the need for an ex-
pansive adult education pro-
gram.

WEEK OF JAN, 24 To JAN 3,0 1069.
. -

111E: EI,N\10A$ CITY; L.

g vier.^0 e" in rt r,

;J -6:.1 kit :I v.:4 ia

The first annual Adult Educe-
tion Week sponsored by the
School District and proclaimed
by Mayor Ilus Davis will be ob-
served in Kansas City next week,

p03 A 111.4,

or;

paying job, will tell his success
story. Mr. Jones moved from a
beginning reading class to voca-
tional training above the eighth

January 2Z-Fehruary 1. grade and to a good job. lie
Highlight of the week will be moved from welfare rolls to seLf

Open Heuse activities sched- sufficiency.
vied for the recently opened Music will be supplied by the
Adult Education Offices -and choir of St. Stephen Baptist

.Learning Center at 13 Paseo church under the direction of
on Sunday, January 2, from 2 Mrs. Doris Shelton Bridgewater.
to 8 p.m. Visitors will have the Several evening schools are

observincr the week with special
assemblies.

Ernie Mehl, former sports ed-
itor of the Kansas City Star, will
appear in an assembly onrooms.

The latest technological equip- Wednesday evening, Jan. 29, at
ment and adult oriented matar- 8 p.m._ at Westport evening
ials will be on display. These school. Dr. A. Odell Thurman,

!opportunity to view the Adult
.Education offices, Special pro-
ject offices, the PrograMmed
-Learning Center, and class-

materials are designed to assist
adults in mastering basic skills
and in moving them with great
speed through Levels of Achieve-
ment toward an eighth grade

director of extended services will
also appear. Don Tira is director
of the vening school.

At Garrison, Ed Fink of the
Kansas City Star, will appear

certificate and ultimately a high on an assembly program for
.school diploma. adult basic echication classes, on

At 4 p.m., a public meeting Wednesday, January 29.
be held.will Percy Caruthers, director of

Dr. Joseph Paige, special pro- Central evening school, has
ject director of the Urban Adult scheduled an assembly at which
Education Institute in Detroit, former evening school graduates
Mich., a dynamic speaker who will appear.
has served as consultant for
University designed seminars in
adult basic education, will be the
main speaker.

Kenneth Jones, a former adult
basic education student who has
successfully moved to a good

135
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THE DEPARTMENT OF EXTENDED SERVICES

THE SCHOOL DISTRICT OF KANSAS CITY, MISSOURI
CORDIALLY INVITES YOU TO ATTEND

OPEN HOUSE
FOR THE

ADULT EDUCATION AND LEARNING CENTER
1903 PASEO, KANSAS CITY, MISSOURI

DURING

ADULT EDUCATION WEEK
ON SUNDAY, JANUARY TWENTY-SIXTH
NINETEEN HUNDRED AND SIXTY-N1NE

FROM TWO TO EIGHT IN THE AFTERNOON

PROGRAM 4:00 P.M.

Five hundred invitations were sent out

announcing Open House and Adult Education Week

136
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Posters Displayed During Adult Education Week
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Posters Displayed During Adult. Education Week
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The School District of Kansas City, Missouri
The Department of Extended Services

Board of Education Building
1211 McGee
BA 1-7565

MEMORANDUM

To: Business firms, agencies and other organizations

From: Mrs. Antronecte Brown, General Coordinator, Adult Education

Date: January, 1969

Re: Adult Education Week, Jaruery 26 - February ls 1969
Theme: Adult Education ia for the birds...who want to get ahead.

The Department of Ittended Services of the School District of Kansas

City, MIOSOUTio annommes plans for Adult Education Weak, January 26 - February

1, 1969. We invite you to join us as we observe a kind of education that is

gaining new status in America ... Adult Education.

Only in recent yeara has our nation placed emphasis upon the importance

of adult education. Faced with census reports of the vaat uumber of illiterate

and near 11/iterate persons who find themselves unable to cope with the

economic demands of society, and preeeeted with statistics indicating the

increased number of familitsAmaipding toiler* aid, government and school turned

to education aa a mans of iwiving these problews.

Adult Education Week in KAMM City will servo as a vehicle to nake

citizens aware of the growing number of educational opportunities in the area.

We ask you to join us in our adult education week activities. The

suggested role that you may play is described,below:

If you publish a bulletin, pamphlet.or buy newapaper spece will you

include a display ad or story about Adult Education Week?

May we send a speaker to your meeting or assembly?

W11/ you distribute flyers to persons in your organization who might

profit by receiving them? If so, how many do you want?

Do you have a further suggestion for observation of adult education

week?

14° 161
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6-4..

_17A

JOM?_;7,W6R6
CHOOSE FROM THESE -.14j.3 H OURS OF 1NS1IUC1ION

IN CLASSES SPECIALLY DESIGNED FOR ADULTS

6:30 A.M. - 12:00 Noon
Adult Basic Education
Thursday/Friday

8:30 A.M. - 3:15 P.M.
Adult Basic Education
Daily, Monday through Friday

1:00 P.M. - 900 P.M.
Adult Basic Education
Daily, Monday through Friday

6:00 P.M. - 9:30 P.M.
Adult Basic Education
High School Classes
GED
Hobby Courses

Varied Hours

The Department
The

Garfield, 421 Wabash
Call GR 1-0775

Enter class through
these federal agencies:
WIN - 531-2363
CEP - 361-9377
NYC - 463-4986
Call for details

Walk into our
Programmed Learning Center
1903 Paseo, and choose
your own class hours
Call GR 1-0775

Central 924-0452
Garrison 342-2587
Van Horn 254-8111
West Junior 421-1453
Westport 931-3439
(Call after 6:00 P.M.)

Armchair classes may be
held in your neighborhood
in somebody's home.

of Extended Services - Division of Adult Education
School District of Kansas Cityr Missouri
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From the Desk of the

RE(...1.M.COORD/Mik

Ira its broader tte purpose of the Adult Basic Education

Pregame is to improve the climate of oar poverty community by bringin8

a broad based and informal program of basic education. Adult Basic

Education is designed as a new approach to providing educational ex-

periences for adults -which will increase their know/edge and uedere

standingst, change their attitudes and valuest, end enable them to scam

quire new skilis,

We go frau here to the Department of Recruitment Which is the

foundation of the program, The primary approach lies in face-v..4mm

contact with the target population, The key to successful recruiting

is the motivation of people who are not receptive to formalised learn-

ing situations to cementer a variety of Adult Basic Education programs,

Our recruiters must possess the following characteristics in order for

ow recruitment efforts to be successful:

(1) ability to motivate people
(2) ability to relate well to people
(3) ability to get along with people
(4) flexibility (with emphasis on wetting hours)

In the baths:de& it is important that our "vomiters be well Imo

formed of the promm needs and sensitive to the needs of our hoe&

oorep uneducatedi, ombiereducatede uneryloyed and underemployed citizens°

'May truly =1st feel their job as recruiters in order to be responsible

ones.

The recruitment division will not be effective unless the recruiters

believe in their producto in order to sell it suscossfullIy. mete ate

titudes must be with feeling of importance in what thev are attempting

to doo end that they toe are important to the progras6
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RECRUITERS ARE A MUST7

administrative staff, t

"professional vs0 pare-

- 2 -

by the recruiters having a firmly committed

mo will be committed. There is no room for

sional." A staff that is not together in

its presentation has a ?rr.,,Lain of non togetherness9 which, will result

in total failure.

Results can be gaineE --zith the following in mind:

(1) 7-3eisitom'' from administrative problems

(2) Tjammaent coordinated efforts
(3) Emmarb team conception

Ilovever9 the recruiters t...immselves must be free of hangups that would

result in inefficiency.

There must definitely be complete control in =le area ot recruit-

ment by the individual directly responsible. Recruiters should be

on a three month probationary period. However, if proven satisfactory9

there should be a chance for advancement for them. It is my feeling

that by not creating dead-emE jobs you will eliminate built in

hassards.

.Jakaulski...I..NEYBEEERE

I. Canvass neighborhoods in their assigned areas

a0 door-to-door contact
b0 business establishments
e0 inter-agency contacts
d. various 4.ther types of recruitment as so directed
e0 meet itL burch groups, civic and social as well
f0 recruit homes located in the poverty communities

which will serve as class locations for residents
of the target areas

g0 recruit people for participation in our program
learning Can> 1,1I'
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Pol Speciallxte Tbie inelvidual could 141.15o 43erve

the capk.Ntity 415 Assi.statlt 4:kloraitator,,

Thcne obould aAwayo he svmetittuFs const:T7tetive fov rev.ruitex in-

1.7olvearev-,:.: In ate t;:ase of iacleMout weathet.., we haw an fx.Woor wcink

elnd for any emergency that m4hi:. 4)31 emergency work file

oya ha:A at ail timeE, ftx receuitix uzage, It haa been established

95:4 c3f recrultre dme gouid be tiiv,47,t in the field It is

a vitki%, to n,w.c7.1t a great of, ofilde 'cerk for them.

A.,,PORT
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R.eitltioll-, a t':4-1t.1 of 247 1.1-f-rcns L. the. targt,,t beave been

VallotKs types of reervitm'at efOrto helm ocmirred dm.rang

thi5 They ar,t -10.1vift

172



FILMED FROM BEST AVAILABLE COPY

(9)

0.)

'f,

T

?, 3 3)

-

zo

V!:1.,;"1 Q;LaTITIJist

10.1 110.Wi; LJA xd Wi::!::.1562'.Mellti.; to ,.1.,re,".;7v,5 an

,;Tut

Ar1,1 mtOCacd -,--et.ruitran.i: 4erzt-

xf:1:5,!c Idot-.1.1... as a pavi 17.4 CheIT vark

cf,T...q7 a peri.od k4ithca.q: divat su9ervV&Ionc,

ATER-AUNCY C4)0PERL7,,A0N.

Totit.'e hafi haenwech ateampticil 11-3ter -agency eooeration,

hEma! kd 4:41o.11ely 'with E-he Lallowiaw.

Mi*sourl Sti-Ae E110,m1tent Sec:vrity
Opemtion Mein 51,...re.R1

Jac.4aolt CouLty Wkaize Olfiw
Ccmceat:imtaii. Enplt-ing; Off14*
14ex:RIra>en:111A,2

8kCL1 4:: -.:41}1. ;() ?li Lr, j'

Nfatly ot nen 41:1,7e ,Ivun ,Ath op:oblx:x113 zind

tn ned vrJ:.a1::ra'A: 3Orri.,41

173



FILMED FROM BEST AVAILABLE COPY

As in any operation, there are problem areas. Two of our major

handicaps have been transportation and inclement weather. It is hoped

that when weather conditions improve, mcyre participation in our Pro-

gram Learning Center will occur.

RECRUITMENT NEEDS

It is mandatory that; the following information be submitted reg-

ularly to the Recruitment Department:

(1) Feedback on all present enrollees
(2) Feedbaek On all new enrollees
(3) Feedback *n enrollees in the Programmed Learning Center
(4) Feedbadk on new enrollees in the programmed Learning Center

It is necessary that complete coordinated efforts in this area ex-

clusively be 100%. It is also necessary that cOmplete control be at

the maximmn level,

MOLDING PURER

There is no concrete way of holding clients after reaching them.

One of the most effective way to hold client interest is to keep in

contact with them at all times which is Libeled in our operation as

"follow-ups. The second best method for holding power can be obtain,

ed by visiting the claims that have !nen recruited at least once per

month,

MCC121,---.M..11MEETA

The following concrete accomplishmmts have been made:

(1) Seven Arm Chair C1aaae in vperation
(2) Programmed Learning Center Participation

There are many persons throughout our community in need of basic

education. We sincerely hope our untiring efforts will enable us to

readh the majority of our people who aye do desperately in need of eur

services.
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1. 6 -

OBSTACLES IN RECRDXTINC

The following is a list of some of our clientsg reasons for not

participating in our program:

(1) Too old
(2) No transportation
(3) No babysttter
(4) No teacher intxrest
(5) Inconvenient
(6) Physical handicaps

Sh7
(8) Nothing to %Tear
(9) Too many preblems that would interfere with their attending

When trying to encourage people to participate; especially the

bard core9 yteumst have an ansumr for all their objections.

glign TEM RECRUITMENT 9gEE:

The Recruitment Department for the Special Project in Adult Basic

Education has proposed the following ihort term objectives for a three

month period: 04ARCH9 APEIL & MAY 1969)

(1) Recruit in large business cower=
(2) Develop promotion pacbets for distribution
(3) Develop more promotion material
(4) Recruit for more Program Learning Canter participation
(5) Recruit for more people to participate in our Adult Basic

Education Program in general
(6) Involvement of more inter-agencies in cur program
(7) Use video tape in recruiting
(8) Provide various types is ineservice training for our rem

craters
(9) Engage in more public opeaking
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RECRUITER SU.GGESTME: 10/28/68

/. Counseling Services

A. Provide counseling for recruits

1. Eaucational

04. Kanaging

EL:onomica

IL Resource Services

A. Provide resource information

1. Sgciel Security benefits

2 V, A. benefits

3, Paid-up ittsurance

III. News media

A. Keep in touch with newspaper t'reading)

Salesmandhip

A, Low pressure

Informativu

C, Result getting

V, Securing teeemation

k, Develop ability andier technique of finding out what
you want to know without really asking,

I, employed

2, under employed

3. educated

uader educated

5, e?..c,
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VI, Neetingg

A. Take Coe luitiacive to attend

1. Community meetings

2. neighborhood clubs

3. PTA

4. etc,

VII. Develop technioses for determining why the 'herd core do not
respond favorati7
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AMATISENENI,...12aLADIO frEtE_M...M.__ou=rms.

ADULTS
Free Basic Education
Call - 471m0775

/I, ADULTS
Learn tile 3 FOS Free
Call m 471-0775

III. ADULTS
Earn an 8th Grade Certificate
FREE
CAll m 4710.0775

IV. ADULTS
'Wed au 8th Grade Education?
Earn it at no Cost
Gall 471..0775

V, ADULTS
In Need of an 8th Grade Education?
Enroll Now! PREE
Call im 471.4775
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T ll
WE AM MIMIC !WE LESSONS TO AM=

G
**A'
WRIT/

A InINET

5PELL

Ni

ANG UAGE

°Col.
SC1 NC

Eighteen yeara-of 'age and older, Iveekdays, Igoaday through Friday, 1:00 p.m at
the prjamste.ed,14,....L.W.S.....entarger& Y. W. C. A. Building, 1903 Pase0 Boulevard, K8126616
city, Mispouri. liar store ildonaation, vall 471-0775. BETZER, i - COM ABS SZE US1
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FOR DIMEDIATE RELEASE

TO: All News Media

PROM: Office of the Recruiter Coordinator

DATE: DeceMher 17y 196L

RE: Federal Crant for the Spacial Project in ADULT BASiC EDUCATION

The School Districk of Itanaas Cityy Missouri received a grant

from the Department of Tiealthy Education and We Uwe through the

Office of Education in Washingtony D, Coo for a Special Project in

Adult Basic Education that is now under way, This program has Arm

Chair Classes in pica:m=88y and a Programmed &saran Center,

The main objective of the program is to provide in 18 weeisay an

adult with less than an eighth grade education an elementary eertifica

cate. 221IS PROGRAM IS FREW

Any adult interested in earning an eighth grade eertificateg

please contact the Center at 1903 humpy Kansas Citro Hissouris er

call - 471:47750
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Adults - Want to..got an eighth grade certificate?

This message is for Yttg

If you are eighteen years of age and older and in need of basic edu-

cation. grades one through gal, you can enroll now 'without charge.

This is your second chance: Adult education has helped thousands of

men and women to get a better job9 to get salary increases, to live

happier and fuller lives. In today's rapidly changing worlds adult

education is not a luxury, it is a necessity of adult life. Brighten

your life by enrolling in an Adult Basic Education Class, Start mow

to prepare yourself for the change - in, your neighborhood, in:your

community and in your nation. Find ant what kinds of basic educa-

tion classes are offered. Remedber it's free'. For more information.

call - 471-0775,

DON'T PUT OFF Tammmum MAT
YOU CAN DO TOMS
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ADULTS - LEARNING NEVER ENrS

Are you in need of Basic Education, grades one through eight? Is

it too inconvenient for you to join one of the ongoing classes in

your community? Why dent you enroll in the PROGRAMED LEARNING

CENTER at 1903 Paseo Boulevard, Kansas City, Missouri? The Center

is open weekdays, Monday through Fridayo 1:00 PM° to 9:00 11,14.

Choose your own hours, and progress as East as /mean. Ws free

For more information call 471-0775.

182



rz- MED FROM BEST AVAILABLE CO'

SPEED YOUR EDUCATION
By

Coming to the Learning Center
Y. W. C. A. Building
1903 Paseo Blvd.

Monday thru Friday
1:00 p.m. to 9:00 p.m.

Earn an 8th GRADE CERTIFICATE
FROM THE KANSAS CITY PUBLIC SCHOOLS

A teschet will be here to help you
use the oaterials and equipment.

Progress as fast as you can.
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LESTRICTED FOR

ADULTS ONLY

IS TINE RUNNING OUT ON YOU?
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THE ADULT BASIC EDUCATION
PROGRAM IS DESIGNED EX-
CLUSIVELY FOR ADULTS 18
YEARS OF AGE AND OLDER.

WALK IN TO OUR PROGRAM
LEARNING CENTER, 1903
PASEO FOULEVARD,
KANSAS CITY, vassouRI

COMPLETE
YOUR EIGHTH GRADE

EDUCATION
N O W

IT'S FREE

CHOOSE YOUR GWN HOURS

THE PROGRAM LEARNING CENTER IS

OPEN WEEKDAYS, MONDAY THROUGH

FRIDAY, FROM 1:00 P.M. TO 9:00 P.M.

*PROGRESS AS FAST

AS YOU CAN*

THE TIME IS NOW
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FOR MORE INFORMATION CALL:

471-0775

JOIN THE PLC FOR ABE

IT'S FREE!

LEARNING NEVER ENDS

GET INVOLVED
BE A PART OF

THE ADULT BASIC EDUCATION
PROGRAM

RECRUITMENT DEPARTMENT'

"SPECIAL PROJECT"

8 LI-
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REr.4.11"t ITER

We hope you'ytt no
but we have a job
We will stay with
just to prove we

Reading, writing
are not taught to
So come out and I.
and you too will

MEMO

offended at the things we
want o see thrcgh.

it until the end,
ve your 2rienã .

Or,

ad arithmetic,
che tune of the Eickory Stickrj
t free basic education,
oon take a paid vacation.

RESPECTspe'ls respect,
P L C has the saw!, effect.
By now you can see these two connect,
if you have learnIcg you can collect a check.

Our job as a recrQiter mez.2, more almt just that:,
were out everyday to find out where youre at.
So if you want to get in full swing,
join the P L C9 ath "do your thing."

CALL US: 471-0775
OR

WRITE: Adult Basic Education Program
1903 Paseo Boulevard
Kansas City, tiissouri 64108
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Yoxa Attention Please

Recruiter Prayer

Now I lel, me down to sleep
and pray c.O Cod is you I meet.
That I might somehow
seek you out for oelf
improvemnt without a doubt.

Bless my path of 1,ord I pray
throagh Iv tasks from day to day0
lam diankful fox things I've done
aud hope sincerely to reach everyone.

If I should die before I wake
I pray that somehow a better
life for you I've helped to make.

LET US HELP

You.

CALL US: 47l...0775
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Recruiter

MONDAY TUESDAY WEDNESDAY

TIM SHEET

THURSDAY

Mona of

FRIDAY SAT'7DAY

I.111101*.4101.0,100naslyeaw uosiewl.101~IsaMarftro . ........18111.1MyiNILI.ON ^1.1.,.......W.1

RIWWWWWSWA.0411.ersOMONNIMt WanaPnwavamana....M...111.1rinOw

meOCIONNIMIMIVINC10.0701111.11uVIONNOWOntr.r.
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..ROGRAVI L?ARNING CENTER

NAME

ADDRESS

PHONE

nezaTURNE DIVISTON

STUDENT WITHDRAWAL

RFASON FOR WITIIDWAL:

,altammINIS.M.41.1.71.01111...01111104.
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TkaLt.ic:, 1.7 Iv Riu.ruitiag

ritt&cruit.r

oftr, 41./Nee

I.

Date-

A. Introductiom

1.

2.

b. Purpose

1.

2.

rirftorner.awbalkile.o.731120U.V.UT1+7=1.347:41.11*4....10tla VOW..

C. Results

.2.

II. Comae:tits:
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III° rellaro-up Report: of Absentees and aropoutu,

A. Abnteea

1. When contacted (Date) :

2 Where contacted:

3. Results of contact::

B. Drououts

I. When contacted

2. Where contacted:

3. Results of contact

.11.10ftp

11_?5

.....noveaewheaftNeftaa.....r...,

4.10.Thalgar.140.110
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DOROTHY ALEXANDER,
Recruiter
Area #4

TACTICS USED IN RECRUITINC

A. Introduction:

Hello, l'n Dorothy tdexwnder, a recruitt,r For the Special

'Project in Adult &&ic Education through the Board of

Education, Ransas Cizy, Nissouri.

B. 12M22.1.

Wecre trying to reach adults who might be in need of ABE.

The progrm is free. The only cost is a few hours c your

time.

C. Results:

1. I found a lot of people who were interested that day
only.

2. Some do not ouelify for our program.

3. Others -- participation in our program.

D Comments:

1. To keep the perrple interested, you cannot let any time
lapse.

2. Continue showing interest by personal contacts.

3. Follow up on students are a must.

E. ESILIMISIWIELof8_23112Et922.425L1,122.23.111:

1. Abseatees:

Folloq up reports were made as soon as I found

they were absent, usually at their home. Result

of some Follow ups were most of the time, the student-

had been ill and eager to return to the next class

196
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2. Dropouts:

With emphasis on dropouts, contacts were nade the

maut day in the homa, or t work if feasible. Re-

garding thi type of contact, various reasons ware

given. Sow: of the studenta rturned and others did

The important thing hert is to always secure a

reavon.

F. Remarks:

Success of auy operation ia teamoork. The following must be

a part of recruitment practice,3:

(I) Working Freedom

(2) Good Communication

(3) Little formality aud more basics

(4) Utili:gation of effective idtas

(5) Chance for advancement

(6) Fee/ing of being accepted as a part of the staff

The feeling of being accepted on the jo'o will always enchance

the possibility of 41 good working relationship.
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THE CALL
Kansas City, Missouri

November 8, 1968

cf

,

Fd "

it;!; tiv.=; u Zahl

Something new has been added to meet regular evening school
to tile adult basic education pro- hours. Some individuals desire
gram in the Kansas City area. many hours of work and others
."A Programmed Learning Ceti- find time for only an hour or
ter," long al dream of adult so.Someenrolleesrequire much..

; education leaders, has become individual .help. Other persons
a.reality; it provides instruction who are. enrolled in other adult
for persons at any hour of the basic education classes find the
afternoon and early evening five need or deMre to increas?. learn-
days a week.. ing time, and they ray visit

. The Programmed Learning 'rthe Center for further instruction.
Center, which recently opened The Programmed Learning Cen-

; at 1903 Pasco includes space, ter is the answer for all of these
materials and instructional assis-
tame for the basic education Any person in the area may
learner who takes the tithe to enroll for the. instruction. He
attend. The center is open to needs only to report to the Center
the public. Enrollees will have and talk with Mrs. Emmalyn
the opportunity of learning to Austin, the instructor in charge.
read and.Write, improve math- After evaluation, the person will_
ematical ability, further, their be guided toward improvement ,

skill in reading comprehension, in his area of need.
language usage, spelling, health The .:Programmed Learning
and social living. The center is Center is operated as a part of
a far cry from the traditional the Special Project, an 'experi-
classroom as most adults mental specially funded program
remember it. of adult basic education under

Persons are taught individu- ..the immediate supervision of
ly. Instructors will determine the 4 William R. Tillmon through the
needs of each person and he' DepartmentofExtendedServices,
will be guided in learning only the 'School. District of Kansas
those subjects needed for person- City, Missouri.
al satisfactionand improvement.. Futher information may be

Programmed materials, the secured by. calling ..GR. 1-0775
latest equipment, innovative and - -
creative techniques will be used
to move each person to higher
levels of achievement. 'The ses-
sions are designed to stimu-
late he W interest in learning as
a result 'of the exciting and;
'unusual techniques employed.:
The hours are from 1-9 t

'Monday' through Friday.
Persons: f'may ( seek . further:

education.at the Programmed.
,Lea.rning, "Center for many:
'r'ea'SOns. SOMetime jobs demand:
Increased *learning- in the basic
edueition area and an individual
cannot arrange his work schedule!

146
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THE CALL
Kansas City, Missouri
November 8, 1968

P' 7iTi r rttp
t.ted Lij i.th7V; &t. Vv) t ski

By

Coming to the Learning Center
y. W. C.A. BUildhig

1903 Paseo Blvd.

,

Monday thru Friday'
1:00 P.M. to 9:00 P.M.

ve,

Earn an Elh GRADE OLkid

T DIM THE

KANSAS 'CITY PUBLIC

gM11101,34-

A teacher will be here to help
you use the materials and
equipment.

Prokress as fast as yOu can.

F .EE!!

.,;
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TmE CALL EMSAS Crilf, En, M 4.RCH 1.3, 1969
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By JOYCE J. BROWN
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y rail a
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Mrs. Joyce J. Brown, recruit-
er coordinator for the Special
Project Adult Basic -Education
program of Kansas City, is in
charge of working with people
in the community to show them
the necessity of education for
persons of all age groups. This
is the first in a series of ar-
ticles directed to show the.basis
for this organization. Mrs.
Brown's office is located in the
Paseo YWCA building, 1903 the
Paseo..

Adult education can play a
major role in.

I. Providing a second chance
for school dropouts.

2. Cutting down welfare costs.
3. Pr oviding educational

learning for new job skills.
4. Guiding the undereducated

parents, and maldng them
better parents.

5. Developing more effective
solutions for problems of
modern life through an en-
lighted citizenry.

Many commttnities have made
great progress- toward solving
some of their most serious 'prob-
lems: Frequently, this has been
done through adult education
programs, sponsored or co-
sponsored by their public
schools.

In our community, adult edu-
cation is a cooperative venture
in which the public schools,
government agencies, men's
and wornen's clubs, libraries,.
colleges and universities, local
business and industry all work
together to identify, and through

'educational help, solve com-
munity problems._

,Is Our Community
Feeling The'Effects

Of Undereducated Parents?

It is an accepted fact that
parents "hand down" .under-
education to their children.

Parents who do not have a high
regard for education, who have
never been inside of a public
library,, who have little or no
contact with the cultièfliè
live in, rarely have children'
with a strong motivation to com-
plete their education. From
such families come life-time re-
lief recipients, criminals, and
multitudes of men and women
with little or no appreciation
for the finer things in life. We
have started to experiment with
different techniques to boost the
cultural level of parents of po-
tential dropouts..

Are Our Citizens
Enlightened Voters?

A community IS enlightened
and progressive ein solving its
problems if large numbers of
its citizens are open minded
and eager to learn. Public
school adult education programs
are the most ac.eessible and
least expensive way of provid-
ing continuous learning about
government affairs, school prob-
lems, urban renewal, mental
health, traffic problems, ju-
venile delinquency, human relae
tions, aging, and national and
international affairs.

If you are over 18 years of
age and in needrof basic educa-
tion, grades one through eight,
you can enroll now without
charge. This* is your second
chance! Adult education has
helped thousands of men and
women to ciet better jobs, to

148
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get salary increases, to live
happier and fuller lives. In to-
day's rapidly changing world,
adult education in not a luxury,
it is a necessity of adult life.

Brighten your life by enrolling
in an Adult Basic Education
class. Start now to prepare
yourself for the changein
your neighborhood., in your com-
munity and in your nation:
Find out what kinds of adult
basic education classes are of-
fered.. Remember it's free! For
more 'information, call- 471-OTIS.

ADULT EDUCATION
PROGRAMS

Adult Basic Edncation
Adult Education and Learning

Center, 1903 Paseo, Kansas City,
Mo., GR 1-0775
Central 3221 Indiana,,

Kansas City, Missouri
Garfield 421 Wabash,

Kansas City, Missouri
Garrison 531 Tracy,

Kansas City, Missouri
Van Horn 1109 Arlington,.

Independence, Missouri
West Junior 1936 Summit,

Kansas City, .Missouri.
Westport 319 East. 39th,

Kansas City, Missouri

Llome Economics And
Family Life Education

Register through the Off
of Home Economics and Fa
ily Education, BA 1-7565,
tension 233.

High Sehool-Personal
Development Courses

C en tr al 3221. Indiana,
Kansas City, Missouri

Van Horn 1109 Arlington,
Independence, Missouri.

West Junior 1936 Summit,
Kansas City, Missouri

Westport 319 East 39the
Kansas City, Missouri

Adult Vocational-
Technical Education

Man p o w er Development
Training Program, 2323 Grand,-
Kansas City, Missouri, 421-7280.

Vocational-Technical Educ a-
tion Office, 1514 Campbell, Kan-
sas City, Missouri, 421-0295.

Practical Nurse Education,
Trade and Industrial Training,
Technical Education, Business

Education, Distributive
Education.
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' By JOYCE DitOWN

The school district of Kansas
City, Mo., through the assist-
ance of a grant received from
the Departmeet of Health, Edu-
cation and Welfare Oflice in
Washington, D. C., has an on-
going Special Preject in Adult
Basic Education. This program
has six Arm Chair classes in
operation and a Program Learn-
ing enter. Several recruiters

woaking in the Watkies
and Wayne Minor area to set up
a seventh class.

What does the term "Arm
Chair" mean? Arm Chair sim-
ply means that classes are held

Ff.) - rfi c,). 4A pa
vStipus' 164

n
Li

e'r Liz tree

in someone's home. Yes, the in-
stractor comes to you. There is a
need for a mia-imum of eight
students to participate.

What is the "Proglaam Learn-
ing Center?" The Pragram
Learning Center is designed ex-
clusively for the purpose of pro-
viding a convenient time for you
to increase your loowledge.
The center at 103 the Paseo
is open weekda-s from 1 p.m.
to 8 p.m., Monday through Fri-
day. AD illstructOr IS at the center
at all times. Come in and use
the various iypna of equipment.
Progress at your own speed.
You may wish to come tu a
short period or for a long one. It
all depends on you.

In its broader sense the pure
pose of Adult Basic Education
(ABE) is to improve the climate
--ef our poverty community by
r,rjaagin;.; a broad based and in-
formal pmgrani of basic educe-
Eon and corommalty services di-
rectly into the homes of our pov-
erty citizens. ABE is designed as
a new approach to provide edu--
catianal experiences for aduits
which will increase their knowl-
edge and understandings, change
their attitudes anti values, and
enable the acquisition of new
add's.

More convenonaI programs
have retained the traditional
formal classroom approach for
providing educational exper-
iences for the undereducated.
Programs designed in this man-
ner are frequently too threaten-
ing for the large segment of pea-
pie who are most in need /of
this service.

The main objettive of the
Adult Basic Education program
is to pievide in 18 weeks, an
adult. with less than an eiglath
grade education an elementary
eertifkate. ;

THIS PROGRAM IS FREE!
All it will cost you is your time.
If you are 18 years of age and
older, and in need of basie edu-
cation grades one through eight,
enroll now.

For more information call 471-
0775, or write the Adult Basic
Education Program, Y.W.C.A.

1933 Paseo Boulevard,
Kansas City, Missouri 64108. We
welcome your participation.

201 14.9
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RESEARCH NEEDS- TEACHERS

1. Information about each class

Teacher's name
List of students
Location of class
Materials actually used
Equipment actually used
Names of teacher aides
Actual duties of teacher aid

2. Information about each sturient

Number of hours per week in class
Number of times timid each machine
All test results
Date entered class
Attendance and reason for absences
Date dropped out and reason
Transferral to other classes and reason
Referral to counselor and reason
Referral to any other agency and reason

3. Monthly report

Learning problems
Techniques that apparently stimulate interest
Techniques tried that apparently do not stimulatz interest
Techniques that apparently accelerate progress
Techniques that apparently do not accelerate progress
Changes in technique and reasons and/or results
Changes in materials and equipment and reasons and/or

results

OTHER OBSERVATIONS

Recommendations, insights, experiments and advances.

. 150
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CHARTS POSTED ON WALLS AND BULLETIN BOARDS
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CHARTS POSTED ON WALLS AND BULLETIN BOARDS
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CHARTS POSTED ON WALLS AND BULLETIN BOARDS
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TECHNIQUES THAT APPARENTLY STIMULATE INTEREST AND ACCELERATE PROGRESS
TEACHER A

1. More than anything else, a feeling of respect and friendship generated
from teacher to student.

2. illscussing strange, interesting, or mysterious topics like the Lochnees
Monster, Abominable Snowman, Flying Saucers, Nature's Alarm Clock, and
Fossils.

3. Being a good listener when the student needs a sounding.board.

4. Pandering to the specific individual imferences and interests of each
student in reading material and examples.

5. Being honest about when they're wrong if they already know it. If they
thought the teacher would lie about this just to keep them moving they
would lose respect for their teacher and 63r themselves. Too much sweet*e
ness and light is phony and they know it.

6. Working toward the goals that the student has set for himself, both
scholastically and vocationally.

7, Encouraging friendships and diccussions between students. Some students
have expressed preference for being taught in pairs. (Only one wants
100% atteution of the teachers).

8. Keeping students excited about what is ahead of them (in a week or two),

9. Convincing students (subtly) that I can contend with any learning problem
they have (Call this " confidence in the doctor").

10. Using machines. Gimmicks are interesting and give the student the feel-
ing of learning something (because he's doing something) whether he
really is or notl There is less pressure on him, too.

11. One thing that causes noticeable water treading. So far, at least,
to teach basic phonics to people with reading levels of grade 4

or ovr is not as successful as teaching it to nonreaders. More'

research needed here.

12. Being sure that the student feels some satisfaction every day. Point
out his progress to him from time to time. For example, compare
previous and current papers.
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ARMC HA IR TECHNIQUES

TEACHER F

At the beginning of the first meeting of an Armchair class, the

instructor explains:

1. The group members are not competing.
2. Each group member has a different background, knows and does

not know different things, and all will be working in
different areas.

3. Members of the group did not stop learning when they left
school. This program will help them use what they already
know in new ways.

4. Group members will be studying things they want to know about,
things they can use in their day to day lives.

5. The instructor learns fram the group also. Learning is some-
thing we do together.

6. By attending these meetings, the member har already accomplish-
ed the hardest task, that of beginning.

In the first group meetings, the importance of success on the

part of the group member cannot be overemphasized. There are several

special techniques which seem to give the group member this success

and, at the same time, give the instructor valuable information about

the people in the group. Even though later on group members will be

working in divergent tasks, these group efforts, with each working at

his awn level, give- the group a spirit of togetherness, some know?

edge of each other, and smooth the way for later admitting, "I don't

know this."

"SOME WRITE, SOME TELL" is the first of those techniques. This

technique is used to give early success, full group participation,

and to give information to the instructor concerning the group

member's ability to perform academic tasks. There is built into

this technique a face-saving out for the illiterate and the very

insecure, and even the most flustered can get a sincere smile and a

warm "That's fine" from the instructor.
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The instructions for "SOME WRITE, SOME TELL" are and

must be kept that way:

As a group, we are interested in helping ourselves
and each other. We need to get to know one another.
Let's start this way. Let's tell what we did yesterday.
We'll not just talk, though. Why don't some of us write
dawn what we did and read it to the group while others
remember what you did, get it straight in your mind, and
tell what you did. Now if we told all Ole things we did
it would take as long to tell as they did to do, so just
hit the high lights, the big important things we did.

The reGults of this technique are sometimes unusual but always

interesting to the one talking. Sinr:s, they know what they did, they

display confidence in the telling. Since no group member is forced

to write there is no pressure to do more than the member thinks he

is capable of doing.

The "GO ON" technique can be used with r;roups where the lowest

skills are at least second grade. Here the purpose f.s to gain

confidence in the group member's dbility to get an ir4.a in mind acid

to put something down on paper. Ultimately, this idc, should help

reading comprehension by overcoming the stumbly, one-word-at-a-time

approach and helping the group member see and think of more than one

word at once. While this technique can be used in the first class

sessions, it also has value later on in developing ideas, creative

writing skills, and reading comprehension. To prepare for this

exercise the instructor develops two or three general titles such

as "My Favorite TV Show," "The Worst Day of My Life," or "The

Place I Would Like to Live," with each using personal references so

that the group member will be writing about something that he knows

about. After being certain that averyone has pencil and paper and

is ready, the following instructions are given:
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This is a timed exercise to help you write better.
We are going to write about something we know. The idea
is to keep writing. If you don't think of anything to
write, start with your name. If you run out of ideas
write your last sentence over and over until you think
of something new. Now you never heard a teacher say
this before, but spelling, punctuation, and grammar do
not count. All you have to do is write. Now pick one
of these subjects and start writing.

After everyone has started to write, the instructor says:

We will write for minutes; you still
have minutes left.

After reading the papers, later you may have the group read

their own; the instructor can always find an idea to use to

promote discussion and a way to praise both individual and group

effort. From the misspelled words, the instructor can begin a very

practical spelling list.

Most of the words used in a functional spelling list can come

from "THE NON-SPELLING TEST". This technique can be just plain fun'

for the group members and is a painless way to introduce the often'

feared "spelling".

Now I'm going to ask you to do the most difficult
work I'll ever ask you to do. To do this properly, you
must not know how to do it. This is a spelling test
(emphasis on test). Number to 15 on your paper and write
down words you don't think you know how to spell or words
that are always hard for you to spell. That is why wA call
this a non-spelling test. To be right you should be wrong,
but do the best you can. I promise not to count the word
wrong if you do spell it right."

In the non-spelling test as in all the other work the 1.structor

must maintain a friendly, positive attitude. The group meeting must

be enjoyable. Even the spelling tests!
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ARMCHAIR TECHNIQUE (PART II)
TEACHER F

In starting where people are, a good common meeting ground is the
ability to talk. For the instructor this means the ability to ask questions
about things the people know and the ability to listen. As slow and painful
as it sometimes is - especially for a teacher used to controlling the class -
the firststep for the academically unsuccessful is the ability to communicate
accurately, and this means student-centered, free conversation.

Analysis, but not criticism, of what is said is the next skill. The

practical application of the rules of logic is not the exclusive property of
college students. Oral vocabulary skills must lead the way for reading and
writing skills. The learner must know the sound of the word before he can
read it and if he has used the word it becomes a part of the contest to under-
stand other words rather than become a problem within itself.

Listenitv; and interest levels are usually above reading levels in the
adult learner. These strengths are used to build initial self confidence in
reading skills. To do this we simply discuss the subject matter before we
read it.

The bridge from talking to reading is the instructor's oral reading of
meaningful material. The instructor has been mostly non-directive, but in
the selection of the proper reading material the instructor sets the path
the adult learner will follow. The material may be from one of two sources.
It may be from a source familiar to the class, i.e., the Reader's Digest,
Life, etc., or it may be from the actual teaching material the instructor has
elected to use. The instructor reads the material aloud, slowly and careful-
ly, explaining as he goes, giving context clues and stressing vocabulary.
He, tn short, reads aloud the way he would have the adult learner read if he
could. Comprehension, specific recall, and vocabulary questions are asked
and answered orally.

Next the instructor follows the same pattern, except the answers are
written out by him on paper or preferably on a chalk board. Througho.'t th's
process the "WHY" of each question is stressed so that the adult luaL.tL, is

not answering questions for the sake of questions alone, but rather, he
answers the questions for a specific purpose to develop a specific skill.

Finally, the adult learner reads and answers by himself. He then checks
his own paper from the printed material. He has never "studied phonics";
that was learned in the sound of the instructor's voice. He has never heard
of context clues; he simply discussed what was read. And no one ever said
"I'm going to begin to improve your reading"; he just started talking about
things he already knew. There are limitations to this method. It works
better with two or three learners starting a reading program together. It

would have to be greatly modified if the learner had no reading skills at
all; it takes time.

One student inter criticized the instructor for being too willing to
talk about things in the community. Another who was forced to discontinue
class for some two and a half months came back saying that first of all she
wanted to study that saying (an Arabian Proverb) that we were "one" when she
left. She had never known reading to be so interesting.
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CURRICULUM OUTLINE FOR UPPER MATH.

A. Steck-Vaughn Mastery Test No. 1 (placement)

B. FRACTIONS

1. Fraction Rovinw Test ( teacher's)

2. Analysis and remedial work as need is indicated by tests.(above.emastery
and Fraction Review)

3. Remedial work- S.V. Bk. I- pgs. 33-63 (as needed)

4 "Banking- P. O. Money Order" (63-a)

5. Roman Numberals ( 63-h)

6. Fraction Review Test (repeat to check growth) (T-1)

C. DECIMALS

1. Decim41 Review Test (teacher's) (T-2)

2. Analysis and remedial work as need is indicated by test (above Mastery
and Decimal Review)

3. Remedial Work- S. V. Bk I- pgs. 64- 96 (as needed)
(a) Reinforce with selected work in the Sullivan Series and/or

Stein's Refresher Mathematics as need arises for different
approach or additional work.

4. (Extra) Division Problems with Decimals (my own) to be assigned if
needed (X-l)

5. Decimal Review Test (repeat tr elhc-;1. , (T-2)

D. PERMITS

1. S.V. Bookll - pages 1-12

2. "Ball Game Scorer" (12-a)

3. S.V. Book II, pgs. 13-22

4. "Mkiltiple Discounts" (22-a)

5. S.V. Bk. II, pgs. 23-26

6. Percent Review Test (teacher's) (T-3)

7. Extra work on Percent-Interest (remedial) X-2

E. MEASUREMENTS

1. Common Measures
(a) S.V. Bk. II, pgs 27-34
(b) Common Measures Review Test (teacher's) (T-4)
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2. Geometric figures and measurements

(a) S.V. Bk II, pgs. 35-33
(b) "Meters" (38-a)
(c) S.V. Bk. II, pgs. 39-55
(d) "Graphs- Line" (55-a)
(e) S.V. Bk II, pg. 56
(f) "Graphs- Bar" (56-a)
(g) S. V. Bk II, pg. 57
(h) "Family Budget" (circle graph) (57-a)
(i) S.V. Bk II, pgs. 58-59
(3) Review Test-Geometric Figures and Measurements (teacher's) (T-5)

3. Finding missing factors
(a) S.V. Bk II, pg. 60-61
(b) "Installment Buying" (61-a)
(c) "Fire Insurance" (61-b)
(d) "Interest-Bank Discount" (61-c)
(e) S.V. Bk II, pg. 62-65
(f) Review Test- Missing Factors (T-6)

F. EQUATIONS (Algebraic)

1. S.V. Bkfl, pgs. 66-70

2. Review Test-Equations (teacher's) (T-7)

G. RATIO AND PROPORTIONS

1. S. V. Bk II, pgs. 71-62

2. Review Test- Ratio and Proportions (teacher's) (T-8)

H. GENERAL REVIEW- Making Sure (all pgs. S. V. Bk. II)

1. Pg. 83- Whole Nos. 8. Pg. 91- Home Probs.

2. Pg. 84- Fractions 9. Pg. 92- Business

3. Pg. 65- Decimals 10. Pg. 93- iables and Graphs

4. Pg 86-67- Percents 11. Pg. 94- Taxes and Insurance

5. Pg. 88- Interest 12. Pg. 95- Equations

6. Pg. 89- Savings and Interest 13. Pg. 96- Ratio and Proportions

7. Pg. 90- Measurements

I. Steck Vaughn Mastery Test No. II
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PROGRAM FOR TEACHING SAM HU4 TO READ AND WRITE

1. Assessment of what he already knows well:

a. How to write (lot spell) his name

b. How to print and write many letters of the alphabet without
knowing what they are

c. Recognition of S, 0, X.

2. Use of cards upon which are drawn pictures which say the names of
the letters and show the printed letters themselves both upper and
lower case drawn right into the pl.cture. The names of the pictures
are learned, and simultaneously, the name of the letters and their
forms.

3. Once the names of the pictures are learned the pictures are mounted
on Language Master cards. The student records on the card the name
of the picture and of the letter. He uses these cards by himself
for drill.

4. The sound of each letter is put oc. the tape with the name of the
letter.

5. Use of cards upon which printed lower case letters of felt have
ln glued. In one corner is written the corresponding letter in

s The student traces these letters with his writing fingers,
while the teacher helps him say that part of the name of each letter
which is the sound of that letter in a word. At "this point, only
the long sounds of vawels are used and the following letters are
sounded thus:

g= "gu" hard sound
c= k hard sound

qu= kw
x=ks

Only 4 or 5 letters are taught at one time in no special order, one
vowel and some consonants. They are put in combination for pronunciation
.Heavy cardboard letters are used from which the student makes words
from the letters he knows. Vowel-red Consonants- blue Y 'SW- Purple

6. Use of larger cards upon which have been glued various combinations of
letters (blends and diphthongs). The corresponding script letters are
written in one corner. These cards are used in the same way as the
others. The student traces the letters while the teacher tells him
the sound, only this time the cards are mounted onto Language Master
cards, each of which show 3 pictures and their names with the com-
bination in red,one using a combinationAinitially in the word; one
using it in the middle; and one using it at the end. The teacher
records on the tape the sound of the combination and then the names
of the pictures. The student repeats on his tape. Continue steps
4 and 5 all the while steps 6-10 are in progress.
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Page 2
Program for teaching Sam how to read and write

7. Dictation of comma- words from a carefully prepared list. The words
must be regular in spelling and part of Samls every day vocabulary.
He uses cardboard letters to spell them at first; he writes them
later.

8. Use of a growing pile of flash cards & Language Master cards upon
which are written the words which Sam learns day by day. Start
with "hand, and, sand, me, son, sun."

9. Show Sam a short list of words, and have him pick out certain ones.

10. Eave him write notes to people. Have others write notes to him.

11. Match the picture to the word-game.
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STUDENT RFPORT
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SOCIAL SECURITY-UNIT II

Objectives: To develop an understanding of Social Security

eligibility requirements and benefits.

Motivation: Speaker from Social Security Office

Films from local Social Security Office

Booklets from local Social Security Office

Wall Charts from local Social Security Office

Programmed Learning Text-Wages

Other published materials

Teacher made materials

171
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M .erials r.,70 Be Usec

I. Reading - Booklets (furnished by local Social Security Office)

1. Joe Wheeler Finds A Job

2. Mr. Money Wise

3. Social Security For Young Families

4. When To Go To Get Help or Information on Social Security

5. Your Social Security 1967 Amendments

6. Your Medicare Handbook

7. When You Enter A Hospital, How Does Medicare Help?

S. Social Security Information For Crew Leaders and Farmers

9. Special Information for Self-Employed Farmers

100 Social Security (cash benefits)

11. Financing Your Social Security Benefits

12. Social Security Benefits

13. Good News for Household Woikers

14. Wages - A Programmed Learning Text

II. Wall Charts

III. Enercises

1. Fill out cards for Social Security number

2. Fill out cards for request for statement of earnings

3. Fill cut Federal Withholding forms

IV. Rccord Book
(List places of employment)

V. Films

1. Samuel and Social Security (5 minutes)

2. The Joey Bishop Show (15 Oiraltes)

3. Social Security Story (14 minutes)

4. The Quest for Security (Series) (30 minutes)

5. You and Medicare Show
225

(27 minutes)

172



FILMED FROM BEST AVAILABLE COPY

VI. Teacher made materials

Flash Cards

Bulletin Board

Comprehension work sheets

(being prepared, level I sight-veading booklet on social security)

Vocabulary Study

A. Procedure I (list following words on blackboard for discussion, spelling
and usage)

first dam

1. Social Security
2. payments
3. convrItY.itio
4. ftPrOFttS

5. retirement
6. age
7. job
8. tax
9. number

10. public
11. disability
12. finance
13. spouse
14. unemployment
15. insurance

16. expenses
17. widow
18. widOwer
19. wages
20. employer
21. employee
22. elftibility
23. mintmun
24. saAary
25.° covered
26. plan
27. qualify
28. deteruine
29. Federal Government

173
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11. Adults make a list of words from the blackboard and
underline words that they knaw.

III. Make a list of the words that make them think of money.

IV. Make a list of new words. Look up meanings and use in
sentences.

V. Spelling contest

B. Guest speaker: Secured from Social Security Office

second 1. Followed by question and answer period

AAX

C. Divide group into 3 divisions- with group selecting a leader, a

secretary, a librarian and a monitor

Level I

1. Fill out card for Social Security number

third 2. Fill out card for request for statement of earnings.
day

(above cards to be mailed by teacher)

3. Show film: Samuel and Social Security (color-5 minutes)

4. Read: Joe Wheeler Finds a Job and Learns About Social
Security.

Answer questions in work pagei in booktet

Answer teacher made .questions .

Level II

1. Fill out card for Social Security number

2. Fill out card for request for statement of earnings.

(above cards to be mailed by teacher)

Show film: The Social Security Story (14 minutes)

Secure following information from booklets in:

1. Types of employment eovered by Social Security

2. Employer-Employee contribution

3. Number of quarters required for Wgibiiity

4. Age qualification for partial and full retirement

benefits.

174
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Level III

1. Fill out card for Social Security number

2. Fill out card for request for statement of earnings

(above cards to be nailed by teacher)

3. Show films: The Joey Bishop Show

You and Your Medicare

4. Read booklets for following information on Social Security

Benefits and Amendments

1. Retirement

2. Disability

34 Lump sum death benefits

4,, Survivor Benefits

5. Medicare Benefits at ae 65

6. Amendments of 1967

D. Continuation of reading materials for individual groups

Opportunity to view other groups films
fourth
dy Assemble material for reports

Wages- Programmed Learning Teat

E. Reports by imlividuai groupg,ltbloh may be made in the following

manner:

1. One person reporting for the group

2. Report taking the form of an interv ew

3. Panel discussion

4. Skit

Notet In all reading assignments teacher works with group, answers

questions, helps clear up points readers do not understand.

175
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WEEK OF FEB.:7 To . FEB. Z3 1969

""fi *

'.

GET LESSON ON SOCIAL SKCIliii.Y.2-The
Ad* baMe ltdacaten *elan at the Carver
wheel recently had as its special project
a lessen ea Serial Security. The adults were
&ea background information on Social Se-

by lioseph M. fingiewits, assistut dis-
muager- of the local Social Security

offici. Re dioeussed retirement benefits, old
age sad Ituniver's lasurauce, disability bone-
fils, child benefits and Medicare. Ile also
.fundsked pamphlets, pesters, . booklets and
movies. One of the movies was made at
Mbar Whir City, I., VICIS te be released
to one of the local TV thtfion for shawls&
Each class decided apes its method of pie-
seating its findings. The Wednesday class
gave a paiel 'discussion. The above pictme. . .

176

shows the pine), class members, teachers;1
teacher aides and the speaker. First row, I
seated, left to right: Lula McKissick, Phil
Irenwhig, Ethel Roberson, Cynthia Wilma,
Gertinde Mosby, teacher's aide;. Bread* Wil-
liams, Sarah. Lewis, Mary McMullen, Elva
brown, Gayle McDaniel sad Tim* Wren,
teacher's aide..flecoad row, left to right: Ron-
ald Smith, Bode Clark, Shirley Morris, Billie
Jean Roberts, teacher's alias Veda Ilealelte
teacher aide; DOOM Muni& nothert
man, teacher. Mrs. Gladys Mideast teetbpri
goseph M. inglewits, speaker; 'Mrs. Mi Ade
Wilton, teacher; Frankle Douglas, Opal. Ivy,
teacher aide; Twill* Hooker, bertha Boyde
and Ronald Glasgow.

I .
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orrsr
We MK POSTIIIN
*eh PPM" 4111 1.41.0

UNITED StATES GOVERNMENT

RuSiel R. Jalbert, Asat. commissioner
Dna: danmary 2, 1,69TO .for PUblic Affairs

AT= lAndrev Hofer Am 1-L29(a) O.W.
BaltiMore, X/ryland

Paoli Joseph K. Buglevics
s

Asst. District maaagerep
Kansas City, Misseitri

ununar: Specie.). Project on Mu1 astc Education in UMW City, Xissouri

The special project is wilt veil under way. &Sea on the ciomments
of the teachers, teadher's aides dad students it is a great emcees.

Attending the diacOsaidai and clarifies are eighiso-nine students, four
teaeher's aides And tWo telChers. The studenti range in age from 17
td $3 years. All except five are under thirty years of age. The
majority of the students were referred to the class by the Stato
Employment Service and the Welfare Office.

Each day we had a different grouping.of students. We experimented with
various methods and.visual aids in getting the Social Security Story
told. We used pamphlets, movies, slides, felt boards, blackboard, rounli
table discussions and lecture type ditcussions.-

The best method was to give them first the background reasons for a
social insurance program. The film "Before the Day" served this purpose
well. Atter the movie ve went to a classroan for a.lecture and discussion
session on social security.

The following agenda vas used together with various visual teaching aids.
However, the beat visual aid was the blackboord. We put about twenty
words on the taackboard and after the lecture they mere to copy these
words on a sheet of paper. Each time we mentioned the worltduring the
lecture it was called to their attention 'by pointing to it. (Attached

is list of words used.)

However, I'feel that the most "eye catching gimmick' was the drawing of a
face of a clock with a question mark in the middle.. This clock was used
to build up, the story of social security by calling it the circle of your
life, and the question mark was referred to as tOMOrrow. When the dis-

cussion was finished the completed circle would be as per ettadhed sheet,

showing the different types of benefits payable. Since this was a younger

group we stressed disability' benefits first, death:benefits second and

retirement and health benefits last.

The discussion was started by asking the stu4.4.AL. If they had soeial
security cardsi Those that did not have cards or had lost their cards

Pfpr Si/m.479f Ppnge on th. Poyrd,

230
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all 2
. . . .

.

:were 'him* siiplicatiOne for .e, Social secUrity number by the teacher's
aides.. Mile this yea going on I explained the importance of the social
security card and that only one card can be obtained in a lifetime; that
it is similar to their thumb print, only one of its kind, This was followed
with the question "How many have married and still have their card in their
maiden names?" Okay enough we wouli pick up one or two in each class and
also about one or two that had changed their name on our records. (After

'clue we helped them fill out the application by using the 88-5 as a gado.)

After this short discussion we gave them the Form GO-7004 to ocapleto in order
to verify their social security acceimt. The reasons for checking the social
security account was explained especially for those that had not changed their
muss since time of marriage 'and those that lost their cards.

)ercm here on we went to the clock and to the words on the blackboa r 1, with the
qUition, nitow old do you have to be ta obtain a social security care" The
answer wried frail any age to 3.5w 2l and at birth.

I* gaited the person why he said at birth and he said, "Ile have to have a amber
. awry, why not get OM *en we are born?" However, only one out of eighty..
seven said when you start to work you need the social security number.

nice *V had all seen the movie,. "Before the Day" the question was asked, why
%do we hit*, a social security insurance program? This brought out various enema
iblroutp welfare, retirement, old age, disabled:child benefits and others. Then I

. asked if they knew *mons receiving social security benefits? In each class
'1:bort we* several where the immediate family wu receiving benefits and in
several instances a child beneficiary was in the class and currently receiving
'social security benefits.

Hach was asked if they woad mind telling the type of benefit received and *at
they knew about it. None were reluotent. As the explanatton was given the
trite of benefit was patelong side the clock at .the appropriate time. A further
explanation was giVen by social security representative regarding the benefit
and ant additional. benefits 'old in that category and the required quarters of
work necessary to receive the benefits. Here it was pointed out that social
seeurity is family protection for the wage earner, hie wife 'and children.
working and earning the small contribution gave the feeling of indepudende,
a kind of security end protection it the =forms should happen& Several
examples of disability and survivors benefits were given and tbe breakdown of
the type of payments in the Greater Kansas City Area.

Awn the importance or the .A.41.4. security number was stressed. Rom the
employer reports the *mange and how the self-employed maks their report. An
explanation of the trust fund vas given using ?he OASI-83. as a geld*. A
discussion Wu belA on the donfidentiality of social security records. It was
also* indicated *at social security taxes are caspalsory and must be taken out
if the wages of each emigre* by the megloyei and reported regularly.

.

lit
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Now that we established the kinds of benefits payable, the taxes to be paid,
an explanation was given on proofs needed regarding age, marriage, and earnings
with a reminder to keep any valuable papers in a safe place. They were reminded
that social security benefits are not automatic and that an application must be
filed. The only exception given was where husband and wife are receiving social
,security benefits and either or the other one spouses dies, then the surviving
spouse should notify the social security office of the event.

The retirement test was explained and the reasons for such a test at time
of retirement. How this is used when survivors benefits are paid. It was
explained to them that the test for disability is different because of the
gainful activity and the nine month trial work period.

At his time the students were asked if they had any questions about the
social security program. We had many very good questions regarding survivors
benefits--disability, quarters of coverage necessary and even to the reinvestment
of the trust ,:and. They were asked if they knew where the nearest social security
office was. Then the addresses of all offices in the Metropolitan Area were put
on the blackboard with the telephone numbers. They were instructed on how to
find the telephone numbers in the telephone directory for other Federal Government
Agencies.

During the last few minutes of the class an explanation was given on how to
obtain.Federal employment, where to apply for it and some of the requirements
needed for various jobs.

After the regular classroom training other movies dealing with social security
were shown. The rest of the day was taken over by the regular instructor
and teacher's aide. She used charts and various questions and answers based
on the movies and classroom training.

Attached is a question and answer series that has a great deal of merit. It

was arranged by Mrs. Badeau, the social security instructor and.proved to be a
valuable tool as to the depth of our training.

In discussions with Dr. McCampbell and Miss Cowan it was.felt that ye should
use the regular pamphlets and not stress the comic series, such as the Joe
Wheeler Story. They felt that even though the students might have less than
a high school education, they do not want to be referred to as childish by
handing them the comic book series.

All pamphlets were placed on a table in the classroom. The students were
asked to help themselves to the pamphlets. The best seller was the pamphlet
for the young families, the SSI-35(C), the second best was /bur Social Security
"SSI-35," Other pamphlets picked up referred to disability and the trust funds.

The comic book was diStrfbuted toward the end of each class period, and
reference was made only to the questions in the pamphlet tO see if they could
answer them.
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A great deal of credit to-the success of tke class should io to the instructors,
Badeau and her teacher's aides. Mrs. Hinton, another instructor wail most

cooperative. Ohs operated the projector for all the movies and also asked the
students various questions on social security after the movies. Both teachers
would give me the feed back as to What the students were interested in sal
what they were missing and I would refer them to the pamphlet series for further
instructions. The information vas then given to the students in the afternoon
class.

I had several personal interviews with the students about their own social
security problems. IA fact, I piCked up one disability claim; two lump-sum
death claims that had a few months to run; duplicate social. security account
numbers and eight change of name applications.

I feel that the training sessions-were a step in the right direction. And that
ninety-five people benefited by them.'

Axrangements are being made at the present time to start a training class for
all teacher's aides after the first of this year. .

Another similar organization operated by the Catholic Educators and called
slew Careere is interested In this type of training. The sessions vill start
soon after the first of this yetr, as soon aa.the Decease's,' arrangements can
be made.

I again wish to compliment the teS:chers, Mrs. Badeau, Mrs. Hinton and the teacher''
midis who were most helpful and cooperative. Their 'essilsteace made the task that
=eh easier and aided in the success of the class.

want to thenk'you for the opportunity to present and organize this much needed
training on the Social Security Story in the inner-city area. I hope that some
of the ideas that were used may' be, of some help in other areas. Ile will use

the same procedures and agenda for the next class that should start scmetime
the latter part of January 1969.

Attachments

cc: RC
RR-DOO
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Name

Date

Comprehension Check

Benefits Available

Retirement Benefits

1. How old must a man be to be eligible for retirement benefits?

2. Haw old must a woman be to be eligible for retirement benefits?

3. If you are a man the amount of work you need for retirement benefits depends on

the date you reach the age of

4. If you are a woman the amount of work you need for retirement benefits depends

on the date you reach the age of

5. If you have a relative who will be eligible for retirement benefits in the near

fu':-1-7! look up the number of years of work your relative will need in order to

qualify on the date when he reaches age 65.

Use booklet - your social security earnings record - page 21. Estimate your

cash benefits by using steps on page 22, to 25.

Disability Benefits

1. At what age does disability start?

2. If disability start at age 24, how many years of coverage do you need to become
eligible for disability benefits?

3. If disability begins between age 24 and 31 how many years of work do you need
credit for?

4. Can a worker 31 years or older be only partially insured in order to qualify
for disability benefits? Yee or No

5. A worker 31 or older must be insured in order to qualify for
disability benefits.

6. A worker 31 or older must have credit for years of work in order to
qualify for disability benefits.

7. A worker 31 or older must have credit for years of work in the
year period ending when he becomes disablei.
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Numerical Skills

Name

Date 101

Figure etit bow much'vra. re'.daducted for Social Security from the monthly wages

earned by a man who is --mrried and receives:

$400 per month $506 -zTmr month $600 per month $700 per 1:30;th $800 pew month

How much will be deductee f the worker is married and the wife is not employed?

3. How much will be deducted 1.1 the wife is employed and pays her carn social

security?

Suppose the worker is married and has five (5) children under age 15. Haw

much will be deducted?

Note 1: Use Federal Witholding Tax form to compute required amounts.

Note 2: Answer sheet issued ueth study sheets for immediate confirmation.
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Survivor Benefits

1. Certain members of the worker family can receive survivor benefits, if the

worker has credit for a least years of work.

2. Certain members of the worker's family can receive survivor benefits if the

worker has credit for at least years of work in the year before

his death.

3. The members of the worker's family who can receive are: (1) the husband if

the dies, (2) the wife if the . dies. Any child in the

family under years if unmarried.

4. If the child is going to school he can receive survivor benefits up to the

age of _years if unmarried.

Survivor Benefits are paid from and

Trust Funds.

6. The Federal Old Age and Survivor Insurance Trust Fund are the largest trust

funds and became effective in 19 .

Medicare Benefits

1. Medicare Trust Fund was established tfa 19 .

2. A man is eligible for medicare at the age of

3. A woman is eligible for medicare at the age of

4. After 1968 a man or woman must have some coverage in order to qualify

for medicare benefits.

5. Medicare includes insurance and insurance.

6. Hospital insurance helps pay for your care when you are in the

7. Medical insurance helps pay for your bills and other medical

services.

80 Medical insurance premiums are $ a month for the period April 1,

1968 to 1969.
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9. Your medical insurance pays k the cost of medical protection. The

pays the other half.

10. Payments eze automatically.deducted from those who receive

checks.

11. Those who do not receive Social Security checks pay their premiums directly

to the

12. General enrollment period every year is from to
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I Comprehension Check

Name

Date

1. The Social Security program began in 19 .

2. Social Security is a contribution paid into a trust fund. These payments are

made by the and on

3. These contributions are based on the individual

4. These earnings of each worker are recorded and kept by the Social Security

5. Social Security contributions are placed in three special trust funds. 1.

and 2. and 3.

in the United States Treasury.

There is a fourth trust fund which holds many of the

program.

7. Everyone is given a social security when he starts working.

8. This Social Security includes numbers, your name printed and

your signature.

9. This Social Security is kept for a life time

are changed each time you get a new job

10. A Social Secnrity resord is kept under the name and on the social

security

11. Your Social Security is also your income tax number.

12. If you lose your social security _you can get a delicate by applying

at your local Social Security Office.

13. If you do not have a social security you can get one at the local

Social Security Office.

14. If you change your name you can get a new social security showing

your new name, but your social seourity number will be the same.
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Field Trip

Lesson Plan: Christmas Party with a lesson on social living

Objective: To teach proper table manners and proper dress

Materials: List of words

Picture of place setting drawn on blackboard

Picture of place settings in magazines

Motivation: Lunch at a well known restaurant

Gold Buffet - North Kansas City, Missouri

Procedure: List of words used during holidays were placed on blackboard.

These words were later silelled and used in sentences.

Picture of place setting was drawn on blackboard also used
pictures of place settings in magazines

Group discussion:
(a) Setting a proper table
(b) Use of flatware
(c) Use of napkin
(d) Duties of a hostess at home or in a public place
(e) Male responsibility at home or in a public place
(f) What makes a dinner or luncheon a success
(g) Proper dress

Activity: All students were taken to the Golden Buffet for lunch.
The cost of the lunch was paid by an anonymous donor
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NAME

DATE

JOB CLINIC

Vocabulary-Study--pronunciate words, look up meanings, make sentences and spell.

1. work

2. available

3. regional

4. training

5. re-training

6. local

7. selectivity

8. disruption

9. relocating

10. credit rating

11. services (employment)

12. semi-skilled

13. unskilled

14. trends

15. job description

16. seasonal labor

17. Chamber of Commerce

18. panel

19. substandard

20. apprentice
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JOB CLINIC
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JOB CLINIC
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VOTING - UNIT I

Suggested teaching time: 5 days

TOPICS:

1. Registration

2. Qualifications

3. Elections

4. Polls

OBJECTIVES:

To inform students about laws and rights to vote

PREPARATION:

Quest.1-:;s to stimulate interest and discussion

Invite speaker

Word study on each topic

MOTIVATING ACTIVITIES:

Select speaker-from either League of Women Voters,

Republicans, Democrats, or Chamber of Commerce

Movie- How We Elect Our President 22022

Voting machine to be demonstrated and used by each
participant
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1. register

2. complete

3. district

4. county

5. permanent

6. primw.y

7. general

8. necessary

9. absent

10. election

WORD STUDY

REGISTRATION
Unit I

251
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REGISTRATION

Unit I

Registration is completed in the office of the County

Election Board or at other places assigned by them, 1300

Locust in Kansas City, Missouri (Jackson County).

A citizen must be registcred to vote if he lives in any

iirst or second class city.

Registration is permanent in Missouri. Re-registration

is not necessary unless a person has failed to vote at the last

general election, has moved since last registration, or has

changed his name.

Any sick or disabled person or a person absent from the

County may register by mail. Be sure to sign your name and

address.

Registration books are open before a statewide primary

or general election until 2C days before such an election.

25V9



FILMED FROM BEST AVAILABLE COPY

registered 1. You must be in order to vote if you live in any

first or second ckhss city.

vote 2. Re-registration is required if ;You have failed to

at the last general election.

mail 3. Persona absent from the county nay register by

live 4. You must be registered to vote if you in any

first or second clacs city.

re-registration 5. is required if you have moved since you laot

registered.

register 6. Persons who are sick er disabled may by mail.

20 days 7. Ono nay regiotor for voting at any time up until

days before a stateuide primery OT general election.

registration S. If you live in my firat or second class city,

is required in order to vote.

re-registration .9. If you have ehanged your name, is necaccary.

10. Select the reacons a IlIceourian muot re-register by placing

au X in the right bladko.

20

first and
second class

G11111111111111111161

11111.11810
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a. You reach your hungredth birthday.

b. You have changed your nena.

c. You failed to vote in the lcet gsneral election.

d. You registered before 1940.

e. You heve moved since you laet registered.

f. You pay taxes in mother stnte.

11. It is aot possible to rc31star for voting darieg the

days before election.

12. Write the classes of cities in whIch yeu are required to .

register to vote.
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register 13. If you failed to vote at the last general

election you must

14. Registration is completed in the office of

a. Mayor b. County Treasurer

c. County Election Board

Discuss this angwer with Instructor

registration 15. Places other than the Office of the County

Election Board may be named for

16. Write the number of days in which registration

is not allowed before an election

17. Re-registration is required if you have

since you last registered.

Discussion:

Tell where you may register to vote.
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1. precincts

2. ballot

3. Democratic

4. Republican

5. incumbent

6. senator

7. politics

8. candidates

9. register

10. platform

Vocabulary Study

VOTING

A city is divided into small precincts, or areas, tc
make it easy for citizens to get to the voting plry.

A ballot is the paper on which a vote is marked.

One of the big political parties in the United Stat-
is the Democratic party.

The other main political party in the United States
is the Republicau party.

An incumbent is a person who is in office.

A senator is a member of the law-making body of our
government.

Politics is the science of government.

People who tun for public office are called candidE':.

To mister is to 1- Ie your name put on the list of
those eligible tc Le.

A statement of the goals and policies of a political
party is a platform.

FILL IN THE BLANKS PROM THE VOCABULARY ABOVE.

1. In which do you vote?

2. The two major political parties in this country are the

and the

3. Since the judge is already in office and is going to v.In again, 1 s

is called the

4. What a political party stands for is called a

5. A person who runs for office is a

6. When we talk about who shall run the government, we are talking e

7. When we write out.name on the voting list, we

8. The paper on which we mark our "X" is called a

9. Each state elects two to national office.
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Exam les of Materials Develo ed

The following is a reading lesson on Level I. It is focused

primarily on the recognition and use of new words; however, a

conscious effort has also been made to arouse the student's curiosity

enough so that he will form the habit of turning to books for satis-

faction. Included here are sections on vocabulary, word stoly,

comprehension, and resource material.

This is one lesson from a series for Level I students. In

creating this series, tbe instructor did not begin with a basic word

list and build the lessons around it. Instead, she endeavored to use

the most interesting material she could find, letting the material

itself dictate the format of the exercises.
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Reading Lesson for Level I

I. Do you know these words?

meanings.

Your teacher will help you with their sounds and

1. horse 8. ostrich

2. rosaries 9. only

3. hour 10. doctors

4. swallowed 11. outrun

5. outtalk 12. alike

6. nonstop 13. record

7. snowflakes 14. stomach

II. Now, let's read.

1. Can air burn steel?

Yes,wi call it "rust"

2. Do all snowflakes look alike?

No. No two snowflakes are the same.

3. Can a woman out talk a man?

No. The record for nonstop talking, 133 hours, was set by a man!

The women's record is only 97 hours.

4. If you fell out of a plane, could you live?

Maybe. One man fell 1000 feet, hit the ground, did a flip, and walked

away!

5. Can a bird outrun a borse?

Yes. One bird 2 an ostrieh, can run over fifty miles per hour. A good

race horse can run only forty-five miles per hour.

6. If you swallowed your keys, would you die?

Maybe. But in one man's stomach doctors found 358 things, such as

a can opener, twenty-six keys, and three rosaries!
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III. Let's look closely at some of the words in this lesson,

1. In the blanks below, write four words from this lesson that are

made by putting two other words together.

2. Write the words from this lesson that mean the opposite of

"different" and "interrupted."

3. What does "horse" mean in this lesson?

Can you think of any other meaning for that word?

It is not spelled the same way as the animal, "horse".

It is spelled "hoarse."

4. What does "hour" mean in this lesson?

Can you think of any other other meaning for that word?

It is not spelled the same way as the "hour" of time.

It is spelled "our."

Iv. Do you remember what you read?

Which two statements are not true? Circle their numbers.

1. A woman can outtalk a man.

2. Of all the billions of snowflakes, no two look alike.

3. qteel can burn air.

4. If you foil from a plan you mielt live.

5. One bird can run faster than a horse.

6. You-could die if you gwallc. your keys.

may.,



FILMED FROM BEST AVAILABLE COPY

V. Would you like to know more about the strange facts you read in this lesson?

1. Where could you find out what an ostrich looks like and where it lives?

2. Haw could you find out why iron and steel rust?

3. Is there a story you could read, about a man who fell from a

plane and lived to tell about it?

4. Snowflakes come 1 nany strange and beautiful designs.

Where could you find some pictures of them?

VI. Answers.

Part III. 1) outrun; outtalk: snowflakes; maybe. 2) alike; nonstop.

3) an animal; a strange sound in your voice when you have a

sore throat. 4) part of a day; It means that something belongs

to us.

Part IV. I and 3.

Part V. 1) You could look up "ostrich" in the dictionary or the
encyclopedia (The student might name all sorts
of other sources for this information.) 2) Try looking
in the index of a science book for "rust" to get this
information. Look up "rust" or "oxyge,n" in the encyclopedia.
3) Yes. It is called "I Fell 18,000 net," published by
Reader's Digest especially for students in A.B.E.! 4)
Try some science books on the elementary level or a good
illustrated encyclopedia under "snowflakes."
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SENTENCE GLUE

There are three general classifications or sentence glue words: coordinating
conjunctions; subordinating conjunctions that introduce groups of words that
have subjects and predicates but are not sentences; and relative pronouns,
that introduce groups of words in which they act as the subject for the verb,
the groups of words not being a sentence.

COORDINATING CONJUNCTIONS : and, but, or, so,

RELATIVE PRONOUNS: who, whom. whose, which, that

SUBORDINATING CONJUNCTIONS:

WHEN? while, when, whenever, as, before, after, since, until

WHERE? where, wherever

WHY? because, for, since, as, so, that, in order that

HOW? as if, as though, as

UNDER WHAT CONDITIONS? if, unless, though, although, than, whether

DEFINITION

A sentence is any word or group of ,otds that makes sense by itself as it stamis
in the paragraph.

I bought an apple. When I went uptown. I ate it.
(Nhen" should not be punctuated as a sentence.)

Nhen did you buy the apple?"
1When I went uptown." ("When" is correctly punctuated as a sentence here.)

I brOke my leg. Falling downstairs. (Wrong)

"Haw did you break your leg?"
"Falling downstairs." (Right)

Dead. There was no doubt about it. He was dead. (Right)
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HOW TO TELL A SENTENCE FROM A MEANINGLESS BLOB

PUNCTUATION

Punctuation is only a code or group of symbols that tells us how to say something
that is on paper. It is easy to understand meaning when we speak, for we
pause, stop, and raise or lower our voices. In writing, however, there is no way
to be sure of meaning until we include the symbols which tell us how to do
these things in our minds as we read.

Example: She had a wonderful time.
She had a wonderful time?
She had a wonderful time!

The meaning changes as the
punctuation changes.

Example: I bought an apple when I rnnt uptown I ate it. (wrong)
I bought an apple when I went uptown. I ate it. (r,ght)
I bought an apple. When I went uptown, I ate it. (right)

FRAGMENTS

There are three simple ways to figure out where one sentence ends and the next
begins. These ways are best used when your problem is that you write partial
sentences, or what is.called "sentence fragments."

1. Haw does it sound?
a. If you pause, that is a period, or comma, or question mark, or

exclamation point.
b. If your voice goes down firmly at the pause, you won't have a comma.
c. If your voice goes up at the pause, that's probably a commn or a

question mark.
2. Does this make sense by itself as it stands in the paragraph?
3. "hat does it mean? Is the meaning clear?

RUN-ONS

For most of you, the main trouble is not fragments, but going and going and going
until you get tired and rest your pencil on the paper making a dot. We call
this a "rund.on sentence," or more than one sentence punctuated as one.

To correct this situation we use the SENTENCE GLUE METHOD. Sentence glue is
any word or symbol that glues together two thoughts. When you are writing,
go along as usual omitting the punctation for the most part. When you
finish, go back and put vertical lines between the thoughts. Then look for
sentence glue. Where it appears there will be no end punctuation; wbere it
does not appear at the end of a thought, there will be end punctuation.
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WHY LIVE HERE? *

Why must they live in this blighted place
Where many call the slums?
The answer effects the human race,
Where the rich feet dare not come.

They try to walk with heads upheld,
Pretending to care not much.
But there's no use to sit and cry
Of things hearts dare not touch.

You ask, "Why keep on living here?"
The answer is plain to see.
"I would do better, if I could,
But it seems you're afraid of me."

Suppose I moved into youz block,
Would our conversatioris be the same?
Or soon would I look above your door,
To find another's name?

It's- easy to sit in the judge's seat
And say what one should do.
You'll find the task not an easy one,
Should the same thing happen to you.

So, when you go into the slums,
Be sure to look with care,
For many happy heartsare saddened
Because their homes are there.

Some more advice I'd like to give
While thinking about the slums,
Conditions forced their living there;
Don't class them all as bums.

Some used to live the same as you;
We talked and sang and played.
But somehow by the hand of fate,
Things didn't remain that way.

We once lived in a nice big house
Upon that yonder hill.
But poverty seemed to come our way,
And brought us down to nil.

With hope and courage we now exist,
Still wishing for the best.
Wondering, waiting, and praying
While we undergo this test.

Ernestine English
GJI%D. Student
Carver Adult Center
October .23, 1968

*Used in LBE classes i Reading lesson

22
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r

This is a sample of forty

illistrations I have collected

for use in a literature bulle-

tin board disolay. Often a

display is entitled "Have

You Read ?" and includes a

plot sumary or excerpt13 from

the literature itself. The pur-

pose of this group of displays

is to spark interest in read-

ing various types of material

from light to heavy4
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j

Level I

This Is part of a flash card set of 50 non-phonetic words

we use every day. These words are taught as sight words. They

could be put on Language Easter cards or coupled with a short

tace when the teacher becomes too busy to spend a lot of time

with any one student.

em\(

We made color cards at the request of our students. We would

find a pie e of paper the same color, cut it to size, and put

the name of the color on it.
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ALPHABET CARDS

I created and used these cards to teach the alphabet and the sounds

of the letters to a mildly retarded 27-year-old illiterate. There were

four basic problems facing me:

(1) To find pictures that recognized and whose names were part of

his vocabulary.

(2) Th 3tudent ceemed to have no ideas to attach the letters to.

Though he could write many letters, he did not know what they were.

Repeated drill was not effective.

(3) To find pictures that not only said the names of the letters,

but also had the letters themselveswithin them.

(4) To find pictures that the student labeled in the same manner

as the teacher. "Engine" (n) for example had to be eliminated because

the student persisted in calling it "train".

The first step was to introduce the pictures and their names. After

several sessions when the student experienced considerable success in

recognizing letters, these cards were attached to the Language Master

card. The instructor tepe says "J is for jail and jay. In a word it

says half its name, (ju)". The student repeated this message on his own

side of the tape, thus drilling himself on the sounds of the letters.

He used the felt letter to trace the shape of the letter with his eyes

closed, saying at the same time the sound of the letter.
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ice. Made by Bell & Howell
with it are covered by U.S. and
hts reserved. Made in U.S.A.

fr

A card for the LANGUAGE MASTER "F.Z. instructional dev
Company. The LANGUAGE MASTER unit ond cords for use v
Canadian Patents. 1967 Bell & Howel ornpony. All rig

Part No. 111009

-..:-r...r.,+

-.1'

fe.

_________. _ _ . . _ . _
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ructional device. Mode by Boll & Howell
ords for use with it ore covered by U.S. ond
npany. All rights esoved. Made in U.S.A.

Spelling on the Language Master

Part No. 111009

Materials - Language Master - Oblong cards cut in half pn which are mounted
photograph corners spaced to hold 3 x 5 unlined index cards.

1. Student nopies wrd onto Language Master 3 x 5 insert. Colors show
hard parts or memory aids. notes whether or not the word follows a rule.

2. Student records the name of the word on the student tape and the spelling
of it on the instructor tape.

3. An aide can check the cards and tapes for accuracy before the student
enters the study step

4. He studies the word (various methods)

5. He writes the word from h-ls own dictation aftervthe 3x5 cards ahs been removed.

6. He checks the spelling tape for correctness.

7. The 3x5 card goes into a. flashcard pile to be reviewed periodically.

8. The language master tape can be erased and revised.

9. No more than 10-15 words should be studied at one time, unless the lesson is
review.

10. The words studied can come from a number of places

11.- The student would probably wish to use earphones

214
267



FILMED PROM BEST AVAILABLE COPY

JAKES BROWN

S.OUL BROTHER NO. I
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'Word Sttudy

1. fashionable
2. ghetto

.undulating
4. drop out :

5. entertainer
6. occasionally
7. respect
8. organise
9. tmpressed

10. spiritual
11. monument
12. monumental
130 belated
24. stature
15. constituent
16. exorcise
17. exorcist
18.. syncopated
19. uninhibited
20, benefaCtor
21. Nessidh
.22. immerse .

23. cathartic

fadhl igm0 able
OW to
unl du' tat'. Um
drop' out
enr ter' tainv.er.
act me-81=141r iy
re' spect
or' ga' nice
tml press' ad
spiel l' tt' al
monl ur sent
nical 1st sent" al
be' latl ad
statl
con' stie eni
ex' or else
exi. or' clot
synl cO' pat' ed
un' int bib' it' id
hen' or fee tor
mes' si' ah
te novae
car that' tic

'OW

Use .your dictionary to find the meaning of

unfatalliar words
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Using ite New Worde

1 The music was very fashionable larA nig'ht.
2. Tha.black man.is not required:to live in the

ghetto":any longer.
3. They w0ii undulating to tbe beat of music.
4. I am a high school drop out.
5. James Brom Lif a great .antertaincr.
6. Occasionally, there are .dances' at the 'high-

8 0982. 8
7. I ha*Aven rispect .to everyone in my home.
8. We..wilitorganizerav:better club this year.
9." 7Sobtiiiiiiiir.i**essed by, *the 'beautiful water In

the Sea.-4--e-
10. Spiritual music can hyighten your life I

zimapy ways. ,

-TWO: is a huge.mmmient. of three wondel
etiltnTasttington,.

12. James iirown-is mOnumental at this time.
13. John's :belated mesSitge was received tod r.
14. The stature of.. the 'Old house is lovely.
15. The constituents of this ate, water, mi Lk,

butter and sugar.
16. John was able to exorcise evil .from his mind.
17. James Broten is conaidered an exotist.
18. "Rave you-syncopated this music for me, liary?'!

asked Joe.
19. The 'island has been uninhibited for many years.
20. Zoe was the benefactor of out home.
21. The Messiah is:being performed .by, the choir on

Easiii Suudgy.
22. We will immerse several youngsters .at..our baptis-

mal services.
23. Cathartic music stirs the emotions.
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James Brown: the
country's top pop
vocalist, and growingly
influential leader of
his race

Soul t.

Brother No. 1 ko,44.

ors.
' "*Isk

9

Condensed from LOOK

THOMAS BARRY

JAMES BROWN learned the blues
early. A poor-black bantam
from the red-clay hills of the

eorgia-Carolina line, he grew up
in houses where there was no real
mother, no brother or sister, a father
only on occasion. He got his first
store-bought underwear when he
was nine. Before he left school in the
seventh grade, he had shined shoes,
washed cars, picked cotton and
danced for nickels and dimes from
soldiers at Fort Gordon, near Augus-
ta. He went into reform school at 16
(car theft, breaking and entering),

`oi!!Ai*.

was paroled at 19. He began to sing
spirituals in a Toccoa church to sup-
port an early marriage and because
"I was trying to get a foothold, in
anything. I just wanted to be able to
sit down and eat a good meal."

Last December, soul singer James
Brown, 35, became the first black
man in the 27-year history of Cash
Box magazine to be cited as best
male vocalist on single pop records.
For the uninitiated, "pop" means
sales to the whole record-buying
public, not simply in the predomi-
nantly Negro rhydun-'n'-blues mar-
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ket, where Brown has been No. 1
since 1966. Thus, 15 years after he
left Toccoa to tour cheap Southern
dives in a ranch wagon containing,
at one period, eight musicians plus
instruments, James Brown is receiv-
ing belated rccognition from white
America.

His stature among American Ne-
groi.:s, in the meantime; lias become
monumental. He is The king, Soul
Bro-her No. 1 of the 196os, the man
who can outsing, outdance, out-
hustle any rivaland does it for an
how and a half per show, 250 to 300
nigl-ts a year in ball parks and audi-
toriums from Orlando to Oakland.
To millions of kids on ghetto street
corners, he is living proof that a
black man can make it bigand still
come back to listen to their troubles.
To tl-zeritparents, James Brown is all
this plus something else: the author
of the 1966 message-song, "Don't Be
a Drop-Out." 'lb announcer Buddy
Lowe of station XERB in Los An-
geles, "he is our most lovable enter-
taine2,-and our best teacher."

James Brown is also a rank.ing
black capitalist, directly employing
85 people to run his production of-
fice, two radio stations (only five of
America's 528 "soul stations" are
black-owned), record company and
real-estate interests. His annual pay-
roll is i.i million. Spending money
to make money, he has used promo-
tions to blost his road gross from
$15o,oao i 1963 to $2.5 million in
1968 (of which ten percent went to
local yout' groups or charities). Reo.
ords, pulAshing and investments

,..--,"

-4ZE,V

pyramided his total 1968 gross in-
come to $4.5 million. He is now
worth well over $3 million, but is
not sitting on it: four more radio
stations and a chain of black-man-
aged restaurants are being planned.

Thus, in 1969, James Brown is a
new, important leader. His constitu-
ency dwarfs that of Stokely Car-
michael and the late Dr. Martin
Luther King. Warily, he has begun
to speak not for programs but for
dignity: "I'm a racist when it comes
to freedom. I can't rest until the
black man in America is let out of
jail, until his dollar is as good as the
next man's."

As a performer, Brown is part,
acrobat and part exorcist, luring his
audience into a shrieking, handclap-:.
ping frenzy of participation. Hi is
a supercharged reminder of the
world's continuing debt to Afro-
American music with its syncopated
rhythms, call-and-response singing,
shouts, growls and the falsetto voice,
gospel harmony and earthy, uriin-.
hibited lyrics. .

In business, however, he is 'the
black Horatio Alger hero, preaching
and living hard work, punctuality
and correct behavior. To his people,,.; .

he is a poet, philosopher, benefactor
and possible messiah. ".All the kids' .

are crazy about him," says Frank
Halfacre, a former disc jockey fropi..
Youngstown, Ohio. "To me pers*,
ally, he represents what Malcolm u,i.;..
X representedhe makes a bk.&
person feel like a man." In r968,
Brown's million-selling chant, "Say
It LoudI'm Black and I'm Proud,"
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became an anthem among yoUth'
from Watts to Harlem.

Brown's fans are loyal bec.suse they
feel he has never left theth:. Unlike
other successfl. Negro sinkers;
Brown has !.`gone commer-
thal." He has *sitiiikyvith music per-
formed-almost a'aiiively for Negro
.audiences, ''neVer totally immersed

imself in the mainstream of Amer-
. 4- kan 61ture. And thus his successes

meas.sorriething to-Other black pee-
,:ple*lio are *looking for dignity, de-

--&nt housing, an education, a job.

gesture ficiin him is worth too cops."
...:Says Brown: "1 want to be poo-

pment right; what I do. I go; .;

ifo be." . .

:SuCh "stiaight-artow thinking oc-
casionally. draWs private chuckles
from Brown's' bandsmen, most of' :'
whom are in their :los. It has of-..
fended others in the business. But it '-

impressed San Francisco attorney:
Donald Warden, a Negro, when he:
first met James Brown in 1964, and
led indirectly to Brown's public .'
prominence today. :. 7. :

The Supremes, the Temptations "I've always felt that the only thing.' .;-"/
and other practitioners of "sweet" or to- unite our race would be music,"

soul have won large :whitc^""),,,saVs Warden, who headed an Afro, :-'"("'thi.,
Odiences in nightclubs and on tele-. 'American self-heip program in 1564 '

vision James ;Brown, preferring to ("long before it was fashionable"). ''- I
;,- Writeand Odium own brandlif !-Wardenkneir many Negro musi-- ".1... ;

=

A

funky soul, lia's cCeirer appeared in *dins and entertainem"who could"," ".1!

the big nightclubs or,' Until the past -be used to raise nuasxm but none '''),
18 months, on network 'ittevisithi.". 'With- the liower and-vision to be ad' :'
He has been the "king Of the.,onet f.:.:actual leader for yixng people."
nighters," traveling xoo,000 Miles a Then Warden* met Brown. "I not

. year .to .entertain mei...three million only; admiriTtt how he organized his
living, I loving, unditisiting.., band1 but it seemed to me that James
among thernoa groWing nun:ibex...of... had taken the powerful, cathartic

.ffiygung whites,-Wholiast-year bought . musie...of4frica and the gospel tra-
;,'"...msw 4.4:milliorriof his single-records:I-Id, .clition-,:an4saptured our youth. I told

Brown ,.runs his 235rMatie;, rOa4151-1hiln.;,3fiygu want to, you can be the
troupe." (ao. bandsmen; §tagehands, ' OA ç4ningfui leader of our race.

c;-.persona l,;. attendants, comedian, .fe- :.You:caAgreatarr.atmosphere which
; . male ;singer, front-offic men) like could he usecLeducatiOnally."

. anlinfantry:platoon.fints are levied .. In .Septembtr.;19(4 4-lamet)3rown
. (drinking on...joh.$50;. shoes not made his ffirstAour ,of. a gheito.''arga,...
.v.:::4:shined-$25; Wrinkled:. sUit$5o). in Sari' Francisco, and told, ,Iiids-to
:.'...orivEveryone is -addressed .,stay in school:. Soon he released his

-...:.1,:-.1c".Mr."stellt/Iiss." Brown is a stickler "message"..record; "Don't Be a Drop-
...frAt2-Mfor detail.He.asks.respect froin audi- Out," which became a million-seller

vices, 'and usually gets it. Says a and brought an invitation irom Vice
Columbus, Ga." policeman: "One President- Humphrey to lead a na.
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tional anti-dropout campaign. Says
Warden : "For the first time, some-
one had used the cultural music of
our racea big beat and hip lan-
guageto get through to kids and to
parents. James has been successful in
directing young and old into the
pursuit of educational excellence.
My hope is that he can help bring
black and white Americans together
in a constructive program."

Brown has continued to talk to
kids, from the stage and on the
streets. His message has always been
pragmatic: "Get an education, be-
cause all of you can't make it the
way I did. If what should be donc
in this country ha-dorm-you got to
be ready."'

Privately, Brown:gets discouraged :
"The black man's got to be set free.
He's got to be treated as a man. I
don't saylire a cat cause he's black;.
just !lire Iiim if he's right.What we

need are programs that arc so out of
sight they'll leave the militants with
their mouths open. A militant is just
a cat that's never been allowed to be
a man."

Brown did three things last spring
that earned him the title of "Roy
Wilkins of the music world" from
his namesake, H. Rap Brown : he
helped to cool the April riots in Bos-
ton and Washington, D.C.; he dined
at the White House; and he released
a record called "America Is My
Home." The record, another mes-
sage. with a big beat, drew scattered
protests in the black community.
Brown feels it wasn't understood: "I
was talking about the lanekthe,Purb-,
try, not the government. There's rio
country can beat us if we .g-drthe
race problem &et This. is home;
we can't hive: Never.fotind anotism
nation yet thatcould make_luatice
cream. or demi soul &cat_

Story taken from Reader's Digest 1969

Exercises compiled by

Tula Watson, N.Y.C. and Patricia Cowan SPATZ

Department of Extendeff Services
Kansas City, Missouri-Board of gducation
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Exercises

1. Di4'.7ames Brown ever shine shoes? yes no

2. James Brown's weber was helpful*to him duritag
his childhood.: trué fa1se.,.

3. James Brown has never sung spixitual_music.
true . false

:e!

4. Money came e4sy to the great performer.
true false .

5. Why. was James Brown sent to reform :school?
A. breaking end .entering
b. car theft
C. both

6. Complete this sentence. James Brawn.has be-
come a it, monument

B. bad guy.
C. snoL

7. Re has beenperforming in night clubs for
A. 15 years
B. recently
C. 18 years
D. None of the above

8. Who beaded the Afro American self help pro-
gram in 1964 long before it was fashionable?

A. Donald Warden
B. James Brown
0. None of thee above

9: To millions of kids on the ghetto street
corners, be is living proof that a
wancan make it and still comeback
to listen to their
A. white Z. big E. trouble
B. black D. little V. sorroir
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le. Complete tbis sentence. Be aik.
train audiences and-usually gets it.
A. pay
14 respect
C. emAc

11. Vhe told James Browne "If you want to, you can
tbe next meaningful leader of our race .

A. Donald Warden
B. ite President
C. Stokely Carmicbael

12. In 1966 Jens Brown released.bis message recovd,
"Dealt De A Drop Out", which became a million
seller and brought an invitation from Vice

to lead a national anti-.
drop out campaign.

1.3. Write a well structured paragraph .talling about
tits experiences Jamas Drcom had before making .

the, top in the entertainment world.
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ANBlitlt SHEET

SOUL BROTHER NO. I
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I. Did James Brown ever shine shoes? yes.z.no

2. James Brown's mother was helpful to him dtring
his childhood, true false.s.

3. James Brown has never sung spiritual music.
truejL false

4. Money came easy to the great performer.
true falsejL

5. Why was James Brown sent to reform school?
A. breaking and entering
B. car theft
C. both .1

.); w a ;4 A

6. Complete this -sentence. james Brown has be-
come a ....2=22EL. yiA. monument

'1. 'B. crbaiegtity0 :P !,'

C. snob

7. He has been performing in night clubs for
A. 15 years
B. recently
C. 18 years
D. None of the above

Who headed the Afro American self help pro-
gram in 1964 long before it was fashionable?

A. Donald Warden
B. James Brown
C. None of the above

9. To millions of kids on the ghetto street cor-
ners, be is living proof that a Bum, man
can make it airt. and still eotae back to
listen to their 223z/BLL.
A. white C. big E. trouble
B. black D. little F. sorrow
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10. Complete this sentence. He ask RrovicT
from audiences and usually gets it.
A. pay
B. respect
C. music

11. Who told James Brown, "If you want to, you
can be the next neaningful leader of our
race". A. Donald Warden

B. The President
C. Stokely Carmichael

12. In 1966 James Brown released his message re-
cord, "Don't !IL A Drop Out", Which became a
million seller and brought an invitation from
Vice-President .jfxauua... to lead a
national anti-drop out campaign.
A. Vice-President Nixon
B. Vice-President Humphrey
C. Vicei.President Johnson

13. Write a weIl structured paragraph telling
about the experiences James Brown had be-
fore making the top in the entertainment
world.
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vz
A ilpecial4roject student reading at fourth grade levet read this
select-ron end picked out all, the words she did not knew. From this the
Hap" Teacher prepared a word study. The student ale, made up sentences
sing the word study words and helped the teacher write some of the

exercises.
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a

+1.00.mmilmO

1111M1.01101...1

11.260 a

timr!OUNINO 1

1111amOIMMICIIMI INFO& ......

IIMIIMI.110 MOINE

=mr. 1
The student writes a word in each blank, using the vowel at the

head of the column with the consonants at the beginning of the row.
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The student fills the blanks with all the different vowels that will nake
a word.

A E I 0 U

A B T G N P

C B T M R P

D B T N S P

F B T P P G

G B T T P N

TT B C D M N

3 B G D R N

L B H D F R

2, B L D I' N

M D

T B P D

B D R D

B ,G S D

1 N D G

B T .1 G

B Y L G

C T R G

F T W G

R T S W

14 T R W

P T R M

I T VI H

8 T H P

W T L P

W G M P

217
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"Games" used in Classes

ACROSS DrUN

2. 100 + 6 + 7 1. 3 + 9 + 9
4. 5 + 2 + 7 2. 8 + 3 + 3
3. 9 + 1 + 2 3. 4 + 2 + 25
7. 8 + 7 + 7 4. 7 + 2 + 3
8. 4 + 6 + 5 6. 5 + 9 + 7

10. 7 + 6 + 5 7. 14 + 4 + 10
11. 9 + 6 + 9 9. 48 + 1 + 3
13. 11 + 4 + 2 10. 165 + 5 + 2
14. 8 + 8 + 8 12. 7 + 9 + 402
15. 4 + 6 + 9 + 4 16. 8 + 1.0 + 7 + 6
17. 1 + 9 + 8 + 4 1.7. 5 + 9 + 4 + 4
18. 5 + 2 + 6 + 19. 40 + 10 + 7 + 3
20. 9 + 7 + 4 + 2 20. 7+7+9+1.
21. 3 + 6 + 4 + 8 22. 5 + 4 + 1 + 2
23. 2 + 1 + + 4 23. 6 + 9 + 7 + 1
24. 200 + 9 + 2 + 6 4 + 2 + + 2
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"Czar7es" used in Classes

ACROSS r
DOWN

N + 2 as 26 1. X + 6 *a 248
3. 16 - 3 I= N 2 49 - 5 = N
5. 48 - 7 go Y 3. 116 - 2 = N
7. 646 - 2 N 4. 319 - 3
8.. N *2 19 - 8 5. N + 7 -32, 48
9. Y us 219 - 6 6. 118 - 4 = Y

1.1 . 519 - 7 N 7. 6127 - 3 aa
12. y + 5 sis 2468 10. X es 3349 - 1
14. 439 - 4 = N 11. 2 + is 59
16. 78 - 6 ce 12. 29 - 8 = N
17. N vs. 59 - 8 13. N ms 39 - 3
18. N + 1 2* 70 15. 59 - (5+2) =
20. 48 - (4+2) = 17. 508 5 fax N
21. (400 + 36)- 6 19. 4 + N n 926
23. N *2 59 - (2+1) 22. (30 + B) - 4 N

25. 250 - 2 ag 23: 59 - (6+2) =
27. 50 - 0+3) Y 240 If ois 69 - 7
28. N + 6 18 26. 49 - (3+1) =
29. 29 - (1+3) 22 II
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.....

WOWT BOTANIn DECLARATIVE SOLAR SYNONYM

EMOTIVE Mink= EURAORDINART EteLogn NOUN

I SEPIEMBER SUM FRZR LUNAR ODOR

PREFIX ANEMIENT PERIOD L.C.D. TBEVRE

VENUS
_

DEMOCKAICY MAIM IlL

.....................

ND.

WORD-0 Is played like Bingo the staieut OLaces a chip en the correct word.
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ARISITXMACir ELTCDTIVE MEM
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REDUX UTTAR DENOMINATOR

PFIrM FRAC? ION ODOR WON 11 T

EXTRAORDINARY PRODUCT FREE OCTOBER LOCODO

11011014=1

NUMERATOR

SOLAR ,....40ENDMENT

COMRACTION FIN

288

SUFFIX VENUS
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LONGITIDE DEMOCRACY FRoDrcr

.

I

OCTOBER ANTONYM

SATURN CHLOROPHYLL ARISTOCRACY re S ODOR

THERMOMETER NOUN FREE PREFIX MO .

VERTICAL EMPLOYEE SYNONYM LATITUDE CR/SIS

EXIMAORD ' SUM Simplon. PERIOD SOLAR
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THE WATER YOU USE
--- to clean clothes

Pk 845 Division of Nome Economics Federal Extension Service U.S. DEPARTMENT OF AGRICULTURE

923
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Hard Water

:Hard water causes laundry problems. Min-

erals in hard water combine with soap. A lot
of the soap forms scum instead of washing

clothes. So hard water makes you use more

soap, and clothes don't get as clean as they do

in soft water.
Soap can turn your clothes gray if it doesift

get rinsed out. Soft water does a better job

of rinsing clothes than hard water.

Detergent3 work well in soft or hard water,

unioss the rat= le epetially hivd.

How To Eoften Water

You usually don't need to soften water for

detergents.

If you prefer to use soap, you can soften

water with a powder that you buy in a pack-

age. Or you can buy or rent a machine that

softens water. Find out how much the ma-
chine costs. Figure out how much the powders

. cost, too.

If you use a powder, follow directions on

the package. They -usually say to add enough

to make the water feel slippery.

Non-precip:tat43.2.,plfteners (Water conditioners)
Water softeners such as Calgon, Oakite,

and White King hold minerals in the water so

they can't caue e. soap scum. The water stays

clear.

Add water softener to the wash water be-

fore you add the soap or detergent. Use water

softener in the rinse water, too.

Non-precipitating softeners work well in

dther automatic or wringer washing ma-
chine%
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Amount Of Water

Good washing action takes plenty of room
for clothes to move around. Never crowd the
tub. The water, detergent, bleach, and such
must be able to go through the clothes to loosen
and carry away the soil.

Modern fabrics need even more room to
move around in the water than other fabrics.

Fabric Softeners

Fabric softeners and water softeners are
not the same. Don't confuse them. Fabric
softeners make towels and clothes soft and
fluffy. They reduce static electricity that
makes clothes cling to your body.

You may want to use them on a few things,
but they are expensive. Some brands are
Downy, Final Touch, Nu Soft, Sta-Puf.

If you use fabric softeners :
Add it to the last rinse water. Be sure
there is no soap or detergent left in your
clothes or it won't work.
Measure it carefully. Too much will
make clothes such as towels or diapers
too soft. Then they won't pick up water.

These trade names are used only to help you
know what to look for. Many other companies
also make and sell watAr softeners and fabric
softeners. The U.S. Department of Agricul-

. ture does not recommend one kind more than
another.

* 114WMIlleN1 PIDITIMO orna Ms 0.1111-644
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Precipitating softeners
Water softeners such as Climalene, Melo,

and Sal Soda settle out the minerals that make
the water hard. The water gets cloudy.

Add the softener to the wash water before
adding the soap or synthetic detergent. Add
the softener to the first rinse water, too. Rinse
the clothes again to wash out the mineral
settlings.

Precipitating softeners work better in
wringer washers (non-automatic) than in
automaticsbecause you lift the clothes out
of the water instead of spinning the water out
of the clothes.

Water Temperature

Hot water:
Is needed to get dirt out of heavily soiled
items.

«, Kills more germs than cold water.
Fades the dyes in some colored clothes.
Tends to wrinkle some modern fabrics like
permanent press.

Warm water:
Usually gets lightly soiled clothes clean.
Is good for most colored clothes.
Does not kill germs unless you add a dis-
infectant.

Cold water:
Use a cold water detergent, or dissolve
powder in hot water before adding to wash
water.

NOTE : Water in the washing machine is
cooler than in the water heater. For very hot
water in the washer, you may need to set the
heater temperature high. e
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THE WATER YOU USE

EXERCISES

Word Study:

minerals

scum

detergents

automatic

synthetic

temperature

permanent

gems

disinfectant

dissolve

static electricity

recommend

I. Pronounce each of the above words. Do you know their meanings?
Yes, use the dictionary!!

II. Write a short sentence to show that you know how to use each word.

III. Read the lesson - as quidkly as you can.

IV. Tdrn the tape recorder to "record" and tell what you have read.

V. Listen to yourself. Did you understand what you read?
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VI. FiH in the correct wot,2s without looking back at the story.

a. Hard water causes problems.
(mental, laundry, nervous)

o. Soap can turn clothes if it is not rinsed out.
(blue, red, gray)

c. One should add the softener to the wash wn:ter before
adding the soap or detergent.
(powdered, granulated, synthetic)

d. Hot water kills more than cold water.
(germs, people, prisoners)

e. A will kill germs.
(gun, disinfectant, bat)

VII. What root word do you see in:

a. washing

b. rinsing

c. soften

d. cloudy

e. dissolve

VIII. Pronounce each word -tn the word study until you do it without
missing any. Write them-you will be seeing them again soon!!

Exercises coordinated by

Patricia Cowan and Tula Watson
SPABE Office
K. IC., Mb. Board of Education
Department of Extended Services
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PROGRAM FOR USING THE DICTIONARY TO IMPROVE SPELLING.
(14 lessons + continued emphasis)-based on a program by Carl Personke and Lester
Knight in Elementary English

QUESTION: Row can I look it up if I can't spell it?

Needs of student:

1. The student must attain a degree of motivation or attitude toward spelling
which has been labeled "spelling conscience."

2. The student must attain certain techniques of proofreading which will
enable him to operate efficiently in proofreading his written compositions.

The dictionary is the primary reference tool for such proofreading.

4. Time to proofread at the end of any writing situation. Time to look up
words underlined during the initial writing of the paper.

Materials needed:

1. Bulletin board chart form Thorndike-Barnhart, (Scott-Foresman and Co.)
listing the common spellings of all sounds in the English language.

2. Personal copies of this chart.

3. Personal desk copies of dictionaries, preferably paperbacks.

Lessons:

1. Film on proofreading and correcting

2. Alphabetical order of dictionary

3. Use of guidewords

4. Finding synonyms

5.. Finding antonyms

6. Introduction to the technique of finding difficult words by use of the
common soutd spelling chart. (best first alternate underlined in red,
2nd best in blue, 3rd best in green, etc.)

Practice in looking for errors in a prepared copy presented by the teacher.

Practice in writing a dictated paragraph and proofreading it for spelling
errors.

9. Composition in class

10. Another dictated paragraph where the spelling words are more difficult.

11. Proofreading of lists of common words selected as being particularly difficult
to spell.
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USING CONCRETE EXAMPLES TO TEACH FRACTIONS.

Here we have four twenty-five cent pieces.

Let's add them together and see hew much me have. Use the short

way of addition. Yes, you multiply.

4 25c cm 1000 or

25c + 25c + 25c + 25c m 100c

One hundred cents is the same as a whole dllar. So four 25( pieces,

ge 1 whole dollar. We can say 4 = 1 whole
4

The bOttom number represents the nmmber needed for a whole. The top

shows the number of pieces we have.

If we had one. 25. piece and it takes four to make a whole we can

say we have: now, write down the number needed for the whole, ,

then write down the number of quarters we have . Does it look like

this?

1
4

Circle the number showing the pieces you have.

One can proceed from her introducing new concepts, reinforcing and

drilling as you go along. Then bring in your McGraw-Hill Programmed

math bodk of fractions. Introduce program and have student do pages--

before cheoking with you or the aide.
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Neal, Nancy

* intensive work needed

Scorer,:

Reading
Arithmetic
Language

Average

Departments:

Language

Mathematics

7.5
8.4
8.2

8.0

2 hrs.

3 hrs.

Duration in A.B.E. 3 weeks

Promotion to G.E.D-week of 3/21/69
(with progress in reading)

Needs:

Language Lab.

1. Vocabulary Study
a. E.D.L. Kits
b. General

* 2. Exercises in Reference skills

3. Comprehension
a. Craig Reader
b. "Go" magazines
c. Controlled Reading exercises

*4. Word Usage

Math Lab 11
a. Meanings
b. Equations and symbols

Individual student plan suggested by Head Teacher; test scores provided

by Special Project Counselor or Agency serving the student.
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foe

ftn Turniug Oa Yotm D,E, Learnelr?"

Dtalgn of Worksho,p:

Pmfticipantt vill ba tttmlateA to modify teahing techaiques
thvough a workshp emplloZ:ng these methods of ineaantation:

I. Lictxee
2. Distasion

8u :414ea11 grup

b. Irge group
3. labt-rAtory

4. Audiy-Visual Aids
5. Demo,Istfatiait

Apication

%bjez:t..ives-:

1, To awaken awaIoenes,4 of the sociological, tvconomical and
cultural diffrrenc,ts which are present in the A.B.E. learner.

2. To expose teachers to tA-Ichviques9 innovative methoods and
wateriale whikh ha',Na been 04ccessfu1ly applied in imparting
ttoncepts, practice and application of basic skills.

3. To provide pimetic ia appitatitul of fa%se technicmes.

Partieipantst

Special Projecto lt.D.T.A., Norta Xa as City and General Pro
gram A.B.E. teadhero will oirticipm:e (both parttime and full time).
Teachers of G.E.D. will be present.

Laboratory Goals:

MAthodolog4), of teachint illitegates and functional illiterates
arithmetic.

Who::: to teaQh

b. How to approach
Wm to teach it
Rtyw to reivforce it

DAmation of laboratory - 3 reso

Number of participants tn each laboatory 10-12

2U00
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loef;y3h

fo.Avoihy - 1

04 -ver& AL7i9tmb57

- '')0 0eting8 Dr L. Odall Thurman
pirectot Extandetd Servicos
gansat City, Missouri
School Dintrict

2f,15 - 245

743 - 305

1;15 - 330

'3z30 - 500

OVienttloo kits. Aacronett6! :Brown

General CoordinatoT
Koe v, School DisoAct

Mt William Re Tillmm;
Specil 'Pteject Directel
X.C. Mo. Schaol Distrit

rniig On The A.B.E, Loarnerff

Mr. Edward Bivine
Executive Director; Urbau Caaixtiarl
Senior' Public Program Spcimlist
Kansas Cit bleaouri

Evalua PTmedures Hr. Caulbert Livtagston
Counselor and Ttster
Special Project
KoCo, moo School District

DiscusAoit (ageftcy tasting)

Coffee Break

LNktos=aories

Ittom 1 - TAnhnizs of teachiv4 math to the ivk,E.
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1130 - 12g30

rot 0.4.4 Math

5J='"Af!i't,v4

Ritvma Pa:sgramte4 MAtki:411 - 0,mmunitatioll

Col'ftz

tAf-yrgly

741J,vnt

- 23O Lalr:oKittTy

Uading

?,%.-,?_11,4gintltiA'n 44E' tehniv-I-022

lobert Leibc,:tt

Proftlq3or, U,M,R C,

If.'asat City Misamri

Rtadi.14 (same as above)

VT temmui,tratin
Le,aem Devahlwat

- Bxesk

214!= - 13 Pt$Avtlea A 7-ilit,Ition

- 4t0C Divlaaeiwt

4t00 - 5:030 "ftv,7:71 Vliaw rateg PoNetwitv-
, fig

tkivtm
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EVALUA2ION

In-Service Workshop, February 28 - March 1, 1969

1. I was most impressed by:

2. I vas least impressed by (and why):

3. I attended both laboratories (communication and math). Yes

46 I teach Part time Full time

5. I am a teacher with: Special Project

peneral A.B.E. Other
Program

When another Workshop for A.B.E. teachers is planned, I wOuld like
the following areas covered:

7. If I were planning a college curriouluis whir+ would enAla a parson
to receive a B.S. in Adult Basic Education, the follawing"aftguart?
P.rcas would be included:

PLEASE MAIL BACK IMMEDIATELY!
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4825 TROOST BUILDING
KANSAS CITY. MISSOURI 64110

UNIVERSITY OF MISSOURI - KANSAS CITY

DIVISION FOR CONTINUING EDUCATION

July 24, 1969

Miss Patricia Cowan
Adult Basic Education - Special Projects
1903 Paseo
Kansas City, Missouri 64106

Dear Miss Cowan:

TELEPHONE
816 276-1445

Enough time has elapsed since our workshop to give you my evaluation of
that program and recommendations for follow-up.

It is ay general impression that the workshop had a great effect in help-
ing the group to improve inter-personal behavior and in doing so gave
most of the participants a better understanding of their own feelings.
Bill and I saw many changes take place during the three day period and
since then have seen even greater change. Some of the comments have been:

" I know what that person is thinking now. "
" I like my feilow teachers now. "
" I understand and like my supervisor now. "
" I didn't know I was.thinking.those things. "
" It was nice, but did not help me very much. "
" I feel better about myself. "

I would make WO recommendations as a follow-up

1. As head teacher I would encourage you to do everything in your
power to keep the group talking with each other.
2. I would also encourage two follow-up workshops. The first to
come in September as an over night meeting at some motel. This could
take place on a Friday night and Saturday. The second would be a one
day workshop in October or early November. The purpose of these two
meetings is to help the group so they can continue this process without
outside help. It has been my experience that without follow-up the
initial improvement is lost.

It was a real pleasure to work with you and your staff and I hope we can
continue this association.

Sincerely,

tc)

Donald W. Mocker
Adult Basic Education Specialist

DWM:ps
305
240
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Teacher C .cher Record.

Usins a separate sheet for
material covered, assignme
scores on these assinment
Scores are quickly scanne,71
ofprosress an,7] attainment.

each student, shows the
nts ie and percentase
s as well as all tests.
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1-EADING INVENTORY SHEET

NAME

TEACHER RECORDS

DATE

EDUCLTIONAL EXPERIENCE CENTER

VOCABULARY DIFFICULTIES (check X)

Letters transposed Context o4lue

Pronunciation Picture clue

Beginnings omitted Phonic difficulties

Endings omitted Reversals

Words confused

Sounds added Sounds omitted

COMPREHENSION DIFFICULTIES:

Poor memory Word reader

Directions Punctuation

Detail reading Repetitions

Summarization Directional skills

SPECIAL DIFFICULTIES:

lommumnowlNommem

Reading Level (check X): Level I Level II Level III

Recommended Grade Level:

Series or Test Used:

TESTED BY:

243
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GOAL

TEACHER RECORDS

RESULTS OF THE CALIFORNIA TEST

DATE

Reading

Math vocah........
Science
S. S. vocslr.:_,

General
Simple dlr.....
Direct cheltzm,....
Involved
Def. and lar
Contents....._....
Graphs.....
Alphabetizin-.....
Index
Maps
Main idea .... 0000

Inference
Facts
Organization....
Sequence

Arithmetic
MEANINGS
Writing no ........
Writing $...........
Roman no
Signs
Symbols.
Abbreviations...
Ratio
Sq. measure.,
Cu. measure_
Percentage.. -

ADDITION
Simple
With zero
Higher
Carrying
Column
Column $
Money..

Numerators.
Common Denam..
Mixed no

SUBTRACTION
Simple
With
Borrowing...
Borrowing zeros...
Borrowing
Numeratcrs

Common denom. 00

Mixed no
Ber. mixed
Decimals
MULTIPLICATION
Tables
With zero
Two place
Fractions
Cancellation
Mixed num
Decimals
DIVISION
Tables
Zero in quo
Remainder
Fractions
Mixed num
Decimals

Impaaasa
CAPITALIZATION
First word
Place
Month
Person

Title
Quote
Holiday
Nationality
Noun..

PUNCTUATION
Comma
Period
Question mark
Quotes
USAGE
Tense
Case
Number
Recog. sent
Good usage
SPELLING

out of
correct

309
244
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CTMACTERISTICS of the teacher adults seemingly need and react positively to:

a. patient

b. versatile

C. perceptive

d. humorous

e. optimistic

f. compassionate

g. creative

h. flexible

i. posesses the ability to listen

j. non-biased on issues of race,
religion, politics

k. does not monopolize class discussions

245
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CHARACTERISTICS of the adult learner

Below are listed characteristics noted by ABE teachers.

1. Rigidity in his thinking

2. Longer time needed in learning tailk

3. Impatient

4. Difficulty in retention of isolated facts

5. Suffers from failure

6. Unwilling to accept new ideas

7. Other responsiblities competing with his educatift

8. Extraordinary native intelligence

9. Has an arsenal of living experience

10. Lack of confidence

11. Fear of school

12. Weak motivation

13. Sensitive

14. Hostile toward authority

15. Unacceptable behavior

16. Short attention span

17. Lives in "poverty pocket"
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TEACHER TRAINING

Some General "Do's and Don'ts" for A.B.E. Teachers:

1. Do keep in mind that these are adults.

2. Do remember to make each meeting meaningful.

3. Do instruct as individually as possible.

4. Do keep the program flexible.

5. Do be compassionate but not sympathetic.

6. Do be objective.

7. Do be patient.

C. Do be a good listener; yet coordinate ideas and bring the introvert
into discussions.

9. Do not pry into personal affairs.

10. Do not argue with students.

11. Do not embarrass students.

12. Do say: "I don't know, but I'll find out for you."

13. Do set up learning goals with each person.

313
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TEACHER TRAINING

Due 6/5/69 8 a.m.

Name

Date

TEACHER'S LOG

1. The most significant experiences I had today were:

2. Had there been more time today, I would have worked on the follawing:

..110,11111

3. The new method or technique which I tried today was:

AINEIIIIM=11Mainair 41110111.....0..

4. We used che following AV machines today:

.....1.1

rt..........,..,01

249
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Page 2

5. I could not reach the follawing student(s) today:

.11.,11101.M.W.

The negative factors involved were:

.wlmoomsw0.0IMMVY

6. At the end of the day the follawing "gimmick" was used to

stimulate interest in returning to class:

250
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TEACHER TRAINING

Return to office 2 p.m. 6/0/69

TEACHER'S ADDE LOG

1. I provided the following assistance today:

2. Without being asked, I did the follming to assist the teacher:

251
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April 22, 1969

Dear A.B.E. Teacher:

May I have your reaction to the following:

1. What method(s) have you used to motivate your students to

continue coming?

2. What nethod(s) have you used to motivate them to learn?

(Which of these have been most successful?)

3. What teaching machines have been most effective with your

students?

4. Of the A-V equipment available, which have you used vist?

5. Do your students work better in a group or on an individual

basis?

6. How do your students react to programmed learning materials?
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,

TEACHER TRAINING

THE KANSAS CITY TIMES,
10-

,;9ifery

How to Help the Underachiever-1V
.61.A111012.19.=

"-vIA-Pl? t."*"JLi(A4 IIll
By Leslie J. Naspn, Ed. D.

P---4k HE slow student al-
ways has been at a
disadvantage in corn-.

peting with his faster
classmates but in this speed-
up age with 'its timed tests
and crowded curricula he is
penalized even more heavily
than in the past.

The old sayings of, "slow
and steady wins the race:"
or, "you must choose to be
slow and accurate or fast and
careless," are misleading.

A Matter of Habit
; Slow students are not

ways born that way. Whether
a student works fast or slowly
is often entirely a. matter of
habit.

.

He can, if he so chooses,
a think both fast arid accurate-
, ly; in fact speeding up his

reading or his solutions of
problems may keep his mind
thoroughly engaged with the
task, so that. his thoughts do
not Wander. _

When his mind wanders he
allows careless errors to
creep into his work.

, The concept that he can
. work faster merely by decid-

t7
inv. to do sois new and star-

^thng to any student who is so
: slow that he has not finished a
:lest on time in years. Most
astudents are actually afraid to
make a trial of the idea in an

PF.I:DliP ACTUALLY

examination that will count on
their grades.Therefore, try ar-
ranging a test under circum-
stances in which failure would
not be embarrassing to them.

Accuracy in Speed
I have known students to

complete such an examination':
in one-third the time they,
had consumed previously, and
to be more accurate also.

Once convinced that they'
can work faster merely by de-;
ciding -to (Id so. students not:.
only make higher grades on
examinations, hut cut down,
the time spent on hnmework.

After this a slow, undera-'.
chicving student is ready to
accept other suggestions.

iMPROVES ACCURACY

318
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He is willing to do repeated
drills to increase -his speed in
handwriting.

He will strive, fo increase
his reading speed and reading
comprehension simultaneous-
ly..

Now, discuss these addition-
al ideas with him:.:.

O Twenty ininutes of study
on a lesson before it is pre-
zented in class may save two
hours of study. later. This
makes it possible to learn effi-
ciently while listening.

O In problem-solving eith-
er in homework or on te.sts it
actually takes less time to
write out all the steps than it
does to leave some put and do
the operations mentally.

O Keeping the study of a
Subject up-to-date through
proper organization, and fre-
quent reviews takes less time
in the long run than reliance
oncram sessions.

If he will incorporate ll
these in . his re7ised study
plans, he will overcome the:
:lea that he is a slow student,

-Toorrow: The -student
-2rks too hard.)

..,1966. by Le5lie! J. tt,v,on)
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TEACHER TRAINING

GROUP READING DRILLS AND EXERCISES

SUGGESTIONS:

1. Have you nsed timed reading material with your students?

Mathod; Divide group into two or three reading groups. Gi-re each an

unfamiliar reading selection..set time according to fastest reader. Provide

a sheet of paper, ask them to number according to number of comprehension

questions you will ask. Let them read the selection within your set time

limit; call TIME and ask them to close their books. Then ask questions

(these may be put on the chalkboard Or read to them verbally.)

NOTE: While they are reading, notice reading difficulties i.e. lip and tongue

movements, pointing, head movements, eye movements, and regressions. Such

a drill should be done each day. It will pep them up after lunch.

2. Ditto or put on chalkboard questions about a story or selection. Have them

scan for the answers. This should be timed. Answers dhould be written

in complete sentences and corrected not only for correct answer but for

capitalization, punctuation, usage and sentence structure.

3. Give them a time limit on a story or article and then issue dittoed sheets

(or use chalkboard) with synonyms for them to find in the story.

4. Haw them read a selection and vvite down each word begining with "f or a,

u, t, etc". See who found the most (timed) (for visual discrimination),

5. Read selection (timed). Ask who, what, when and where about the story. A*k

such questions as: what is the author saying? What is the sequence of the

story? etc.

6. Cut a piece of construction paper to fit the 'printed page size of a book.

Take a razor blade and make a slit large enough for one sentence to be

exposed at a time. (Have one for each person-this is a hom made controlled

reader)
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Time the reading selection. Students arc to slide paper down printed page

as they read. Watch them. Note if there is lip movement or tongue move-

ment. (Correct this difficulty-explain to students haw this slows down

reading.) Give comprehension check questions. (Notice also rate of readers).

7. Are you using crossword puzzles? (group activities are good right after

lunch-)

8. Word and memory games - make them up.
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Do your students know:

1. What and when to capitalize?

2, Wrtmn to use a question mark, period, exclamation mark,

quotation marks, and commas?

3. lbw aro; their dictionary skills?

4. Do they know the parts of a book?

5. Can they read a map2 (eity, state, country)

6. Can they recognize a sentence or fragment?

7. Haw are their reference skills?

6. Haw many words have you added to their vocabulary?

(speaking, writing, reading)?

Have they seen a graph?
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Do your students know the meaning or synonyms and antonyms of the

following words:

1. maximum 26. chlorophyl

2. minimum 27. photosynthesis

3. convex 23. botany

4. concave 29. anatomy

5. stress 30. corpuscle

6. tension 31. aptitude

7. exert 32. altitude

8. pamphlet 33. ample

9. lurid 34. migrate

10. foreign

11. anticipate

12. literary

13. biography

14. autobiography

15. bibliography

16. liberate

17. attain

18. literacy

19. qurintitative (quaatity)

20. qualitative (quality)

21. infer

22. imply

23. humid

24. glacier

25. erosion
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Do your students know how to use these words correctly:

1. is 26. I, me

2. are 27. blow, blew, blown

3. eaten 28. have, has

4. ate 29. sink, sank, sunk

5. rose 30. themselves

6. risen 31. lie

7. in 32. lay

8. into 33. lain

9. sprung 34. sit

10. sprang 35. sat

11. who's 36. set

12. whose 37. to, too, two

13. we

14. us

15. chose

16. chosen

17. begin, began, begun

18. give, gave, givea

19. whom

20. who

21. he

22. him

23. draw, drew, drawn

24. drink, drank, drunk

25. good, well
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Can your students spell these troublesome words;

1. perfume 26. convenient

2. circumstance 27. originally

3. essential 20. customer

4. efficiency 29, laundry

5. emergency 30. pr,ctical

6. temperature 31. sympathy

7. particular 32. describe

8. among 33. advertisement

9. transferred 34. remember

10. through 33: remembrance

11. though 36. advantageous

12. thorough 37, enthusiastic

13. ambitious 38. mathematics

14. familiar 39. partial

15. similar 40. signature

16, condemn 41. guarantee

17. cabinet 42. guaranteed

10. principal 43. accommodation

19. principle 44. totally

20. separate 45, bureau

21. interrupt 46. bouquet

22. schedule 47. acquaint

23. receive

24. recapt

25. recommend
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Can your students work these problemaI do they kncm the concept?

a) 2/3 + 2 4/5

b) 62.4 x 5.00

c) 3 1/4 - 1 4/5

d) What percent of $1000 is $50.?

e) What is 4% of $12.?

f) 12

x 9 2/3

g)
---A

= 12
2

11) Round to 3 digits 41.3275

i) 6 = ?

9 27

j) 12 t 16

k) 12 = 9
48 ?

1) $150 is 75% of what amount?

m) 2
2
x 2 =

n)

5 .50

) 6 is what part of 10?

p) A - 4 = 6 What is A?

q) which value is greatest:
75.0, 1.73, 137.46 or 9.60

t) 42

s) Recognition of:
Quotient Divisor Numerator

Multiplicand Dividend Denominator
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DIRECTIONS:

1. STOP

TEST *

Nark as you are told the number r,-; fte word that means
the opposite or about the opposite of the fi:..at word.
1 2 3 4

look listen go stand

DIRECTIONS: Read the following directions. Mark as you are told
the number or letter of each correct answer.

2. Which word below ends with the letter e.
1. House
2. Run
3. Fly
4. Walk

3. Read these numbere.1 3 7 6 3 5 2 9 4.

Mark the letter of the third one
a. 7

b. 3

c. 0

d. 4

DIRECTIONS: Nark as you have been told the number or letter of each
correct answer.

TABLE OF CONTENTS

Chapter
1. Foods for Your Family
2. Planning Your Meals
3. Shopping for Food
4. Cooking Your Food
5. Serving Your Meals

Page
1

23

67

34
91

4. Mark the letter of the page which shows where "Shopping for
Food"begins.

a. 1

b. 38
C. 67
d. 91

READ THIS STORY:

When Jim and I were married, we said: Ne will never fight
about money."

For a long time, we never did. In fact, we didn't even
talk about it. But we both spent money on silly things.

Hy trouble was tha dine store. I bought all kinds of odds
and ends there. Most of it was junk.

* Practice test devisld by Special Project Counselor to find
out if clients understood how to take test.
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I kept thinking about all the money Jim was spending. He must have thought
I was throwing money away, too. But neither of us said a word. We were afraid
we would start a fight.

Then one day I did a really silly thing. On my way to the dime store, I saw
a sign in a window: "Special Sale. Marked Down." There was the TV set we
wanted! I read the rest of the sign, "No money down, $4.50 a month".

"That sounds easy," I thought. "And we'll never get a good buy like this
again." So I bought the TV and had it sent that day.

When Jim came home from work, he saw it in the living room. "What's THAT?"
he asked. ''Did you hat it? You know we never buy anything on time!

I began to cry. "Jim, please," I said.
"Let's not fight about money!"

"But the TV will be worn out before we get it paid for," he shouted. "You

know we can't afford it. Think of all the interest charges! You should have
talked to me before spending so much money."

He was right, But I just couldn't help saying, "You don't ask me before
ma spend money." And there we were fighting about money. We went on and on.

At last I went into the kitchen and made some coffee. We were too tired
to fight any more.

We sat there at the table TArlth just the stove light on. It was dark and
quiet, and the hot coffee tasted good. We both felt a lot better. Before long
Jim said, "I'm sorry I yelled at you."

"I'm sorry about the TV, too," I said.

So then we talked about how we must each stop spending money on silly things.
If we did, we could pay for the TV sooner.

5. The story is about
1. All family problems
2. Childrens problems
3. Money problems
4. Family food

6. Jim's wife bou0t on'time
a. Car
b. TV
c. Dime store items
d. Items from Hardware store

7. The monthly TV payments were
a. $10.00
b. $50.00
a. $2.50
d. $4.50

3017
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DIRECTIONS: Decide how each of the amounts below should be written as a number.
Then mark as you are told the letter of each correct answer. For some of the
problems, none of the answers given may be correct. If you cannot work a
problem, or if you think that none of the answers given is correct, mark the
letter, e. In taking this test you should finish the first column befor ,.. going
on to the second. Now look at the samples to the right.

Forty
a. 10
b. 6

c. 40
d. 13
e. None

9. One dollar and two cents.
a. $1.02
b. 1.2
c. 1.2c
d. 1.02
e. None

10. Ten.

a. 14
b. 0

C. 5

d. 19
e. None

DIRECTIONS: Hark the letter or number of each correct answer. If you do not
know an answer, or if you think that none of the answers given is correct,
you should mark the letter, e (items 16-19), or the number 5 (items 20-30).
Finish the first c'Aumn before going on to the secon& Remember to do your
figuring on scratch paper.

11. 2+1 zr.

a. 6

b. 5

C. 3

d. 4
e. None

12. $ means
a. cents
b. quarters
c. dimes
d. nickles
e. None
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DIRECTIONS: Work these problems. Then mark the letter of each correct answer.
For some of the problems, none of the ansaers given may be correct. If you
r-Innot work a problem, or if you think that none of the answers given is correct,
you should mark the letter, e. Remember to do your figuring on scratch paper.

13. The grocer had 4 cans of corn. Mts. Dexter bought 2 cans. Haw many cans
were left?

a. 1

b. 2

C. 4

d. 3

e. None

DIRECTIONS: Do these problems in addition, subtraction, multiplication and
division. Then mark the letter of each correct ansoer. For some of fhe
problems, none of the answers given may be correct. If you cannot work a
problem, or if you think that none of the answers given is correct, you should
mark the letter, e. Finish each column before going on to the next. Be sure
to reduce fractions to lowest terms. Atemember to do your figuring on scratch
paper.

14. 10
8

16. 2

x3

a. 12

b. 2

c. 16

d. 18
e. None

a. 6

b. 4
c. 10
d. 9

e. None

a. 10
b. 60
C. 4
d.

e. None

17. 3/ 12

a. 3

b. 7

C. 9

d. 4
e. None
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DIRECTIONS: In each line of the sentences and story below, four words have a
number above the first letter. If 00 of the letters should be a capital, nark
its number. If none of the four letters should be a capital, mark N, vtich
stands for None. Not more than one letter with a number over it should be a
capital on any one line.

2 3 4
18. This is very beautiful christmas with just enough snow.

1

2

4

None

19. Mark the number of the correct or better word in each sentence below:

1 2
It (don't) (doesn't) belong to me.

1.

2

DIRECTIONS: Each line in this test contains four spetling words and the word,
None. These words are numbered 1,2,3,4, and the None is numbered 5. In some
of the lines, one word is misspelled. In others, no word is misspelled. If
there is a misspelled word, mark its number. If no word is misspelled, mark
the 5.

1. Go 2. Lok 3. To 4. See 5. None
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REC,RD IF TESTS*

111111111111111
*Explanatory note: .lease record grade placement scores when they are available.

COMMENT:

Nam of Partickent

Level

Problems

REComempazow FOR 600 MTALING

Nos days _bseut out of a possible

11111111111111

Date
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Teacher

ADULT BASIC EDUCATION QUARTERLY REPORT

School or Center Quarter

FORMS

Instructions: Please list the names of students who have been present in your class
during the months of . Supply information which
is requested about each individual.

This report must be mailed or returned in person to the General Coordi-
nator of Adult Education just prior to the last day of the last month
of each quarter.

Name of
Student to c4

n.
v
o

0

4-1

ill

r-4

1'4

.

0

Cti 0,

b-I'.fv''

-'

,

103

* 1-4001lness,

Completion of Level,
job change, entry into a
traininL; program, lack o
int erest, transportation
l employment, lac

of child care or other
known reason.

_3.....

t

. .

.

10.

11.

2.

. .

..

i .

1 .

i 6.

1 .

* Supply date ONLY if it occurred during the quarter.
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WEEKLY ATTENDANCE RECORD

Teacher

NAME OF STUDENT

FORMS

Week of

Space for office use

A = Absent
T = Tardy

E = Enrolled R 404eeferred to Counselor
W = Withdrawai TR = Transferred
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SPECIAL PROJECT ADULT BASIC EDU TION

1903 Paseo Boulevard
Kansas City, Missouri

FORMS

give my consent to appear on

a video t pe which will be used for teacber training then needed.

Date

_

Full Name

Address
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NOTICE OF TEST RESULTS AND PROMOTION

Name of student

Student 1.0

Date

Teacher

c m ended for promotion from

Attendance: Present days out

Comment:

ble days.

Test administered

Form

Date given

Scores

Reading vocabulary

Reading comprehensIon

Arithmetic reasoning

Arithmetic fundamnta1s

Mechanics of English

Spelling
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APPENDIX D

EV_ LU TION
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DATE

Kansas City P.
Numbe

PHOM UMBER

DATE OF BIRTH

Sex:

Strèe

SOCIAL SECURITY NUMBER

CENFER

U.S. Citizen? Yes N Own a car? Yes

Zip Code

Ethnic or Racial Background! American Indian American Negro___
Mexican American- Spanish American Other

Lcingule Spcken in the Home

Do you have any handicaps? Yes what?

What are your hobbies or i terests.

What rc.n spapers, magazines and books do you read?

Nues a

Hig

r ages of childrent (List additional names on blank

irst

First

Age
-ast

Age
Last

Age
s.

Age

ade Con'pieted tn School: 0

ded

Roa or leaving schoo
Graduated from high school
Illness

. Had to support sell
Had to support family
Prefer ed work to school

Name

Name

Na-e

Age
Last

Age

Name
First

2 3 4 5 6 7 8 More

City

s t

_

St te'
_ ._ r_

Low marks .in school
Had E0 work on family farm or in family bus nes
Trouble with teachers or schc-ol authorities
Marriage or pregnancy
Other

Po -sctool training! (Check one or more,
Work-Experience Program

Adult Vocational Training
Military Occupational Train ng
Manpower Developmenc and Training Program

----Other Occupational or Formal On the- job Train
----Thaler Adult Literary Program



FILMED FROM BEST AVAILABLE COPY

ATloyed rui time

Employed parr time
Unemployed but seeking wo k
Not seeking work
To be placed through this proj

If not employed full time, the main reason is: (Check 0 e)
.Unable to find work Retired

Disabled

le st 32 hourb a week)

Keeping house
In schoolmisam,...

Primary Occupation

Other

Most Recent Occupation

Annual gross family income:
None- $0999
$1000-1999

0131011iIRK.,,m,=.

2000-2999

Ot __ jobs you have done

(Ch ck one)
_$3000-$3999,
4000- 4999

5000-'5999
wwwwwWwwmff..

6009 S6999
7000 or more

Vocational in erest

Reason for pa ticipation in project:
To get a job To secure Oth Grade Lertifica

To get a better j b loyer requirement
To meet people o keep job
To learn to read & wr tel better Citizenship
To be able to help ch ldren TTother

G ade You want to complete: 0. 1 2 3 4

Referred to project by
Church Radio
Welfare agency
Recruiter or counselor Newspaper

Do you have someone to care for vour children when

Kind Of work husband or wife does

t are your favorite radjo end T

8 More

Friend
School Notice
Othercopwriwww.

Yes No
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